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EDITORS’ PREFACE

The fifteenth issue of Belgrade English Language and Literature Studies
(Belgrade BELLS) brings together a collection of insightful papers by
scholars across various fields. We remain committed to our aim of providing
a forum for scholarly dialogue and prompting interdisciplinary research.
The essays cover a wide range of topics and offer valuable perspectives on
numerous scholarly themes. The insights shared by our contributors deepen
our understanding of the emerging trends in the fields of theoretical and
applied linguistics, as well as literary and cultural studies. The current
issue is divided into two main sections: Theoretical and Applied Linguistics,
and Literary and Cultural Studies.

The first section opens with the essay by Krasimir Kabak¢iev
(Athens Institute for Education and Research) and Desislava Dimitrova
(Paisii Hilendarski University of Plovdiv). The paper examines how the
hearer recognizes in real-time speech the aspect of a sentence or clause
in English as perfective or imperfective by exposing the interplay between
referents of situation-participant NPs and the referent of the verb, while
considering the possible role of the adverbials. The authors highlight the
compositional nature of aspect in English, implying that the full meaning
and aspect of a sentence are revealed as a result of the speech act. Nenad
Tomovié¢ (University of Belgrade, Faculty of Philology) explores pseudo-
anglicisms in various European languages. Although originating from
the English language, pseudo-anglicisms are defined by other languages
and invariably bear traces of other language influences. The focus of the
present analysis is on how pseudo-anglicisms are formed and defined by
local linguists. Essentially, it aims to analyze the phenomena of borrowing
and adapting English words within non-English speaking communities.

Sofija Stefanovi¢ (University of Belgrade, Faculty of Transport
and Traffic Engineering) deals with the language in the science fiction
novel Altered Carbon. Given the advances of technology, the paper claims
that language changes and adopts new terminology, which affects our
reading of old texts. The change in language, since the publication of
Altered Carbon, has exposed the altered attitude in the humanities towards
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modern technology. Using the methodology of cognitive linguistics, the
paper explores the modalities of blending between the human and the
technological field. In their research study Cinzia Giglioni and Ellen
Patat (Department of Political Sciences, Sapienza Universita di Roma)
focus on the interconnectedness of image and text, which is crucial for
understanding and conceptualizing visuals. Employing an interdisciplinary
approach, the authors analyze visuals within the context of corporate
documents labeled as codes of ethics (CoEs). The research examines
codes of ethics issued by corporations in the pharmaceutical sector, aiming
to demonstrate how companies use images and text in their codes of
ethics. The paper offers a model of interdisciplinary research, relying on
both quantitative and qualitative analysis to illustrate a specific type of
image-text relations implemented in this context. Svetozar Posti¢ and
Kasparas Gaizauskas (Vilnius University, Faculty of Philology) report
on the effects of watching educational videos in the classroom. The research
was conducted in a Vilnius middle school. The paper describes the process
of choosing the material, discussing and evaluating the results of using
digital material in the English language acquisition process. Aurelija
Dauksaité-Kolpakoviené (Vytautas Magnus University) deals with
EFL classes and describes a corpus-based approach to students’ writing.
The research scrutinizes the posts on Moodle by Lithuanian students of
English, intending to gain information about students’ development. The
analysis employs LancsBox, a corpus tool, to analyze spelling, wording, and
sentence patterns. The article claims that corpus-based analyses provide a
method of gaining indirect feedback aimed at improving proficiency of
EFL students. Danijela Ljubojevié¢ (Institute for Educational Research)
remarks on the importance of gaining and maintaining good handwriting
habits. In Serbian schools, children encounter the Cyrillic alphabet in Grade
1, and the Latin alphabet in Grade 2. The English alphabet is introduced
in Grade 3. The paper analyzes the textbooks used in Grades 1 and 2 in
terms of their sufficiency as instructive tools for the English script, which
is introduced in Grade 3. Based on these analyses, the aim is to provide
recommendations for the teaching process.

The Literary and Cultural Studies section commences with the paper
contributed by Radojka Vukéevi¢ (University of Belgrade, Faculty
of Philology) which focuses on the reception of Ezra Pound’s poetry in
Serbia and Montenegro. Additionally, it examines the potential influence
of Pound’s poetry on Serbian and Montenegrin poets. The paper also
traces the changes in the cultural and political context in the selected

8
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regions and explores the effects these changes had on the publication
and reception of Pound’s poetry. Tijana Parezanovi¢ and Melina
Nikoli¢ (Alfa, BK University) analyze Elizabeth von Arnim’s 1922 novel
The Enchanted April. As this modernist travelogue features four women in
different parts of Italy, the paper addresses their experiences of Otherness.
The theoretical framework of heterotopia and Christian love is employed
in the close reading of selected fragments to expose the “indirect free
speech” as a narrative method, which reveals/hides Otherness. Natasa
Damljanovi¢ (an independent researcher) offers a comparative analysis
of Hanif Kureishi’s novel Black Album and his short story “My Son the
Fanatic”. The paper depicts contemporary British society in light of the
ongoing troubles of immigrants living in Britain. The analysis is grounded
in the postcolonial theoretical agenda of cultural hybridity, identity issues,
and the third space. Soultana (Tania) Diamanti (an idependant
researcher) traces the manifestations of trauma as an intergenerational
phenomenon in Ocean Vuong’s semi-autobiographical novel On Earth We're
Briefly Gorgeous (2019). The Vietnamese American immigrant experience
is viewed within a broader context of trauma studies, investigating both
the transgressive power of trauma and the possibilities of healing through
writing. The paper by Goran J. Petrovi¢ (University of Belgrade, Faculty
of Philology) offers a new insight into the poetry of Wilfred Owen. Owen’s
poem “The Last Laugh” is analyzed from the perspective of a dystopian
vision contextualized by a broader dispute of humanity vs. machines.
Khalid Chaouch (Sultan Moulay Slimane University, Beni Mellal)
writes about the world before the widespread use of visual media when
illustrations sought to present in an image what was written in the text.
Ilustrations are seen as a mode for highlighting meaning, but at times,
they may interfere with the implied meanings of words and affect the
reception of the written work. The paper analyzes the negotiations of
meaning between the visual and written elements, focusing on the work
of May Sinclair. Stefan €. Cizmar (University of Novi Sad, Faculty of
Philosophy) tackles the topic of gender transgression within the generic
conventions of the Gothic genre. The paper traces changes in cultural
norms regarding the themes of gender and sexuality as reflected in the
selected works to show how the topic of transgressive sexuality has been
represented in Gothic fiction through time. Aleksandra V. Vukeli¢
(University of Belgrade, Faculty of Philology) explores how one of the
protagonists of Margaret Atwood’s novel The Robber’s Bride reflects the
main issues of the Canadian society and the self. In many of her novels,

9
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Atwood defines Canadianism by commenting on its main characteristics,
which, in her view, include doubleness, victimhood and the treatment of
otherness. However, the paper argues that the character of Zenia, one of
the figures in this particular novel, represents the “hidden hauntings” of
Canadianism through her audacity and the spell she casts over everyone
around her. Bojana Vujin (Faculty of Philosophy, University of Novi
Sad) traces the links between popular music lyrics and mainstream poetry.
The paper analyzes the early songs of the band Queen using traditional
interpretative tools, with a focus on narrative elements such as story, plot,
and narration. It argues that the fantastic creatures that appear in the
world of the songs belong to the same imaginary universe that creates
Freddie Mercury’s fantasy land of Rhye. The paper highlights the songs’
intertextuality with the aim of placing them in a broader literary context
and asserting “their status as poetry”. Vera Nikoli¢ (an independent
researcher), in her paper, highlights the importance of understanding the
adaptation studies, focusing on challenges, requirements, and possibilities
involved in adapting literature into film. The paper addresses Robert Stam’s
reevaluation of adaptations based on “intertextual dialogism” and Linda
Hutcheon’s understanding of adaptations as both processes and products.

We extend our gratitude to all the authors who contributed their
work to the fifteenth issue of Belgrade BELLS. Thanks are also due to the
esteemed reviewers who conducted the rigorous peer-reviewing process.
Special thanks go to Andrijana Bro¢i¢ for her role in preparing the present
issue of the journal. We express our appreciation to our proof-readers:
Andrijana Broé¢i¢, Ivana Corbi¢, Nata$a Ili¢, Jonathan Pendlebury, and
Mirjana Vuckovi¢. Their generous help certainly led to the improvement of
this volume. We also thank the dean of the Faculty of Philology, Professor
Iva Draski¢ Vicanovi¢, for her abiding support and understanding of
our goals. Further appreciation goes to the Ministry of Science and
Technological Innovations for their financial aid. Our gratitude extends
to all the members of the editorial team for their collaborative efforts
in putting this issue together. We sincerely hope that the articles in the
present issue of Belgrade Bells will serve as an inspiration for our readers in
their new academic inquiries.

Belgrade, 15 December 2023

Aleksandra V. Jovanovié and Aleksandra Vukotié
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HEARER’S REAL-TIME ASPECT RECOGNITION
IN ENGLISH AS A COMPOSITIONAL-ASPECT
LANGUAGE VIS-A-VIS ASPECT RECOGNITION

IN VERBAL-ASPECT LANGUAGES

Abstract

This paper deals with the way the hearer recognizes in real-time speech the
aspect of a sentence or clause in English as perfective or imperfective. Due to
the compositional effectuation of aspect in English, the aspect (perfective/
imperfective) of an English sentence is explicated through an elaborate interplay
between referents of situation-participant NPs and the referent of the verb, plus
a possible impact from adverbials. This interplay involves the need for the hearer
to wait until the end of a sentence or clause in compositional-aspect languages to
identify the aspect of the situation and forms a stark contrast with verbal-aspect
languages, where the aspect value of the verb can be clear even from the very
beginning of a sentence.

Key words: real-time recognition of aspect, compositional and verbal aspect,
compositional-aspect languages and verbal-aspect languages, temporal values of
situation-participant NPs, biaspectuality

" kkabakciev@atiner.gr, kkabakciev@gmail.com
" desislava_dimitrova@uni-plovdiv.bg
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1. Introduction

1.1. On hearer’s real-time aspect recognition

In today’s age of automated text generation from real speech that seemed
a dream not too long ago but is now a reality even in public official
events, this paper deals with real-time recognition of aspect by the hearer
in sentences — viewed as temporal sequences of phonemes, morphemes,
words, phrases. However, as automated text generation from live speech
for producing translations from the original language is performed in real
time, and only in real time, this cannot guarantee the adequacy of the
translation into the other language. The reason is the time difference in the
appearance of the different grammatical and other markers, particularly in
this case indicating aspect, and in the realization of the various semantic
values, including aspectual ones.

There is a problem well-known in the community of interpreters with
the German language. Due to the specificity of the word order in German,
in oral translations from German the interpreter often has to wait until the
end of the sentence — that may be a very long one, to be able to recognize
the verb and perform the translation. This paper deals with a similar
problem: ways of explicating (signaling) perfectivity and imperfectivity
in English, a compositional-aspect language, viewed against verbal-aspect
languages, mainly Greek and Bulgarian, and partly some other Slavic data
— Serbian and Russian. In principle, there is encoding of perfectivity and
imperfectivity when the data analyzed is from a verbal-aspect language
and the aspect — either perfective or imperfective, is directly located in
the relevant verb form. In contrast to encoding (i.e., directly signifying)
aspect, as in the Slavic languages, Greek, Georgian, etc., the phenomenon
of signaling (i.e., explicating) aspect is characteristic of compositional-
aspect languages. It is a much more complex process because aspect is
not located in a single verb form in the sentence but is calculated and
identified each time by the hearer — subconsciously, and the calculation
takes into account a large number of elements in the sentence/clause or
the context. Furthermore, this number grows larger in longer sentences
and larger texts.

The description and subsequent inventory of the possibilities for
real-time recognition of aspect can be useful not only for the interpreter’s
profession. Apart from real-time automated generation of text from speech
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and for the general theory of linguistics, it is relevant for many other areas,
mainly in applied linguistics, for example, for studies of first and second
language acquisition, for a better representation in grammars of the way
aspect is realized in different languages, etc. But before returning to the
issue of real-time recognition of aspect, let us first discuss what exactly
aspect is.

1.2. What is aspect?

In purely semantic (not formal — morphological, periphrastic, etc.) terms,
aspect is the well-known contrast between perfectivity and imperfectivity,
and there is a general agreement in the literature that these two notions
are best represented in Slavic linguistics, with its long tradition (e.g.,
Binnick 1991: 136). However, some experts in language typology, agreeing
that the Slavic system is the most representative one, also point out that it
has certain idiosyncrasies (Dahl 1985: 69).

What are imperfectivity and perfectivity? We understand
imperfectivity as a non-bounded Vendlerian situation: state or
activity. Conversely, perfectivity is a bounded Vendlerian situation:
accomplishment or achievement (Vendler 1957).! While imperfectivity
is, generally speaking, a non-bounded situation on the time axis,
perfectivity is not solely and simply a bounded situation with an initial
(starting) point and a final point (end-point). Perfectivity is a specifically
bounded situation, with an achieved (reached) telos (Dimitrova and
Kabak¢iev 2021: 196-197).2

Aspect is instantiated in two ways both in and across languages:
either as compositional aspect — in English, the other modern Germanic
languages, Finnish, Albanian, etc. in Europe, or as verbal aspect — in the
Slavic languages, Greek, Georgian, and many other around the world.
The phenomenon of compositional aspect, discovered by Verkuyl in 1971
(see Verkuyl 1972), and the theory of compositional aspect, still being
refined by the finder of the phenomenon (see Kabakdciev 2023, a large
review of Verkuyl’s discovery and his work through the decades), can be
understood through Verkuyl’s two aspectual schemata, a perfective and an
imperfective one, whereby a major notion for understanding imperfectivity
is the so-called aspectual leak in the imperfective schema (see below).
Note meanwhile the important circumstance that compositional aspect can
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be observed in verbal-aspect languages and that, vice versa, verbal aspect
exists in many compositional-aspect languages (e.g., in the progressive
forms). Another major tenet for the correct understanding of aspect as
a universal and cross-language phenomenon is that compositional-aspect
languages are exclusively characterized by the absence of perfective verbs.
It sharply counters traditional aspectological descriptions of English and
similar languages — which abound in myths related to perfectivity. Two
major examples of myths are: (i) the English past indefinite (simple) verb
form is an aspectual one, capable of “signifying” perfectivity; (ii) English
phrasal verbs (drink up, bring about, etc.) are perfective markers (e.g.,
Brinton 1988: 4). It will be shown below, using numerous examples of
perfective and imperfective sentences, that the English past indefinite
is incapable of “signifying” perfectivity. It only allows the explication of
perfectivity and the explication is a result of an extremely complex interplay
of sentence components, especially NPs — that ought to have nothing to do
with aspect. As for drink up, bring about, etc. as “perfective markers”, even
the staunchest supporters of this idea are reluctant to state that phrasal
verbs are “perfective markers”. They admit instead that the addition of a
particle to a single verb is actually only thought to lend perfective meaning
(Brinton 1988: 4).

In the theoretical framework employed here and best represented
in Kabakciev (1984, 2000, 2019, 2023), Dimitrova (2021), Dimitrova
and Kabakc¢iev (2021), based on Verkuyl’s (1972, 1993, 2022) theory
and similar to Bulatovi¢’s (2013; 2019; 2020) model, the perfective-
imperfective contrast in compositional-aspect languages arises as an
extremely complex interplay in the sentence/clause between the referent
of the verb and the referents of situation-participant NPs. Our model
differs from the other two in one major respect. While in Verkuyl’s
and Bulatovi¢’s theoretical frameworks verb arguments are atemporal
entities, in our model situation-participant NP referents (a.k.a. verb
arguments) constitute temporal entities in the minds of speaker/hearer,
no matter whether as lexical entries they stand for so-called abstract
entities or for spatial (physical/material) objects. The crucial idea of the
temporal nature in the minds of speaker/hearer of all entities, many of
which are otherwise normally understood as spatial (physical/material),
is explained in extensive detail elsewhere (Kabakciev 1984, 2000,
2023), including BELLS (Kabak¢iev 2021b), and is supported by at least
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three aspectologists — Vounchev (2007: 86-87), Dimitrova (2021) and
Shabashvili (in Shabashvili and Kabakéiev 2021).

2. On aspect recognition in verbal-aspect languages

The analysis of the data here is based on an approach which is essentially
deductive and is well described in Dimitrova (2021). It does not strive
to find and list formal grammatical devices in particular languages and
then try to detail their semantic and other features. Instead, it first
defines certain universal notions underlying language structure which
possess and exercise certain functions. After that a decision is made on
which and what formal grammatical and other (lexical, general semantic,
pragmatic, etc.) devices realize the functions of the relevant universal
notions in a particular language or particular languages (Dimitrova 2021:
52). In such an approach, a strict distinction is made between verbal
and compositional aspect, whereby the latter is effectuated as a complex
interplay in the sentence between situation-participant NP referents, the
verb referent and certain types of adverbials (Kabakciev 1984; 2000;
2019; 2021b; Dimitrova and Kabak¢iev 2021). This understanding is not
inconsistent with Verkuyl’s and Bulatovi¢’s frameworks — which also take
into account the various interactions between the verb and its arguments
and the impact of adverbials, but in our model the major tenet is that all
situation-participant NP referents are encoded in the minds of speaker/
hearer as temporal entities.®> Conversely, in cases of verbal aspect, which
means either in verbs as lexical entities or in their morpho-syntactic or
periphrastic realization (as, for example, with imperfect and progressive
verb forms in the Romance languages), aspect is realized by the verb
directly, and not through NP referents. For this reason, and as we shall see
below, aspect effectuation in verbal-aspect languages can take place from
the very beginning of a sentence/clause, something impossible, or almost
impossible, with aspectually ambivalent verb forms in compositional-
aspect languages.

Aspect effectuation from the very beginning of a sentence/clause
may not generally be typical, but it actually happens often in free-
word-order languages like Bulgarian, other Slavic languages and Greek.
Such effectuation is possible because, in contrast to English and other
compositional-aspect languages, the verb in a sentence is allowed initial
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position — systematically and not as some kind of a special exception.
Consider an English sentence such as (1a) below translated into Bulgarian
(1b), Greek (1c), Serbian (1d) and Russian (1e), with the verb for wrote
placed in initial position in the latter four cases:
(1) a. The woman wrote the letter but did not send it (English)
b.  Napisa zhenata pismoto, no ne go izrprati
(Bulgarian)
Wrote woman-the letter-the but not it sent
c. Egrapse i  gynaika to gramma alld den to  ésteile
(Greek)
Wrote the woman  the letter but notit sent
d. Napisala je Zzena  pismo, ali ga nije poslala

(Serbian)
Wrote is woman letter but it not sent
e. Napisala zhenschina pis'mo, no ne otpravila ego
(Russian)
Wrote woman letter but not sent it

Note that the sentences in (1) in all the four verbal-aspect languages
represent a type of sentences with an initial position of the verb that
are not only grammatical but also completely natural, though, of course,
not necessarily frequent. Note also that one of the languages, Greek, is
not Slavic and belongs to a different Indo-European group, the Hellenic
one, and that if, conversely, any of the four sentences above is to be
rendered back into English, this can by no means be done with a verb
in initial position. Furthermore, other elements of the sentences in the
verbal-aspect languages above also have predetermined positions that
are different from a standard SVO order and are different for the separate
languages — compare the syntactic object in the dependent clause and
the negative particle. It also strikes the eye that while the word order
in the dependent clause in the Serbian sentence does not coincide with
the word order in Russian, both languages being Slavic, the word order
in the Bulgarian and the Greek sentences coincides fully — despite the
different genealogy of the two languages.* All this suggests that word
order exercises certain specific functions in the separate languages (to be
identified in future studies) and that word-order patterns arise as a result

4 Most probably due to common Balkansprachbund features and mutual influence.
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of requirements imposed by language structure that at first sight are not
at all related to word order.

Nevertheless, some specificities in the sentences in the separate
verbal-aspect languages related to word order will be disregarded
here for the time being — for not being directly related to the issue
investigated. But otherwise they are important because they represent
a significant phenomenon known in the different linguistic schools and

7

trends under different names: “functional sentence perspective”, “theme-
rheme contrast”, “communicative dynamism”, “logical focus”, etc. All the
sentences in the four languages (1b, c, d, e) ought to translate into English
as (2a) — depending on whether the relevant language has a definite article
or not. But if we take it that word order ought to have certain universal
characteristics, their word order in English ought to be something like
(2b). However, a sentence with such a word order is completely non-

grammatical, hard to understand, even nonsensical.

(2) a. The/a woman wrote a/the letter but did not send it
b. *Wrote a/the woman a/the letter but did not it send

When in compositional aspect explication the aspect value of a verb
is mainly determined by the temporal values of situation-participant
NPs (Kabakéiev 2019; 2021b), obviously the recognition of aspect
by the hearer will, as a rule, take place as late as after clarifying the
temporal status of the last situation-participant NP in a sentence/
clause. Compare some longer imperfective sentences such as (3a) or
(3b) below (analyzed in Kabakc¢iev 2020; 2021b: 35-40), where the
recognition of imperfectivity is impossible prior to the appearance of
the adverbial element at the end of the sentence, namely, from nearby
rivers in (3a) and from wells in (3b):

(3) a. The mountaineers escorted the horse to drink from nearby

rivers

b. The woman made the child drink from wells

To sum up, underlying the recognition of aspect in the explication of
aspect in compositional-aspect terms are factors, some of which are to a
certain degree surprising, such as word order — apart from the complex
mechanisms incorporated in Verkuyl’s two aspectual schemata.
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3. On aspect recognition in compositional-aspect languages

Some recent publications (Kabak¢iev 2019; 2023) describe the way aspect
is explicated in English perfective sentences such as (4a) below, with
two bounded situation-participant NPs (containing quantifiers and not
representing a Verkuylian leak), versus imperfective sentences with a non-
bounded situation-participant NP — which in (4b) is the syntactic object:

(4) a. This greengrocer sold a melon
b. This greengrocer sold melons
c. Melons were sold by this greengrocer
d

Melons were sold by this greengrocer yesterday to the
school kitchen nearby

The preliminary assumption for English SVO sentences such as (4a) and
(4b) ought to be that in a compositional-aspect language the hearer
of an utterance does not know and can hardly predict what the aspect
(perfective or imperfective) of the final constitution of the utterance will
be until the (syntactic) object situation-participant NP appears — as the
final constitution can trigger aspectually different values (perfective or
imperfective). Sentence (4a) is perfective while (4b) is imperfective, and
in both the aspect cannot become clear until the last element appears. If
the NP after This greengrocer sold is a melon, the sentence is perfective,
if melons appear, the sentence is imperfective. However, after a passive
transformation, the sentence may be structured so as to begin with a bare
NB see (1c), and its presence will allow making a prediction with some
probability that this sentence is imperfective — and hence indefinitely
iterative in this particular case. But even if the presence of a bare NP here
(one with a zero article, i.e., lack of quantification) predicts roughly that
the sentence will be imperfective, this is not necessarily always the case,
as seen in (4d). In (4d) the extension yesterday to the school kitchen nearby
actually perfectivizes (4c), or at least perfectivity is fully possible. Note
the important circumstance that this kind of perfectivization triggers an
assumption that implicated here is a certain quantifier before melons, e.g.:
many, a batch of, some, etc. About implicated quantifiers and in particular
some, “the prototypical quantifier”, see Bulatovi¢ (2022: 500); Kabakd¢iev
(2023: 262). The implicated quantifier some is sometimes called “silent
some”.
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Amplifying the assumption here is a major feature of English, viz.,
the rather fixed SVO word order — which requires the object-NP to take
final position, a status quo that can be reversed by the passive voice, as in
(5c¢, d), but a passive voice sentence such as (5d) for some reason or other
(pragmatic) fails to clearly explicate the imperfectivity of (5b):

(5) a. John drank the/a/some beer
b. John drank beer [habitually, e.g., when he was younger]
c. The/a/some beer was drunk by John
d. Beer was drunk by John

The compositional explication of aspect in a language such as English is
an extremely complex mechanism, and this explains a very large number
of strange and deplorable circumstances in theoretical and applied
linguistics, among which: more than half a century after Verkyul’s
discovery of compositional aspect this epochally important phenomenon
“is not described in grammars of English, not mentioned in English
coursebooks, and not taught in schools and colleges” (Bulatovi¢ 2022:
500-501).

In a language such as English the last sentence component that
determines the aspectual value of the sentence or clause is typically an
indirect prepositional object or an adverbial in the role of a situation-
participant NB as in (3a, b) above, where the non-quantified NP renders
the relevant sentence imperfective. However, with the use of bare subject-
NPs, the recognition of aspect as imperfective can sometimes be at least
partly predicted - if not exactly determined — from the very beginning
of a sentence/clause, as already established. This is especially clearly
manifested in sentences with three situation-participant NPs and an initial
non-bounded NP referent such as (6a), analyzed in Kabak¢iev (2021b: 37),
or with direct objects turned into subjects in passive-voice sentences like
(4c) with two situation-participant NPs, the first of which is non-bounded:

(6) a. Women made the child drink from the well
(4) c. Melons were sold by this greengrocer
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4. Aspect recoghnition in sentences with three situation-participant
NPs - in both verbal- and compositional-aspect languages

As argued for the first time in Kabakc¢iev (2020: 119-120), compositional
aspect can best be analyzed in terms of sentences containing three situation-
participant NPs — in compositional-aspect languages and in some verbal-
aspect languages (see below). These sentences are rare to find in real-
world texts and difficult to construct. In Dimitrova and Kabaké¢iev (2021:
193), the following four English sentences were specially constructed and
then analyzed:

(7) a. The valet will park our car in the nearby parking lot
[perfectivity]
b. The valet will park cars
[imperfectivity]
c. The valet will park our car in nearby parking lots
[imperfectivity]
d. Valets will park our car in the nearby parking lot

LEAK
[imperfectivity]

. in the nearby parking lot

LEAK

Sentence (7a) falls into Verkuyl’s perfective schema and explicates
perfectivity. The other three sentences (7b, c, d) belong to Verkuyl’s
imperfective schema with at least one leak (see the two aspect schemata
described exhaustively in Verkuyl 1993) — and explicate imperfectivity. On
Verkuylian leaks — in his imperfective schema, a leak being a major notion
in the theory of compositional aspect, see also Kabakciev (2019: 204-206).

But how and when (in real-time speech) is aspect explicated in (7),
particularly imperfective aspect?® Sentence (7b) is imperfective because
the non-quantified cars (third sentence component) explicates a non-
bounded series of cars on the time axis. Then the entity cars with its
feature iterativity is mapped back onto the referent of the verb will park
(second sentence component) and the verb is thus coerced into signalling
imperfectivity in the form of non-bounded iterativity. Sentence (7c) is
imperfective because, in a similar way, the non-quantified parking lots
(fourth sentence component) explicates a non-bounded series of parking

5 How perfective aspect is explicated will not be discussed here because it is an extremely

difficult issue. Those who want to know must read at least most of the major literature
on compositional aspect, including Verkuyl’s three major monographs (Verkuyl 1971;
1993; 2022).
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lots on the time axis one after the other; these are then mapped back onto
the referent of the verb catena will park (second sentence component), and
the verb referent is again coerced into signalling imperfectivity in the form
of non-bounded iterativity. Note specifically how our car in (7¢) turns from
a single temporal instance of our car in (7a) and a single car as a physical
entity into a recurrent kinetic entity, a serial multitude of the thing called
“our car”, which in (7c) can actually be not the same car physically but
different cars every time, despite the grammatical singularity of our car.
Similarly, (7d) is imperfective because the non-quantified valets explicates
a non-bounded series of valets on the time axis, the valets, as recurring
entities, are mapped onto the referent of will park and the verb is again
coerced into signalling imperfectivity in the form of non-bounded iterativity.
It is truly remarkable how a single non-quantified situation-participant NP
in a sentence (7b, c, d) can coerce an initially perfective sentence (7a)
into imperfective ones. For further detail on aspect in sentences with three
situation-participant NPs, (see Kabakciev 2020; 2021a; 2021b; 2023) and
(Dimitrova and Kabak¢iev 2021).

Note that the English examples (7) were intentionally constructed by
us with a verb (to park) that is biaspectual in Greek and also in Bulgarian.
They were then translated into Greek, and this yielded the following four
sentences:

(8) a. 0] valé tha parkdrei ., to aftokinité mas
ston kontind choro stathmefsis [perfectivity]
The  valet will park the car our
in-the nearby parking lot
‘The valet will park our car in the nearby parking lot’
b. O valé tha  parkdrei,, , aftokinita ston
kontiné choro stathmefsis [imperfectivity]
The valet will park cars in-the
nearby parking lot
‘The valet will park cars in the nearby parking lot’
c. O valé tha  parkdrei,, ., to aftokinitd
mas se kontinous chérous stathmefsis [imperfectivity]
The wvalet will park the car
our in nearby parking lots

‘The valet will park our car in nearby parking lots’
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d. Valédestha  parkdroun,, , to aftokinitd mas
ston kontind choro stathmefsis [imperfectivity]
Valets will  park the car our
in-the nearby parking lot

‘Valets will park our car in the nearby parking lot’

These Greek sentences, each with three situation-participant NPs, show that
in cases of aspectual verb ambivalence, here of the verb form tha parkdrei
‘will park’ (such biaspectual verb forms in Greek are relatively rare), the
aspect of the sentence is not encoded in the verb and directly shown by
it, but is effectuated as in English (and in compositional-aspect languages
in general) through an elaborate interplay of features of NP-referents and
the verb referent in a sentence/clause. This phenomenon is observable in
Bulgarian too, even more frequently. All the Greek examples (8), when
translated into Bulgarian, yield sentences that are structurally exactly the
same. See below in (12) similar Bulgarian examples with biaspectual verbs
and three situation-participant NPs.

To illustrate clearly our understanding of aspect as “an all-pervading
and perpetual process of mapping temporal features between different
elements of the sentence” (see definition and explanation in Kabakciev
2019: 212) and the regularity consisting in the explication of aspect in two
different ways in both verbal-aspect and compositional-aspect languages,
we recently (Kabakciev and Dimitrova 2023) constructed a set of English
sentences with one and the same verb that would be biaspectual in all or at
least several Slavic languages, with all the sentences containing identical
or near-identical three situation-participant NPs:

(9) a. Businessmen,,, sponsored concerts ., of young virtuosi

[imperfectivity]

b. Businessmen .  sponsored concerts
virtuoso [imperfectivity]

c. Two businessmen sponsored concerts . of young
virtuosi ., . [imperfectivity]

d. Two businessmen sponsored concerts
virtuoso [imperfectivity]

e. Businessmen , sponsored the concerts of the young
virtuoso [imperfectivity]

f.  Two businessmen sponsored the concert of the young

virtuoso [perfectivity]

LEAK

s Of the young

s Of the young
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All these English sentences clearly explicate aspect: (9a, b, c, d, e) are
imperfective, and (9f) is perfective — for reasons that can be drawn from
the analysis of the sentences in (7) above. Phrased in the shortest terms
possible, a Verkuylian leak in one or more than one situation-participant
NP in a sentence with a telic verb turns a perfective sentence — here (9f),
into an imperfective one, cf. all the other sentences in (9).

Let us now make a direct comparison with Serbian. In Serbian the
verb for sponsor is a true biaspectual. It does not tend to take a prefix in
order to form a perfective correspondence. Hence, the following Serbian
sentences — correspondences of the English sentences in (9) — are correct,
fully grammatical:

(10) a. Biznismeni su sponzorisali koncerte mladih virtuoza

BIASP
b.  Biznismeni su sponzorisali,, , koncerte mladog virtuoza

c. Dva biznismena su sponzorisali,, ., koncerte mladih
virtuoza
d. Dva biznismena su sponzorisali,,,, koncerte mladog

virtuoza
e. Biznismeni su sponzorisaliy,,
f.  Dvabiznismena su sponzorisali

koncerte mladog virtuoza

amsp KONCErt mladog virtuoza

However, all these Serbian sentences, or at least most of them, are actually
unanalyzable in terms of the aspectual value of the verb, viz., whether
it signals perfectivity or imperfectivity. Thus sentence (10a) can be, and
actually must be, interpreted as either perfective or imperfective, because
apart from the biaspectuality of the verb, all the three situation-participant
NPs fail to provide clarity as to their quantificational temporal status. Is
it bounded? Is it non-bounded? For example, biznismeni ‘businessmen’ in
(10a) can be interpreted in three completely different ways (in English as
a metalanguage): (i) businessmen — equivalent to a bare NB with a zero
article; (ii) some businessmen — with an implicated/silent quantifier some;
(iii) the businessmen — implicated definiteness, equivalent to a definite
article in languages with articles. The same applies to koncerte ‘concerts’
and mladih virtuoza ‘of (the) young virtuosi’. These can be interpreted as:
(i) non-quantified NPs — bare NPs, with a zero article; or, (ii), as having an
implicated/silent quantifier some, or; (iii), as implicating definiteness — as
if with a definite article in a language like English. The first case triggers
imperfectivity, the latter two perfectivity.
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And here is the catch, the difficulty for the analysis of aspect
explication with biaspectual verbs in languages such as Serbian or Russian.
If implied/understood by biznismeni, koncerte and mladih virtuoza are
some businessmen, some concerts and (of) some virtuosi, then the aspect
of the sentence will be perfective, as per Verkuyl’s perfective schema. It
will also be perfective if implied/understood by biznismeni, koncerte
and mladih virtuoza are the businessmen, the concerts and (of) the young
virtuosi, again according to Verkuyl’s perfective schema. But if implied/
understood by biznismeni, koncerte and mladih virtuoza are businessmen,
concerts and (of) young virtuosi, i.e., non-quantified situation-participant
NPs, then the aspect value of sponzorisali will be imperfective, as per
Verkuyl’s imperfective schema, due to the leaks.

To further check these observations, let us turn to another verbal-
aspect language, again Slavic, again with no articles, Russian. The Russian
correspondence of the English verb sponsor is also a truly biaspectual one,
sponsirovat’. It does not tend to take a prefix in order to form a perfective
correspondence. Hence, the Russian sentences (11) display the same
features as the Serbian ones (10):

(11) a.  Biznismeny sponsirovali
b.  Biznismeny sponsirovaliy,,
Dva biznesmena sponsirovali_ , . kontserty yunyh virtuozov
Dva biznesmena sponsirovali,, ., kontserty yunogo virtuoza
Biznismeny sponsirovali, ., kontserty yunogo virtuoza
Dva biznesmena sponsirovali kontsert yunogo virtuoza

kontserty yunyh virtuozov
kontserty yunogo virtuoza

BIASP

BIASP

-, oAan

BIASP

When biznismeny ‘businessmen’, kontserty ‘concerts’ and yunyh virtuozov
‘of young virtuosi’ are understood as “the/some businessmen”, “the/some
concerts” and “of some/of the young virtuosi”, the aspectual value of the
sentence is perfective. When these NPs are understood as bare NPs (with
a zero article and with no other quantifier), the aspectual value of the
sentence is imperfective.

Thus now it can be generalized that the use of a truly biaspectual verb
in a Slavic language such as Serbian or Russian brings about confusion
as to the aspectual meaning of sentences with three situation-participant
NPs, a conclusion already reached in Kabakciev (2020; 2021a). This

circumstance is clearly demonstrated in the examples (10) and (11).
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Although the speaker may have in mind a particular aspectual value
for each of the verbs in these sentences, the hearer will certainly have
difficulty in recognizing the aspect of most or even all of these sentences,
given the ambivalence and ambiguity in the temporal values of the referents
of the relevant NPs.

Note, however, that this is not the case for Bulgarian, although it is
otherwise a verbal-aspect language just like Serbian and Russian. The
presence of a definite article in Bulgarian (as in Greek) allows eliminating
most of the aspectual ambiguities present in the Serbian and Russian
examples above. Consider in (12) the Bulgarian correspondences (again
with a truly biaspectual verb) of the sentences in English (9), Serbian (10),
and Russian (11):

(12) a.  Biznesmeni ., sponsoriraha_, kontserti .,  na
mladi virtuozi ., . [imperfective]
Businessmen sponsored concerts of
young virtuosi
b.  Biznesmeni , sponsoriraha,,., kontserti ., na
mladiya virtuoz [imperfective]
Businessmen sponsored concerts of
young-the virtuoso
c.  Dvamabiznesmeni  sponsoriraha,,, kontserti
na mladi virtuozi ., [imperfective]
Two businessmen sponsored concerts
of young virtuosi
d. Dvama biznesmeni  sponsoriraha,,, kontserti
na mladiya virtuoz [imperfective]
Two  businessmen sponsored concerts
of young-the virtuoso
e.  Biznesmeni , sponsorirahag, kontsertite na
mladiya virtuoz [imperfective]
Businessmen sponsored concerts-the  of
young-the virtuoso
f. Dvama biznesmeni sponsoriraha,, ., kontserta na
mladiya virtuoz [perfective]
Two  businessmen sponsored concert-the  of
young-the virtuoso
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These Bulgarian sentences allow marking the relevant NPs as leaks, as
per Verkuyl’s imperfective schema, and hence identifying each sentence
as either imperfective (12a-e) or perfective (12f). Marking certain NPs as
leaks according to Verkuyl’s imperfective schema is also possible in other
cases in similar Bulgarian sentences with three situation-participant NPs
and a biaspectual verb. But, as already demonstrated, this is generally not
possible in Slavic languages such as Serbian and Russian — because of the
non-availability of a definite article.®

5. Conclusions and implications for future research

On the basis of the analyses above, several assumptions, generalizations
and conclusions can be drawn, and certain important questions can be
asked — with a view to future research in the problem field.

The recognition of the aspect of a sentence or clause as perfective or
imperfective by the hearer in real-time speech in verbal-aspect languages
— when aspect is encoded by the verb in a sentence/clause, presents no
problem in grammatical or semantic terms: simply, aspect is where the
verb is. The verb directly expresses (i.e., it denotes, signifies, encodes)
the aspect (perfective or imperfective), and the verb (verb catena) may be
located in different places — at the beginning of a sentence, in the middle or
at the end. However, the recognition of the aspect of a sentence or clause
as perfective or imperfective by the hearer in real-time speech in English
and similar compositional-aspect languages is very different. Generally,
the hearer will identify — and this is done intuitively — the aspect of an
utterance in real speech only after the whole utterance is produced.”

An anonymous reviewer argues that in languages like Serbian there are other ways
to indicate definiteness in the absence of articles: use of demonstratives, quantifiers,
specifying adjectival constructions, etc. This is true but our task here is to show what
happens when such devices are absent in certain grammatically correct sentences or
types of sentences in verbal-aspect languages without articles such as Serbian and
Russian. We are also launching a conjecture — in need of future research, that word-order
semantico-syntactic patterns and mechanisms may turn out to be key to understanding
how definiteness and indefiniteness are explicated in languages with no articles.

7 It is common knowledge that native speakers of compositional-aspect languages without
special linguistic knowledge have no idea what perfectivity-imperfectivity is. However,
when given appropriate examples, they start to grasp why, for example, John drank a
beer is a perfective situation, while John drank beer is an imperfective one. This means
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Furthermore, the identification of the aspect of a sentence/clause
with three situation-participant NPs in the use of biaspectual verbs in
verbal-aspect languages turns out to be different in the different verbal-
aspect languages. In Bulgarian and Greek the presence of a definite article
provides the necessary conditions for classifying the relevant sentences as
belonging to one of the two aspect schemata built by Verkuyl. In cases of
a leak/leaks, its/their recognition by the hearer will deploy the relevant
sentence in Verkuyl’s imperfective schema; conversely, the absence of a
leak/leaks will classify the relevant sentence as perfective.

It is worth asking what implications the two clear circumstances
above can have for linguistic research. The circumstances are: (i) an
easy and immediate identification of the aspect of a sentence/clause
in verbal-aspect languages; (ii) a very complex identification of the
aspect of a sentence/clause in compositional-aspect languages. The two
circumstances have significant and far-reaching implications for both
theoretical and applied linguistics. One of these implications for both fields
is that more research is needed for a better understanding of how aspect
is recognized in real speech in compositional-aspect languages — from a
theoretical and a practical point of view. Another very important one is
the necessity for research directed towards the mechanisms of explicating
values such as indefiniteness and definiteness in verbal-aspect languages
without a definite article. As has already been demonstrated, there are
two modern European languages featuring simultaneously verbal aspect
and a definite article: Bulgarian, Greek. As shown in this paper and in
previous publications, the identification of aspect at the sentence/clause
level in cases of verbal aspectual ambivalence (biaspectuality) in these
two languages is radically different from those verbal-aspect languages
that have no articles, such as Serbian or Russian. Among other things,
this points to a necessity to distinguish between types of verbal-aspect
languages in terms of other grammatical subdomains in them, in this case
nominal determination.

And lastly, the analysis has demonstrated that word order must also
be investigated in the following very important direction. It can hardly
be treated as accidental that, on the one hand, verbal-aspect languages
have a free word order that allows the identification of the aspect of a
sentence to be effectuated from the very beginning of a sentence. On the
other hand, free word order is obviously relevant to the explication of

that they can intuit and obviously always intuit the difference between perfectivity and
imperfectivity when confronted with sentences like these two.
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the values of definiteness and indefiniteness of NPs. When a language
has verbal aspect (the Slavic languages, Georgian), it tends not to have
articles or at least not to have a regular pattern of a definite and an
indefinite article (it may have a definite article only — Greek, Bulgarian).
Conversely, when a language has a regular pattern of a definite and an
indefinite article (English, the other modern Germanic languages, etc.),
it lacks verbal aspect. Thus, two questions begging answers and mutually
dependent are the following.

First, why does English — along with many other languages, have
a definite and an indefinite article, when numerous languages can do
without grammatical entities of this kind — burdening the mind of the
native speaker and the foreign learner alike? This question was given an
answer a long time ago: because English lacks aspect in verbs and there
exists an inverse relationship across languages of markers of boundedness
in verbs and nouns (Kabak¢iev 2000: Chapter 7). But the recognition of
this significant cross-language interdependence is still rare in the literature
—see it in, e.g., Abraham and Leiss (2012: 326). And as a result, in view of
the large diversity of languages around the world, numbering thousands, it
remains understudied typologically, hence not sufficiently representative,
embracing mainly European languages.

Second, if we take it that definiteness and indefiniteness are important
semantic and pragmatic values for any natural language, exactly how are
these values explicated in languages such as Serbian, Russian, almost
all the other Slavic languages and Georgian? And isn’t the free word-
order observed in them instrumental for revealing the way definiteness
and indefiniteness are effectuated in such languages and in language in
general? This question is entirely left for future research. But it is our belief
as authors that studies of word order across languages can open up larger
vistas for a future adequate description of the mechanisms for explicating
definiteness and indefiniteness and similar values — specificity, genericity,
etc., particularly in verbal-aspect languages with no articles.

Division of labor. Kabakciev is responsible for the correct presentation
of the Slavic data. Dimitrova is responsible for the correct presentation
of the Greek data. The authors are equally responsible for the correct
presentation of the overall theoretical model.
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Abstract

Although it is a well-known fact that many languages borrow words and phrases
from English, there are also many words coined from English elements that do not
exist in varieties of English used by native speakers. These words are described
as anglicisms in a broader sense, but since they are created by speakers of other
languages, contain English elements, but do not appear in English, they are often
referred to as pseudo-anglicisms. Pseudo-anglicisms differ across languages in
terms of how they are formed and how they are defined by local linguists. It
is possible to say that pseudo-anglicisms are often compounds, but according to
various linguists, some languages also use derivation, semantic shift, or other
processes to create them. In this paper, we will analyze different types of words
described as pseudo-anglicisms in several European languages and attempt to
provide a comprehensive definition based on their common features.
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English is often referred to as a global language due to its influence and
widespread use around the world. Its impact is evident in many languages,
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which makes it a major donor language. Words or phrases borrowed from
English are usually called anglicisms. Although some authors include
calques from English under this term, for the purposes of this paper, we
will adhere to the definition which is limited to English or English-based
words and phrases.

This paper will focus on a particular group of anglicisms — pseudo-
anglicisms, also known as false anglicisms. These words or phrases consist
of English elements, but do not exist in varieties of English used by native
speakers. However, this definition is meant to introduce this concept, it is
not definitive, and it is important to emphasize that many authors offer
different definitions of pseudo-anglicisms.

Pseudo-anglicisms are coined by speakers of other languages whose
proficiency in English is often limited, but still sufficient to create a new
word from English elements (Furiassi 2010: 60-61) because English holds
a prestigious status in their communities.

We can start by providing a simple but often cited definition of
pseudo-anglicisms in German, which are described as German neologisms
composed of English elements (Duckworth 1977: 54). Another definition
of the same concept in German linguistics states that pseudoanglicism
“describes the phenomenon that occurs when RL [receptor language] uses
lexical elements of the SL [source language] to create a neologism in the
RL that is unknown in the SI” (Onysko 2007: 52).

In the case of Russian, where pseudo-anglicisms are also used, we can
cite a definition provided by Dyakov: “Pseudo-anglicisms are understood
as: a) units borrowed from the English language by another language that
have a different meaning than in the source language and are used in
contexts and situations in which they are never used in English; b) Russian
word formations created by using a combination of English morphemes
or imitating the English word’s form or its phonetic appearance!” ([IpskoB
2012: 115).

When describing pseudo-anglicisms in Serbo-Croatian, Filipovi¢
(1986: 193), defines them as “words or expressions composed of elements
of English origin, (i.e., anglicisms), but the whole they form is not taken
from English because it does not exist in it”. The author concludes that
they are formed in only three ways, which include composition, derivation,
and ellipsis (Filipovi¢ 1986: 194). In the case of the same language, Pr¢i¢
(2023: 208) states that pseudo-anglicisms are “English words and affixes
combined in some other or third language”.
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According to Furiassi (2010: 34), who focused on pseudo-anglicisms
in Italian, “a false Anglicism may be defined as a word or idiom that is
recognizably English in its form (spelling, pronunciation, morphology, or
at least one of the three), but is accepted as an item in the vocabulary
of the receptor language even though it does not exist or is used with a
conspicuously different meaning in English“. Furiassi (2010: 38-39) went
on to divide Italian pseudo-anglicisms into eight categories based on the
processes of their formation: autonomous compounds (recordman = record
holder), autonomous derivatives (footing = jogging), compound ellipses
(basket = basketball), clippings (happy end = happy ending), semantic
shifts (mister = trainer or coach in sports), eponyms (pullman = bus),
toponyms (new jersey [sic!] = type of median barrier which separates lanes
in highways) and generic trademarks (Autogrill = motorway restaurant).

Furiassi’s categorization seems to have become widely accepted
among linguists interested in pseudo-anglicisms, but it cannot be applied
to other languages without adaptation. In the case of Serbo-Croatian, an
attempt to adapt this categorization was made just four years after the
publication of Furiassi’s book. These categories are slightly different from
Furiassi’s, and were developed by Savi¢ (2014), but some of them were
not substantiated with examples. Savi¢ (2014: 472) introduces thirteen
categories: autonomous compounds (golman = goalkeeper), autonomous
derivatives (fejslifting = facelift), compound ellipses (koktel = cocktail
party), clippings (hepiend = happy ending), toponyms (teksas = denim),
eponyms (martinke = Dr Martens boots), generic trademarks (starke
= Converse All Stars sneakers), autonomous compounds with Serbian
suffixes (striptizeta = stripper), autonomous derivatives with Serbian
endings (barbika = Barbie doll), clippings with Serbian endings (bokserice
= boxer shorts), clippings with a Serbian translation (info tacka = info
point), blends (youniverse; the author does not provide the meaning of this
word in Serbian), and incorrectly spelled anglicisms that are consistently
used in that incorrect form (examples in the cited paper are not clear).

In the case of Russian, Szabolcs (2018: 59) offers six categories:
compounds (6usHec-neou = businesswoman), derivatives (asmocmon =
hitchhiking), ellipses (napxune = parking lot), clippings (xennu-sno =
happy ending), semantic shifts (onomatimep = classic or vintage car), and
trademarks (ckomu = adhesive tape).

German pseudo-anglicisms, i.e. words defined as such by the cited
authors, can also be described in terms of Furiassi’s categories, and we
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will present a model offered by Knospe (2015), which was published in
a volume edited by Furiassi himself. In line with other German linguists,
Knospe divides pseudo-anglicisms into three categories — morphological,
semantic and lexical, which are in turn described using an adapted version
originally developed by Furiassi (2010). Morphological pseudo-anglicisms
comprise compound ellipses (Basecap = baseball cap) and clippings
(Happy End = happy ending), but it is important to mention that the
former category is rare in German (Knospe 2015: 109). Apart from that,
there are some other pseudo-anglicisms which cannot be described using
the original version of Furiassi’s categorization, such as Profi (which refers
to a professional and is a clipping with the diminutive suffix -i), or Pulli (=
pullover), while Smoking (= tuxedo), which involves compound ellipsis
and a semantic modification (Knospe 2015: 110).

Semantic pseudo-anglicisms are described rather vaguely in terms
of Furiassi’s categories. Although examples include words such as Handy
(= cell phone), Oldtimer (= classic car), kicken (= to play association
football) and the like, the reason for not using Furiassi’s categories is in
the fact that some examples from the German corpus are not transparent
in terms of etymology (Knospe 2015: 113).

Lexical pseudo-anglicisms include autonomous compounds (Dressman
= male model) and autonomous derivatives (Shooting = photo shoot)
(Knospe 2015: 114-115).

Even after a brief examination of words described as pseudo-anglicisms
in several languages, it is possible to notice that they do not share the
same morphological, lexical, or semantic features. It seems difficult, if not
impossible, to devise a set of categories that would include all of them and
could be universally applied.

Let us now analyze some of the cited definitions of pseudo-anglicisms
more closely to see how they are perceived among linguists.

Duckworth’s view that pseudo-anglicisms in German are neologisms
composed of English elements (Duckworth 1977: 54) is correct in the sense
that they include English elements coined by German speakers (or speakers
of any other language if the definition is taken universally), but focusing
on neologisms narrows down the concept of pseudo-anglicisms and does
not describe their real nature. A neologism is a new lexeme which has not
gained wide acceptance, and describing pseudo-anglicisms as neologisms
does not reflect the fact that many pseudo-anglicisms have become widely
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accepted and fully integrated into many languages, e.g. Talkmaster, which
refers to a talk show host in German.

Onysko’s definition reiterates that pseudo-anglicisms are neologisms
and adds they are unknown to speakers of the source language, although
they consist of its elements (Onysko 2007: 52). Although this author
provides a better definition, it seems that their “newness” is still perceived
as a distinctive feature. We can agree that pseudo-anglicisms are neologisms
when they appear for the first time, but it is not necessary to emphasize
this fact since every new word in any language is a neologism by definition,
while its status can evolve over time.

The meaning of pseudo-anglicisms is also of importance. In some the
definitions provided in the preceding sections, their meaning is described
as different from the meaning in the source language (Ipsixos 2012: 115;
Furiassi 2010: 34), although many linguists, including those whose works
are not cited, generally agree about that. To be more precise, Furiassi’s
definition of pseudo-anglicisms includes a “conspicuously different
meaning” [italics added by N.T.], which indicates that a change in meaning
does not always mean that a word is necessarily a pseudoanglicism. Even
typical anglicisms that can be found in many languages, like football, link
or sport usually retain just one sememe, while some anglicisms can even
acquire additional meanings. For example, the Serbian anglicism kauboj
can denote both a cowboy and a rough man whose manners are bad. In
line with the previous definitions, we might hastily conclude that kauboj
is both an anglicism and pseudoanglicism, which is not the case because
this word acquired a new meaning which can easily be associated with
the cowboy stereotype. There are no Serbian linguists who wrote about
pseudo-anglicisms in Serbian and consider kauboj to be a pseudoanglicism.

Although semantic shifts are common, it would be useful to mention
some pseudo-anglicisms and show how (in)significant these shifts can be.
On the one hand, pseudo-anglicisms like oldtimer (= classic car in several
languages), dres (Polish: tracsuit; Serbian: sports uniform) or camping
(= campsite in several languages) retain an association with their original
meanings in English. On the other hand, the Italian mister (= sports coach)
is an example of semantic shift which is difficult to explain. Somewhere in
between these two examples is the German word Handy, which refers to
a cell phone, while the association can only be assumed; Knospe (2015:
114) mentions handy (adjective), hand-held phone or portable handset as
potential sources. According to Gottlieb and Furiassi (2015: 18), “there
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is no such thing as interlingual synonymy; having settled in a different
lexicological context, with differing semantic distinctions and overlaps,
no imported word is able to carry its foreign semantic field and network
with it into a new language”. Although the authors do not admit that this
statement undermines their understanding of pseudo-anglicisms, it can still
be said that semantic changes in the meaning of a word do not necessarily
make that word a pseudoanglicism. Regardless of certain examples whose
meaning is not easily associated with the English model, such as mister (=
coach; Italian) or new jersey (= median barrier; Italian), most words that
are described as pseudoangicisms have more or less clear origins and their
meaning can often be understood or at least inferred.

Apart from the semantic shifts of the forms which already exist in
English, as is the case with those in the previous paragraph, there are
two groups of pseudo-anglicisms which belong to Furiassi’s categories
termed compound clippings and ellipses, such as parking (= parking lot),
basket (= basketball) or happy end (= happy ending), which are used in
several languages. Although the English forms underwent morphological
changes, it is possible to assume that some of these lexemes may also have
undergone a semantic shift. If the creators of pseudo-anglicisms have at
least some knowledge of English, as stated above, they may have decided
to use parking as a lexeme with an extension of meaning. It is also possible
to assume that happy end lost the -ing form because the creator was
aware of its purpose in English and its redundancy in their language, but
naturally, this is not an example of a semantic shift. We can also add that
certain morphological processes, such as clipping, occur in English, such
as exam (= examination) or gator (= alligator), but these words are still
English. Thus, it would be possible to say that compound clippings and
ellipses should not be termed pseudo-anglicisms.

Other categories of pseudo-anglicisms vary across languages, and
the previously cited authors used Furiassi’s categories in slightly modified
versions which would suit the languages they describe. Since it is impossible
to analyze each and every example or category, we will try to highlight the
most interesting examples. Before doing that, it is important to emphasize
that other categories are based on various morphological and derivational
processes specific for each language and that it is not possible to apply
them universally.

We can begin with eponyms like pullman (= bus; Italian), martinke
(= Dr Martens boots; Serbian), toponyms, e.g. new jersey (= median
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barrier; Italian) or teksas (= denim; Serbian) and generic trademarks such
as Autogrill (= motorway restaurant; Italian), starke (= Converse All Stars
sneakers; Serbian), ckomu (= adhesive tape; Russian) or dZip (= SUV,
off-road vehicle; Serbian). It is obvious that pullman, new jersey, teksas,
Autogrill and jeep simply underwent semantic change, while martinke and
starke also underwent morphological adaptation. Except in the last two
examples, all the other words have simply undergone semantic shift, while
the categorization of martinke and starke should have been more precise
since not all the changes were carefully noted.

There are some other examples that deserve our attention. Serbian
pseudo-anglicisms, as described by Savi¢ (2014: 472), include autonomous
derivatives (fejslifting = facelift), autonomous compounds with Serbian
suffixes (striptizeta = stripper), autonomous derivatives with Serbian
endings (barbika = Barbie doll), clippings with Serbian endings (bokserice
= boxer shorts), and clippings with a Serbian translation (info tacka = info
point). The first one, fejslifting, includes an English morpheme (-ing), and
it is a noun in Serbian, while facelifting can be used as a gerund in English,
i.e. it can function as a noun in many cases, e.g. reasons for facelifting,
the art of facelifting etc. The next example, striptizeta, actually consists of
the word striptiz (= striptease) and -eta, which is a noun-forming suffix,
although it is not very frequent in Serbian. While info tacka is simply a
hybrid anglicism, barbika and bokserice are similar to Pulli (= pullover)
and Profi (= professional), which are used in German. Since clipping has
already been explained, we can just add that in these cases there are no
significant semantic changes which would deserve any special attention.
In A Dictionary of European Anglicisms, Gorlach (2005) seems reluctant
to classify certain words cited here, such as parking (= parking lot),
basket (= basketball) or camping (= campsite), as pseudo-anglicisms. The
author also describes certain words, like Pulli or Profi, as morphological
adaptations.

Despite the arguments presented in the preceding paragraphs, we are
not claiming that pseudo-anglicisms do not exist, but just that this term
needs to be reexamined and refined. Pseudo-anglicisms can be identified
in numerous languages, and the following examples will provide a clearer
classification of such words.

To begin with, let us look at examples such as recordman
(= record holder; Italian and French), go(a)lman (= goal keeper; several
languages), autostop (= hitchhiking; several languages), 6uswnec-neou
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(= businesswoman; Russian), Basecap (= baseball cap; German), Talkmaster
(= talk show host; German) or Dressman (= male model; German). What
these words have in common is obvious — they are compounds, there is
no semantic shift, and they do not exist in standard English. They consist
of two roots or of their replicas which are never combined in English,
and which have never existed in English in the given combinations. The
examples from the previous paragraphs included semantic shifts in the
already existing English words, addition or deletion of morphemes and
derivational processes, which also happen within one language. Creating
new words from elements of a foreign language, which are never combined
in that language is something different and can be described as “pseudo”
or “false”. Even though all the words included in this paper (and those in
the cited papers) are “unEnglish”, there is a difference in the degree of
their “falsehood”, since words which are merely modified, morphologically
or semantically, can only be described as adapted. Adaptation of already
existing English units is one category, while creation of absolutely new
words and new meanings from English elements is another. In other
words, there is obviously a terminological issue when describing pseudo-
anglicisms. It would therefore be useful to redefine the very terms (both
pseudoanglicism and false anglicism) and to introduce a new term, and a
category, which might contribute to solving this problem.

Even prominent authors who wrote about pseudo-anglicisms are
aware of the problem with the terminology. Gottlieb and Furiassi (2015: 6)
state that “ideally a neutral label like English-based neologism might replace
the commonly used terms false Anglicism and pseudo-Anglicism, the latter
of which has been preferred in most scholarly publications”, and even
mention other terms, e.g. creative coinage or the aforementioned English-
based neologism, althought they admit they use the term pseudoanglicism
for practical reasons. Apart from that, it is possible to notice that creative
coinage is too broad, while English-based neologism would also be a
problem since words which are fully accepted and become a frequently
used integral part of another language are no longer neologisms.

We would therefore like to propose a different categorization and
terminology. Words which have so far been known as pseudo-anglicisms
can be divided into two categories: pseudo-anglicisms, and English-based
coinages. In line with the cited definitions, pseudo-anglicisms could be
described as words which consist of two English elements, two words or
a word and an affix, which are created in a language other than English
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by a non-native speaker, whose combination does not exist in any native
English variety and does not involve semantic shift because the constituent
parts retain their original meanings.

This definition is not very different from the previous ones, but it
reduces the number of words that can be described as pseudo-anglicisms.
Thus, words like go(a)lman, recordman, Talkmaster, Dressman or footing
remain pseudo-anglicisms. At this point, it is useful to emphasize that the
central component of our definition is the absence of semantic change
in pseudo-anglicisms because the English elements keep the original
meaning. A good example which illustrates this is the Italian word footing,
which combines the English free morpheme foot and -ing to create a totally
new meaning (‘jogging’), and has nothing with the English noun footing,
which refers to a basis, secure placement of the feet and other things that
are in no way associated with jogging.

Other words described as pseudo-anglicisms in this paper are simply
English-based coinages. English-based coinages include words like
martinke, striptizeta, Pulli, Profi, or bokserice, which include an English
root or base and non-English derivational endings, inflectional endings
or affixes. They also include words like boks me¢ (= boxing match), air-
condition / erkondisn (= air conditioning or air conditioner) (examples
modified from Filipovi¢ 1986: 194) or happy end, where -ing was deleted.
The common feature of these words is that they retain a strong association
with the original meaning.

It is also possible to say that English-based coinages are just a subset
of common anglicisms which undergo processes that typically occur when
a foreign word is adapted. In some cases, the spelling remains the same,
while in some it is adapted, which depends on the orthography of each
language. While German generally retains the original spelling except for
capitalizing the first letter of a noun, anglicisms and pseudo-anglicisms are
always transcribed in Russian, sometimes in Serbian and Croatian, and not
so often in Italian or French.

Although we have used a relatively small number of languages to
illustrate pseudo-anglicisms as a phenomenon, it is still possible to say
that the new perspective offered in this paper can be applied to Indo-
European languages. Of course, this refers to the revised definition of
pseudo-anglicisms, while Furiassi’s categories of pseudo-anglicisms could
be further adapted. In fact, these categories should be applied to English-
based coinages as defined in this text. The adaptation of these categories
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should be carefully developed for each language, since it is not always
possible to find “pure” categories due to the fact that certain processes can
happen concurrently.

Apart from the fact that each language is a unique system, which
further exacerbates this problem, it is also important to note that languages
are primarily described by their native speakers, who adhere to local
linguistic traditions that are not always compatible with one another, which
is why certain morphological and derivational processes are sometimes
incongruent and cannot be applied universally.

In the end, it would be useful to provide a set of guidelines which
would help us determine if a word is a pseudoanglicism and to mention
potential flaws in the definition of pseudo-anglicisms we provided.

In order to categorize a word as a pseudoanglicism, the word must:

— not exist in any native variety of English;

— not undergo semantic shift;

— not be an affixed or clipped replica of an English model,

— Dbe coined by a non-native speaker;

— be coined in a language that is not English, and

— consist of two words or of (at least) one word and one affix.

If all the criteria are met, then it is possible to categorize a word as
pseudoanglicism. If not, the word is just an anglicism, or an English-based
coinage.

The definition of pseudo-anglicisms provided in this paper can be
applied generally, but it is difficult to develop a set of criteria that would
better describe English-based coinages since national traditions describe
morphological processes in different ways. For example, Furiassi (2010:
58) describes autostop as an autonomous compound in Italian, whereas
the Russian counterpart asmocmon is defined as a derivative in Russian
(Janurik 2018: 59).

Finally, it is not always easy to determine if a word is a pseudo-anglicism
or an English-based coinage if it is impossible to determine its etymology.
In some cases, such as the Italian footing, it is known that it comes from
foot, and that -ing was simply added to make it sound English, while it
has nothing to do with the English homonym. Without this information, it
would be impossible to classify it as pseudoanglicism.

Regardless of the problems mentioned above, it is possible to say that
the proposed solutions shed some light on the problems in terminology
and classification of pseudo-anglicisms.
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Abstract

Since language has to adapt and follow technological advancement, terminology
is much different than twenty years ago when Altered Carbon, a science fiction
novel, was written. This paper explores its occasionalisms through the lens of
cognitive linguistics, specifically Fauconnier and Turner’s theory of conceptual
integration, with the aim of determining the entries’ integration network type
(simplex, mirror, single-scope, double-scope). Within each, special attention was
paid to the recurring blend between the human and the technological. It was
assumed and later proven that double-scope is the most frequent network, and
that the conceptual meaning of human + machine occurs in every network type,
confirming that science fiction requires cognitive blending in order to understand
the integration between these frequently reoccurring mental spaces.

Key words: cognitive linguistics, conceptual integration, Altered Carbon, science
fiction, occasionalisms

1. Introduction

1.1 The study and its aims

In the century that knows nothing if not high technology and its rapid
development, we have adapted to the use of new, emerging language
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without a second thought. We have, in fact, become so desensitized to its
nuances that expressions such as the ones used in everyday language (and
which can even be found below in this paper) — our brains are hardwired,
or files and folders of our mental lexicon — go by undetected, despite their
obvious blurred boundaries between the living and the machine. Not only
did the conceptual meaning of the amalgamation between humans and
machines gain popularity with the development of technology, but it also
flourished in the post-Covid era where almost every aspect of life had to be
transformed into virtual.

The constant need for new words as technology advances is even more
radical and discernible in the genre of science fiction. Here, the authors
need not only to follow technological advancement, but also to invent new
words for notions which exist solely in their imagination, otherwise known
as nonce formations or occasionalisms. This setting therefore represents a
favorable ground for both novel coinages and the amalgam between the
biological and the mechanical.

These contemporary blends were noticed by many linguists, such
as Fauconnier and Turner, who interpreted the phenomenon through
conceptual integration: “[artificial life] is a dramatic double-scope blend,
with one input organized by the frame for a manufactured product,
computer, and the other organized by the frame biological virus. [...] That
integration network was rapidly developed to create a much richer category
of computer virus, with associated categories like disinfectant, vaccine, safe
interface, and computer health maintenance providers” (2002: 274-5).

The aim of this study is to examine occasionalisms in Altered Carbon, a
science fiction novel from the beginning of the XXI century (such as plasma
gun, tetrameth, Real Death, Protectorate forces, tank flesh, cortical stack),
through the lens of Fauconnier and Turner’s four integration network
types: simplex, mirror, single-scope, and double-scope, which shall be
clearly defined in section 1.3. These conceptual integration networks shall
be identified within the sample, and their occurrences shall be quantified.
Likewise, another purpose of this paper is to demonstrate that in all
integration network types identified and described below, there exists the
socio-cultural blend between humans and technology, which manifests
itself within the conceptual meaning of the constituents of each respective
integration network (neurachemically speeded vision, eleventh body, hotel’s
memory, carbon-reinforced tendons, etc.).

It is, therefore, assumed that evidence will show that this genre of
literature contains human + machine blend at every layer of integration.
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Precisely due to the nature of this corpus, and this blurred human-machine
distinction in a dystopian, futuristic (and yet almost tangibly close and
sociologically relatable) setting, the hypothesis predicted that the double-
scope network would be the most frequent one. Another expected outcome
was that the simplex integration network would be abundant, purely owing
to its defining quality of naming and assigning role values, and qualities to
items. All of the aforementioned hypotheses were confirmed.

1.2 Material and Methods

Coincidentally, the same year (2002) Fauconnier and Turner published their
integration networks in The Way We Think, Richard Morgan first published
his novel Altered Carbon, which, much like any science fiction novel, is
a fertile ground for conceptual integration research due to the expected
abundance of novel words and concepts — “The cognitive mechanism of
blending can also be found in literary works. As a matter of fact, literature
produces a large number of blends, and many of these are of the impossible
kind” (K6vecses 2010: 274). The reason for the selection of occasionalisms
was their idiosyncrasy and the presumed necessity for engaging the
cognitive process of blending. Likewise, language analyses of Altered
Carbon have yet to be conducted, and as such present a pristine and fertile
ground for the exploration of nonce formations. Most comprising elements
in the occasionalisms may not be new to the readers, but their blended
meaning represents a new concept, whose semantics is unfamiliar to our
mental lexicon: “Whereas all abstract and semi-abstract constructions are
lexical items, the fully specified forms that arise from these patterns may
or may not be stored” (Schliicker 2020: 38).

On the following pages we shall examine the sample of items that
have been, and still are, considered occasionalisms, which are identified,
predominantly contextually but also morphologically, only within the
scope of science fiction, and appear in the novel Altered Carbon. The words
and multi-word units denoting inexistent notions were carefully selected
from the novel, and the ones which made their way into our everyday
use were omitted from the sample, since a portion of the concepts made
up by Richard Morgan has come into use during global lockdowns
(living virtual, virtual psychiatric counselling, virtual supermarkets, virtual
interview, virtual practice). Every individual entry was examined and sorted
in accordance with Fauconnier and Turner’s four types of integration
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networks, and assigned a value based on these distinct categories defined
in the introduction, forming a corpus which shows a list of words and
multi-word units restricted to this novel, as well as the integration network
they belong to. The corpus was constructed for the purpose of this paper
and consists of 888 items in total, which can be used in further research
and expanded to show trends in the science fiction register. Corpora is
nowadays used in cognitive linguistics increasingly more frequently, since
corpora can provide from context a manifold of relevant data for linguists,
not only with the potential of storing qualitative data, but also quantifying
it, thereby enabling easier statistical analysis (Gries 2014: 280).
Additionally, as it was previously mentioned, the modern blend
between the human and the machine is used in its denotative, conceptual
meaning now more than ever — we have virtual meetings, internet social
gatherings, virtual tabletop games, online conferences and events, and 3D
museum tours from the comfort of our homes. Technology has made an
impact on the socio-cultural context of our lives, and, as such, it should
bring the conceptual meaning of science fiction terms even closer to the
present, as hi-tech is becoming necessary for everyday life: “Meanwhile,
alien words, technobabble and other SF neologisms are increasingly being
incorporated into contemporary discourse” (Shaw 2021: 2). Therefore, in
each of the four conceptual integration networks defined by Fauconnier
and Turner, examples of this phenomenon are selected and presented as
evidence for how widespread the human/machine blend is in this work of
science fiction, regardless of the complexity of the integration network.

1.3 Theoretical Framework

Since language is ever-changing, its intricacies challenge language users
and researchers to constantly adapt; whether it concerns neologisms and
jargon, idiolects, or something as idiosyncratic as occasionalisms, language
is inseparable from thought and cognition:

Language, from a psychological perspective, is not simply an
expression of human organismic capacity; rather, it is the most
important symbolic mediator between developing organism,
psychological subjectivity, and culturally evolving surround. It is, in
my view, the adequacy with which Cognitive Linguistics addresses
this dynamic, processual, relational complex that will be decisive
for its lasting disciplinary contribution. (Sinha 2007: 1287)
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Certain aspects of meaning had become so subtle that they were undetected
even by the most proficient of speakers, and even language theorists
according to Fauconnier and Turner, who state that many approaches thus
far, which were predominantly analytical, were oblivious to the creativity
and the imagination of the semantic construction processes, which happen
at the speed of light, completely below the level of consciousness (2002:
15). Fortunately, Cognitive Linguistics provided procedures and techniques
which help us keep in mind how our brains are hardwired by using a manifold
of different approaches which all have the same language viewpoint and
research methodologies in common: “One feature that is shared by all the
approaches covered by the umbrella term ‘Cognitive Linguistics’ is that
they attempt to ground language description in well-established and well-
documented aspects of cognition” (Taylor, Littlemore 2014: 6).

One of the processes that Cognitive Linguistics helped clarify is
conceptual integration, our mind’s subconscious tendency to combine,
extrapolate, and hypothesize: “The essence of the operation is to construct
a partial match between inputs, to project selectively from those inputs into
a novel ‘blended’ mental space, which then dynamically develops emergent
structure” (Fauconnier 2021). The creativity that fuels this process is
explicitly obvious in examples of portmanteau words made via the process
of morphological blending (1), or even puns (2), because not only do we
need language comprehension, but also — basic knowledge of the context
where the blends occur enable the aforementioned comprehension. Birdsell
emphasized how significant background knowledge and the context of the
discourse are, because they combined with the basic cognitive processes
provide the reader or listener with the necessary, missing structural
elements to complete the blend, like missing pieces of a puzzle (2014: 74).

(1) motel (motor + hotel), smog (smoke + fog), froyo (frozen + yogurt)

(2) What did the prescriptivist owl say? Whom whom.
(Prescriptivism advocates that language should follow strict
rules, and ‘whom’ is considered as the correct form when the
pronoun is used as an object.)

Nevertheless, one can easily fall into the trap of deeming the most
obvious examples of conceptual blending the principal ones, or even the
sole representatives. What often seems to go under the proverbial radar
is the fact that blending is not merely used to create new words, when
need be, or a humorous effect. Without conceptual integration we would
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fail to understand many, if not most, mundane expressions, references,
collocations, and even compounds. Without the ability to interconnect the
files and folders of our mental lexicon, we could not even understand when
a reported event took place, since we could not remove someone’s account
of the story from the present time and place it in a different timeframe:
“Human beings go beyond merely imagining stories that run counter to the
present story. We can also make connections between different stories, or
more generally, between different and conflicting mental spaces” (Turner
2007: 378).

Despite the discrepancy between the available technology in 2002 and
the reality imagined by Richard Morgan in Altered Carbon, and owing to
these cognitive processes, the plethora of blends found in the sample was
both imaginable and comprehensible to readers: “People pretend, imitate,
lie, fantasize, deceive, delude, consider alternatives, simulate, make
models, and propose hypotheses. Our species has an extraordinary ability to
operate mentally on the unreal, and this ability depends on our capacity for
advanced conceptual integration” (Fauconnier, Turner 2002: 217).

According to Fauconnier and Turner, and hereinafter relevantly for
this study, these connections are made below the conscious level, using
one of four types of integration networks: simplex, mirror, single-scope, and
double-scope (2002: 120-135). Simplex networks have fully compatible
inputs, e.g., assigning roles to values or naming, such as the type of father
in (3). Here we see the compression of a role (father) and the value (whose
father) into one, which makes the emergent structure seem so well-
blended and renders the integration process subtle. Mirror networks seem
compatible because they share a mental space and an organizing frame,
but have clashes below the surface — the identified father is not actually the
speaker’s biological father, despite them defining him as such (4).

(3) Paul is Sally’s father. Jesus has a mortal father.
(4) [to a father-figure] “You are my long-lost father.”

Unlike them, in single- and double-scope networks, both organizing
frames are different, except that in the former one mental space is used to
organize the other (5), i.e., the characteristics of one input are projected
onto another, thereby personifying them (someone will be taking on the
role of someone’s father for the day). Unlike in single-scope networks,
where the entirety of one frame is projected onto another, in the latter (6)
both spaces contribute certain parts to form the blend — parent as a maker
combined with something that isn’t living and which cannot be fathered.
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(5) “T'll be your father for today.”
(6) Newton is the father of physics. (Fauconnier, Turner 2002: 140-145)

As it is obvious in the examples 3-6 found in Fauconnier and Turner:
“Blending is not the mere addition of one existing meaning to another
to get their sum. Words by themselves give very little information about
the meaning they prompt us to construct” (2002: 146). The fact that a
seemingly simple word like father can denote a variety of different meanings
does indicate that the word in isolation — without context, background, or
purpose — gives little insight into its true meaning in a specific context.

In contrast, nonce formations only exist with a particular meaning
in a given context, and the science fiction register contains an abundance
of them. We define occasionalisms as a word or a multi-word unit with a
form and meaning that communicates a specific notion, a word or multi-
word unit which has not been used or invented previously, and which
can be seen and used in writing or speech only in a novel context over
time (Igorevna 2015: 26). The fact that these constructions are necessary
for the specific context, but completely redundant in everyday language
(since they do not denote anything that exists) makes them an interesting
research topic, albeit not too frequent: “However, precisely because they
are low-frequency, there is often a lack of authentic data substantiating
their use” (Ramonda 2014: 70). The context-dependence of occasionalisms
in combination with the dynamic nature of cognitive blending provides
clear distinctions into four categories of conceptual integration.

The process of cognitive blending, hence, happens when two
different, separate mental spaces are merged, which by default do not go
together. The aforementioned input spaces, which exist independently
outside of the blend, are integrated into a singular generic space. Ungerer
and Schmid give the example of the slogan for marketing a car — Unleash
a Jaguar, which connects the domain of vehicles with the domain of
wild animals and “instructs the readers to simultaneously construct two
‘mental spaces’: a ‘car’ space containing associations like powerful engine,
high maximum speed, attractive design, etc.; and a ‘wild animal’ space
including associations normally attributed to jaguars, such as their ferocity,
speed of running, litheness and elegance” (2006: 3). The generic space
in this blend would be observing the car as a wild cat, which prompts
the emergent structure of a powerful, strong, fast, cat-like vehicle: “The
emergent structure arises as the result of multiple projections of elements
from input mental spaces onto the blended space” (Polak 2017: 33).
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Another important notion mentioned in this study is vital relations, i.e.,
associations between the elements of the mental spaces which are connected
within the blend (cause-effect, change, part-whole, representation, role,
analogy, disanalogy, property, category, intentionality, uniqueness, time,
space, identity, similarity). These elements are compressed in order to
achieve one of the network types listed above by linking input mental
spaces and compressing their relations inside the blend itself (Fauconnier,
Turner: 92-3).

The mental spaces which contain vital relations may also have
concrete organizing frames. Frames are categorized structures that consist
of all the meaning units with a mutual connection: “Conceptual categories
are not only linked in memory with attributes associated with the category
members, but also embedded in a huge conceptual network of more or
less firmly stored knowledge structures” (Schmid, Ungerer 2011: 613).
These frames help better understand the nature of the blend by specifying
the nature of the pertaining activities, events, participants, and agents
within the organizing frame (Fauconnier, Turner: 104) and are particularly
important for the single-scope integration network type.

Since it is our job to scrutinize language phenomena, we must,
therefore, backtrack our cognitive processes in search for the modus
operandi of conceptual integration: “Because we have no awareness of the
imaginative work we have done, we hardly even recognize that there was
a problem to be solved” (Fauconnier, Turner: 12).

There have been few studies which dealt with the nature of language
invented by science fiction writers. Some explore language typology (Shaw
2021), descriptive grammar of invented languages as a whole (Adams
2011), or stylistics (Mandala 2010). None of them, however, scrutinized
the conceptual integrations hidden within, especially not through the
prism of Fauconnier and Turner’s integration network types, nor did they
explore the language of Altered Carbon, which has been mostly of interest
for literature studies, despite its potential for the exploration of nonce
constructions.

2. Research results

After an overview of statistical data in order from most to least abundant
in quantity, this section shall cover each integration network, in order
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published by Fauconnier and Turner (from simplex, mirror, to single-scope,
and ultimately double-scope), alongside several of their most representative
examples (and some of the collocations and compounds they produced)
extracted from this corpus. Special focus will be placed in each section on
those items containing the conceptual meaning which blends the human
and the technological, and the integration network they belong to shall be
explained in more detail in these particular examples.

Out of the mentioned 888 items in the corpus, it was discovered that
there were 422 instances of double-scope networks, which constitute
almost half of the sample — 47.5%. The following most numerous network
was simplex, with 315 occurrences comprising just over a third (35.5%) of
the sample. It is followed by the single-scope network at 15.5%, i.e., 138
cases. The smallest number of entries belonged to the mirror network —
only 13 examples making up 1.5% total.

Integration Networks in Altered Carbon occasionalisms

= Simplex
422 = Mirror

Single-scope

\ Double-scope

Figure 1: Altered Carbon Occasionalisms: Data Pie Chart

2.1 Simplex

The first integration network type we defined was the simplex network,
which was shown to be the second most abundant. As explained hitherto,
this type has multiple common functions, such as assigning values to
roles and naming, which are also visible in the sample. The corpus has
a manifold of unique names — of institutions and known locations in the
universe (7), science and arts (8), plants and animals (9), weapons (10),
and even chemical substances and materials (11), all depicting the simplex
network. Aside from the proper nouns and collocations including them,
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we also see idiosyncratic collocations which are either unique in the given
semantic context, or present an unusual word choice (12). In all the listed
examples, to somebody who knows the context these specifications would
be as seamless as the previously listed example ‘Sally’s father’. Namely,
if we mentioned the inexistent Glimmer System to somebody from the
novel’s setting, they would be able to identify which planetary system we
are referring to, as opposed to, e.g., the Solar System. They would also be
able to conjure up a mental image of a swamp panther, or illuminum, and
have attitudes based on someone’s political identification as a Quellist (in-
context similar to a disestablishmentarian, or a rebel) or an Envoy, whose
characteristics they possess (their wisdom or reflexes). Therefore, all of
the constructions below assign values to roles, as simplex networks should.

(7) Envoy Corps (military unit), Harlan’s World (a planet), Glimmer
System

(8) Empathist work (art movement), Quellist philosopher (anti-
eternal life philosopher)

(9) Songspire tree, bellaweed, mirrorwood, martyrweed, swamp
panther (all types of plants and animals unknown to us)

(10) Philips squeeze gun, plasma gun, frag rifle, shard gun (weapons
that shoot special ammunition)

(11) Tetrameth, betathanatine (both psychoactive substances),
illuminum (type of metal)

(12) Envoy intuition/wisdom (traits belonging to an Envoy)

Interestingly and similarly to Fauconnier and Turner’s example, in
certain contexts simplex networks also specify what might in others
seem redundant. In a religious surrounding, the example “mortal father”
(Fauconnier, Turner 2002: 141) is essential for comprehension, much like
certain specifications are required in a science-fiction setting (13). By the
same token, the structure consisting of modifiers in front of newly-coined
nouns also falls under the umbrella of simplex networks, despite the
fact that those nouns themselves might belong to a different integration
network entirely (14). In the stated example, both nouns in italics fall
under the double-scope network domain, but by inserting a modifier in
front of them, which serves the purpose of assigning values, the author
changed the relationship between the constituents.
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(13) Real Death (after which you cannot be reincarnated, as opposed
to sleeve death), ground car (the only type of car people can
own outside of a sci-fi setting)

(14) Direct needlecast (method of transferring your consciousness to
another body), military/cheap neurachem (specifies the type of
upgrade to the nervous system)

In spite of the fact that in the simplex network there are no clashes
between the domains, and therefore the humane cannot clash with the
technological, there are still occurrences where the constituents themselves
contain both human and machine in one notion (15). In the first example,
we see the typical representation of the simplex network — X is the Y of
Z, whereby the noun fear, an inherent characteristic of living beings, is
assigned an identifying component — of sleeving, which is the process of
changing the denotational casing in which our consciousness is stored, i.e.,
the physical body. Therefore, it is an optimal example for the conceptual
meaning sought after in this paper. The following two examples in (15)
also denote the same phenomenon, where Richard Morgan blended the
organic (vision, enzyme) with artificial. Neurachemically speeded vision
is indeed an identification of a certain type of vision, which assigns the
item to the simplex network, but it also supports the recurring conceptual
meaning of technologically augmented humans.

(15) Fear of sleeving, neurachem-speeded vision, enzyme-triggered

explosive

2.2 Mirror

The smallest group in the corpus was shown to be the mirror network,
with as few as 13 occurrences, which is characterized by the constituents
sharing a mental space. Since there are no visible clashes of meaning on the
surface, this network has a subtle variable which compresses one of the vital
conceptual relations in the perceived occasionalism. Some compress the
spatial relation, so in the following example (16) the common noun colony
in colony years does not refer to a country or a territory, but rather the entire
planet, but otherwise the organizing frame is the same. Likewise, there are
examples in which we find certain analogy or disanalogy with notions that
are not within the scope of occasionalisms. Some of them have the exact
same structure as existing terms, but the clash is even less conspicuous.
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Despite the first impression, they do not refer to a single country serving
the role of protector, but rather an interplanetary organization protecting
entire planets or systems (17), or to an advertisement broadcast loudly in
the middle of the street, but instead projected directly into a person’s head
and consciousness (18) — however, the organizing frame remains.

The majority of examples from this sample, however, compress the
relation of time (19), since the characters (particularly richer ones) are
given the option of eternal life through countless incarnations. Despite this
being the least abundant network in our sample, even here the conceptual
meaning of human + technology is evident in the majority of entries. What
would otherwise belong to the simplex network (30 years of marriage,
etc.), due to the clash in our cognition within the scope of time, is attributed
to the mirror network. The examples denote technology increasing the
quantity of human experience, giving people a machine-like longevity.
Substantiating this denotation, there are few examples that portray a
science-fiction equivalent to a mundane collocation or expression, such as
mind and body (20). Owing to technology, our minds are transformed into
denotational stacks, and our bodies become casings.

(16) Colony years (a colony can be an entire planet)

(17) Protectorate forces, Protectorate generals (not a country, but

an organization performing the same function)

(18) Street [broad]cast advertisement (advertisement broadcast in
the street, but into a person’s consciousness directly)

(19) 250 years of marriage, 200-year dislocation, 61 children,
[his] three and a half centuries, eleventh body (all numbers
unreachable by ordinary human beings)

(20) Stack and sleeve (mind and body)

2.3 Single-scope

Single-scope network is the third most frequent network (15.5%) and it is
used for source-target metaphors when one frame takes over for the second,
differing frame. In spite of comprising less than a fifth of our sample, quite
a few examples are recurring, and extremely productive. One of the blends
is the name of a narcotic — Reaper. The word in itself presents an example
of conceptual integration: “The Grim Reaper resides in the blend but
cannot reside in any of the input spaces” (Fauconnier, Turner 2002: 293),
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but here the writer took the existing concocted frame, and projected its
qualities to a drug which induces near-death experiences by slowing down
organic functions almost to a halt. This is also an example how an initial
double-scope blend such as the Grim Reaper can be used as grounds for a
single-scope network, despite it not being the most productive (21).

Single-scope networks in the sample also showed cases of frames used
typically for other living organisms being projected onto people. Such is
the case with tank, where people are kept, grown, and nurtured, much like
other species, such as fish, or reptiles (22).

(21) Reaper, riding the Reaper, Reaper cocktail (a psychoactive
sedative)

(22) Tank grown, tank nutrients, waiting tank, tank flesh (Used for
describing organic bodies without a mind or a chip containing
human consciousness, which are grown for the purposes of
being used as a spare, in case the main one gets damaged.)

We shall see that the double-scope network frequently portrays blurred
distinctions between people and objects due to the mix of its separate
frames, but the single-scope network often tends to project qualities of
physical objects (from one frame) onto people (the other frame). One of
those occurrences is storage. All the collocations and compounds might
exist outside of this particular context, except that the frame of storage has
a modified purpose — from being used for objects to being used for keeping
chips with human consciousness in it. It is even used as a kind of prison, or
a punishment for certain crimes, where the individual is just removed from
the world and detained without a physical body, like in a deep sleep (23).
In addition to this, we notice a second example of using a physical object
to mold humanity — the most important occurrence of stack may fall under
the domain of double-scope networks (the name of the chip that holds an
individual’s consciousness and personality), but since it is also used in the
novel for storing data, this method used in computing is also applied to
create the blend (24).

(23) Storage, storage facility, monitored police storage, re-storage
(places where human consciousness is stored, either by police
or themselves voluntarily)

(24) Entertainment stack, on/off stack, colonial stack, central data
stack (Computer servers where information is stored, or which
serve a specific purpose.)
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Since the denotational cross between humans and technology is scrutinized
in this paper, it is important to note how the nature of this network
(where one frame is used to organize the other) limits us to either human
characteristics being projected onto machines, or machine features being
attributed to humans. The only case of the former is seen below, where a
human concept such as a memory of events is personalized in an artificial
intelligence hotel (25). However, the latter was proven more productive in
our sample. One of the cases of this conceptual meaning is freight, except
that under the umbrella of single-scope networks in this novel, it is usually
used in the form of a verb to refer to the act of the human personality being
transmitted into the consciousness chip (26). Interestingly, one of the most
numerous instances is the word sleeve, where the author transplanted
the notion of sleeves being the container of an item important enough to
require protection, and used it in a science-fiction context. Here, it refers
to the physical body in which our consciousness is placed, or re-placed,
or misplaced, as well as the qualities of that temporary body, and verbs
surrounding the process (27). In these occurrences, the mental space
of a disposable sleeve (a word often used in collocation with pieces of
technology that it contains) is projected onto a human and organizes
the frame for the blend. This objectification of the human body enables
the fictional humans to live longer, replacing their parts as if they were a
machine, and, ultimately, achieving the conceptual meaning of the blend
we took interest in.

(25) Hotel’s memory (the entirety of the hotel is run by one AI)

(26) Freight, re-freighted, freighted off (the process of transferring
consciousness)

(27) Newly sleeved, synthetic/artificial sleeves, re-sleeving, spare
sleeve, sleeve transporter, alternate sleeves, temporary re-
sleeve, sleeve adjustment

2.4 Double-scope

Lastly, the double-scope integration network, which boasts the largest
quantity of items, encompasses instances that take inputs from both
frames in order to create a blend. What is interesting is that all examples
listed below are, as predicted, a manifestation of the conceptual overlap
between humans and machines. They combine features from the domain
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of technology with those taken from living creatures in order to create a
separate mental space from the amalgamation.

As mentioned in the previous section, stack is often seen in an IT
context, but it is also part of the blend that signifies the object where the
human consciousness is stored, which is surgically inserted into a body,
and therefore can be removed and kept for any amount of time. Our brains
are transmuted into microchips, denoting a perfect blend of living and
technological (28). Likewise, a near-synonym would be a digital human,
so the following examples include some (but not all) variations of our
computerized backup equivalents in Altered Carbon (29).

(28) Cortical stack, stack incision (the universal consciousness chip
all humans have), stacked ancestors (ancestors whose bodies
are not alive, but their consciousness is), holding stack (police
detainment for chips), stacks on ice (chips which are without a
body for some reason)

(29) Digital Human Freight (DHF), freighted minds, digitized
minds, digitizing humans, DHF soldiers, digitized rich folks
(backed-up humans)

In the section about simplex networks, examples direct needlecast and
military neurachem were mentioned. Much alike our Grim Reaper example,
these simplex networks contain another, different integration network, and
in both cases, it is the double-scope. The former refers to downloading the
digital consciousness and its backups and updates remotely and wirelessly
(30), and the latter to technology used to artificially improve the human
capabilities (31).

(30) Needlecast download, hyperspacial/interstellar needlecast,
buy a needlecast, needlecast authorization, update needlecast
(consciousness download, backup, and update)

(31) Neurachemical upgrade, neurachemically alert/wired,
neurachem system, neurachem brain, neurachem glitch
(neurological and physical augmentation)

Since artificial improvement was just mentioned, it is worthy of emphasizing
that a significant number of blends denotes the domains of technology and
the human body in such a way that the purpose of the blend is to manifest
certain upgrades of human physique and abilities in a biotechnological way;
or vice versa — the upgrades of technology in a biological way (32). This
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directly links back to previous examples of human and machine features
being projected onto each other withing the single-scope network (25—
27), except that within this network, those features are combined rather
than projected. Our fictional augments are the epitome of the conceptual
human-machine meaning.

Sleeves were noted as one of the most abundant examples of the
previously described integration network. However, they are also one
of the most productive double-scope mechanisms, involving our single-
scope blend, where human bodies (sleeves) are considered disposable,
in combination with economy, transactions, gender, etc., all portraying
humans as commodities, objects, or machines (33).

(32) Implanted knowledge, retinal watch, internal mike/hardware,
augmented vision, canine-augmented nostrils, recording
implants, carbon-reinforced tendons, marrow alloy bones,
synaptic chemical amplifiers (technological body modifications
which improve human performance)

(33) Sleeve lease, black market sleeve, sleeve mortgage, double/
cross-sleeved, sleeve policy, sleeve dealers, renting a sleeve,
SleeveMart, untenanted sleeves, sleeve tennant (all referring
to empty bodies without a consciousness, or even after they
are inhabited, as a synonym for a body)

Lastly, a significant number of blends fused technology with sex, which
is one of the areas of life where conceptual integration occurs frequently,
even outside of our corpus: “The world’s literatures explore the febrile
and exquisite sophistications of mental sexual fantasies and their grave
consequences in reality” (Fauconnier, Turner 2002: 28). The author used
technology to project these double-scope blends as the future of sex work
(34). In four final instances below, sexual intercourse is combined with
engineering to denote our mixture of technology with one of the most
basic biological functions.

(34) holoporn, holoporn comic (referring to holograms), biocabins
(locations similar to cubicles where real sex workers are
employed), biocabin whore, aerial whorehouse, virtual brothel,
AI whorehouse, virtual whorehouse (locations where virtual
sex workers are employed), multiple copy sex (relations with
multiple copies of the same person’s consciousness in several
sleeves)
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3. Conclusion

The aim of the study was to examine and quantify integration network
types of nonce formations within the novel Altered Carbon. Likewise,
another aspect of research was the socio-cultural blend between humans
and technology in the science fiction context, and proving the frequency
with which it appears. Our corpus analysis confirms the hypotheses: first of
all, blending in science fiction does indeed yield numerous manifestations
of conceptual meaning that denote an overlap between humanity and
machinery within every one of the four integration network types. In the
simplex and mirror types, this relation is subtle, noticeable only if we are
aware of the context which clarifies there are human and technological
elements present in the blend (fear of sleeving, enzyme-triggered explosive),
or if we inspect the difference between the sample and the human
experience (250 years of marriage). In the single-scope integration network,
an additional organizing frame is introduced, and either the machine is
organized by the aspect of humanity (hotel’s memory), or the living being
is changed, augmented, and adapted so that is gains some machine-like
features (re-freighted, re-sleeving). The double-scope blends epitomize the
merge between human and technology by combining elements of both
and integrating them. These notions are not merely one organized by the
other, but rather interreact to the extent that the resulting structure is in
equal parts both biological and technological (cortical stack, retinal watch,
carbon-reinforced tendons).

Secondly, it was proven that the double-scope network is the most
plentiful, due to the mentioned presumption that science fiction is expected
to produce novel expressions, and therefore must combine parts of existing
entry frames. The simplex network is the runner-up, presumably owing
to a simple relation between the constituents of assigning role-value and
organizing identity. We have also shown that single-scope blends are far
from uncommon in the sample, unlike the mirror integration network,
assuming due to the nature of the corpus i.e., the imminent clashes between
the frames at a far more conspicuous level than the mirror integration
network offers.

These results demonstrate that when engaging in writing science
fiction and coining new words, Richard Morgan most frequently uses the
process of combining two input spaces to produce a blend, particularly
those two input spaces that contain denotational meanings of human and
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technology. This investigation could be further expanded to encompass
other science fiction writers, implying a trend in the genre as an entirety, as
well as discovering how the genre followed the developmental tendencies
in the English language. Furthermore, exploring nonce formations,
which are essential for the genre, may shed light on the processes behind
constructing them, thereby helping both readers’ creativity when it comes
to understanding them, and writers’ creativity for their future coinages.

The development of technology will show us exactly which of these
occasionalisms might in the future turn into neologisms, since already a
portion of Richard Morgan’s coinages became reality over the course of
these two decades. Therefore, it would be beneficial for future research to
investigate the sample from a lexicological perspective, creating a gradient
in order to clarify those language items which are considered neologisms
now, which signify notions that are still within the scope of science fiction,
and therefore still inexistent, and which signify concepts that have been
invented and given a different name: “Although all vocabularies constantly
expand to keep pace with technological developments, the process is
generally taken for granted” (Adams 2011: 198). The potential status
of these words and multi-word units changing from occasionalism to
neologism over the twenty-year period between the novel’s publishing
and now would help us gain proof of the creativity behind the author’s
processes, and determine which integration network was most applied in
those items which made it into everyday use. Those results could imply
quality of the emergent meaning, or at the very least, its transparency,
which could help us further separate the applicability of each integration
network in everyday language use.

Additionally, a corpus analysis of nonce words and multi-word units
from Altered Carbon as well as its sequels might yield interesting results: by
determining the frequency of repetition of occasionalisms found in Altered
Carbon in its sequels, we could determine their productivity, and then
compare it back to the sample from each integration network, in order to
specify the potential of every network type in this context.

Evidently, there is an abundance of potential research topics for
cognitive linguists involving our sample, and this subconscious operation.
Nevertheless, what comes to mind is the famous Dali-meets-Freud dilemma:
if one is aware and actively scrutinizing an aspect of cognition, does that
mean it can no longer be deemed subconscious? Does that bring danger to
unearthing the omnipresence of blending, since it might make us overthink
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and therefore impede the most basic cognitive processes? Fauconnier and
Turner did not seem to concern themselves with such anxious thoughts.
Rather, itisourjob aslinguists to explore the unexplored, even if it sometimes
means delving into the still-inexistent language of science fiction. However,
considering the speed of technological advancement, the time might come
soon when even the blends in this paper no longer signify occasionalisms,
but rather concepts which made their way into everyday language. This
gives the science fiction writer an almost prophetic attribute, whereas the
fantasy behind the conceptual integration accurately predicted the course
of technology in the future: “It is not just the blends that can be fantastic.
Real life, from a certain point of view, can be fantastic, too” (Fauconnier,
Turner 2002: 51).
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1. Introduction

Image-text combinations are ubiquitous in all sectors, including in the
corporate environment. Powerful vectors of meaning, visuals, as much
as words, play a fundamental role in representing company profiles.
“A picture is said to be worth a thousand words because of its ability to
hold as much meaning in one frame as can only otherwise be expressed
in that many words” (de Laat 2004: 123). The image-text interplay
should be masterfully arranged to convey corporate stance, especially in
the 21t century, where global presence and appearance are key factors
in conducting business. Internationally oriented companies and groups,
which are generally engaged in intense competition, share their societal
values to create high-profile corporate identities and cultures through the
issuing of Codes of Ethics (CoEs) — corporate documents available on a
company’s website.

Barthes (1997) claimed that “in advertising the signification of the
image is undoubtedly intentional; [...] If the image contains signs, we
can be sure that in advertising these signs are full, formed with a view
to optimum reading: the advertising image is frank, or at least emphatic”
(33). In this sense, CoEs, which could practically be considered a company’s
‘business card’, ‘advertise’ a company’s values and principles of conduct.
Hence, the interconnection between the broader category of visuals (here
intended as pictures, drawings, charts, and tables) and texts in CoEs,
which, as stated, are documents drafted with obvious intentions, could
be a significant standpoint from which to analyse and better understand a
company’s ethical approach.

As a first step in this direction (see Giglioni 2021), drawing from a
specific theoretical system of image-text relations, this study provides a
new viewpoint and suggestions for working in a domain that has scarcely
been explored to date, i.e. the analysis of CoEs in terms of image-text
relations. The research focuses on a specific group of globally influential
companies, namely large pharmaceutical firms and groups, the so-called
Big Pharma (Pharmaceutical Research and Manufacturers of America).
These companies need to conform to the law; hence, they must state their
legitimacy by also releasing a set of values set out in CoEs. Within this
framework, CoEs can be considered tools exploited by companies to state
their awareness of social responsibility, to manifest the development of
corporate ethics policies and the ability to implement these policies through
suitable organisation structures and sanctions (D’Orazio 2003: 128).
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Determining ‘meaning multiplication’ (Bateman 2014), i.e. the
formation of new meaning through the interplay of image and text, casts
light on meaning-making, composition and intent. Therefore, this paper
aims to establish the type of CoEs image-text relations in the Big Pharma
domain by discussing two main research questions, each connected to one
hypothesis:

RQ1: What type of image-text interconnections are primarily
implemented in CoEs issued by companies working in the pharmaceutical
field?

Hypothesis (H1): In commitment-oriented CoEs, the image-text
correlation is unequal; in particular, it is an image-subordinate-to-text
relationship.

RQ2: Does visual type determine the type of correlation in the analysed
CoEs?

Hypothesis (H2): Some visuals may determine the type of relation
due to the use of standard visuals in code drafting.

1.1. Objectives of the Study

The major objectives of the study were:

1. To select commitment-oriented CoEs (see 3.1) issued by
independent Fortune 500 pharmaceutical, biotechnology and
medical companies (see 3.3)

2. To identify the number of visual aids employed in these CoEs
(quantitative survey)

3. To analyse the image-text correlation in each code based on
Martinec and Salway’s model (2005) (qualitative analysis — see 2)

4. To identify image-text correlation trends in companies operating
in the pharmaceutical field (qualitative analysis).

2. Theoretical framework

Information is conveyed through all sorts of media, including visuo-verbal
units where visual images work in conjunction with language. Relevant
taxonomies for image-text interplay have developed within semiotics
(Marsh & Domas White 2003; Martinec & Salway 2005; Otto, Springstein,
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Anand & Ewerth 2020; Zhang, Hwa & Kovashka 2018) based on previous
research in the field (i.e. Halliday 1994; Barthes 1977; Lemke 1998;
Royce 1998). Nevertheless, the synergy between visual and verbal units
has been widely analysed. For instance, a ‘holistic’ approach to image-
text interplay that considers multimodal units (Rose 2016), models for
computational analysis of multimodal news (Cheema, Hakimov, Miiller-
Budack, Otto, Bateman & Ewerth 2023), and reflections on the visual/
verbal divide (Bateman 2014), on transparency (Grange & Lian 2022), or
on multiliteracies (Unsworth 2006) have been presented.

In addition, due to its ubiquity, the interplay between images and
texts has been explored in several fields, like marketing, for example,
product evaluation (Huang, Du, Xu & Hu 2022), and advertising (Zhang,
Hwa & Kovashka 2018), but also in other disciplinary areas. These include
education, for instance, with studies on text-image relationships at the
level of design strategy (Peterson 2011, 2014) or multimedia learning
(Zhao, Schnotz, Wagner, Gaschler 2020), discourse production or intent
by using different types of text-image interactions on social media, e.g.
Twitter (Morin, Mercier & Altani-Duault 2019; Vempala & Preot ,iuc-Pietro
2019) or Instagram (Kruk, Lubin, Sikka, Lin, Jurafsky & Divakaran 2019),
text-diagram relations in academic discourse (Martin 1994), literature, for
graphic narratives (Spanjers 2021), and film documentaries (van Leeuwen
1991).

From this brief yet significant literature review, it is safe to say that
image-text relations could be explored in all fields where the interplay
between image and text occur, hence, the objective of the present study.
This study makes use of Martinec & Salway’s model (2005) which “is based
on combining Halliday’s (1985-1994) logico-semantic and status relations,
developed to classify the relation between clauses in the clause complex,
with Barthes’ (1977a [1961], 1977b [1964]) text relations, whose main
object seems to be newspapers, photographs and, to a lesser extent, moving
images and dialogue in film” (340).
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—{ image & text independent |

STATUS QF
IMAGE & TEXT

L image & text complementary |

—] image subordinate to text |

| text subordinate to image |

Figure 1: Martinec and Salway’s model (2005: 349)
for image-text relations

As claimed, Martinec and Salway suggest a taxonomy using status and
semantic relations. Relevant to this study are the status and its realisations.
The authors draw from Barthes’s three modalities of image-text relations
— anchorage (text supporting image), illustration (image supporting text),
and relay (text and image with equal status). Accordingly, the units can
relate to each other in an equal (whole image-whole text) and unequal
(whole image-part of text) relation. They further divide the equal status
into complementary, when the two units combine to form a larger syntagm,
and independent, when they provide separate information (Figure 1).

3. Research design

3.1. Study context

As for previous international research on CoEs, several studies based on
a wide range of approaches, small or large-scale corpora from various
perspectives, have been published (e.g. Frankel 1989; Langlois &
Schelegelmilch 1990; Pierce & Henry 1996; Farrell & Farrell 1998; Ekin
& Tezolmez 1999; Wood 2000; Farrell & Cobbin 2000; Adams, Tashchian
& Shore 2001; Schwartz 2001, 2004; Somers 2001; Pollach 2003; Wood
& Rimmer 2003; Singh, Carasco, Svensson, Wood, & Callaghan 2005;
Bethoux, Didry, & Mias 2007; Fairfax, 2007; Long & Driscoll, 2008;
Stevens 2008; Kaptein 2004, 2011; Singh, 2011; Holder-Webb & Cohen
2012; Chua 2015; Andrade, Hamza, & Xara-Brasil 2017; Babri, Davidson,
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Helin 2021). Similarly, in Italy, studies on CoEs have been conducted
from different standpoints (e.g. Arrigo 2006; Lugli, Kocollari & Nigrisoli
2009; Mion, Broglia & Bonfanti 2019; Mion & Bonfanti 2019), but seldom
semiotically as most research opts for a non-discursive perspective in code
analysis (Giglioni 2020: 6).

On the other hand, important Italian studies stemming from
discursive or linguistic frameworks can be found. These concentrate on the
distinctive features of CoEs, which led to the identification of two type of
codes: legalistic and commitment-oriented (Catenaccio & Garzone 2017,
2022), based on their macro- and micro-textual level analysis (Giglioni
2019, 2020) and on pedagogical implications in ESP (English for Specific
Purpose) courses (Giglioni & Patat 2020, 2021; Giglioni 2022).

For the purposes of the present study, we focused on commitment-
oriented codes that generally make wide use of visuals and present
comprehension aids, ad hoc titles and the message of the CEO (Giglioni
2019).

3.2. Methodology

The goal of this study was to identify the trends in image-text relations
in commitment-oriented CoEs released by big pharmaceutical companies.
The conceptual frame was set by C.G., who decided to investigate a specific
domain, i.e. Big Pharma, by concentrating on image-text relations in CoEs.
Companies had to be included in Fortune 500, a list published by “Fortune
Magazine” that highlights the largest American companies based on their total
revenue. In line with the theoretical framework and the study context, the
CoEs of the selected companies had to be commitment-oriented (see 3.1).
Once the study framework was finalised, data collection, i.e. retrieval
of CoEs from the companies’ websites, was conducted in Spring 2023. A
meeting was then held to discuss and agree on key concepts, i.e. visuals as
in drawings, graphics, pictures and tables, and to decide on code inclusion
and visual computing. Company logos and background pictures (whether
abstract or concrete, e.g. geometric shapes) were not taken into account
and, therefore, they were not counted as separate items. Significant units
were considered to be formed by the association of a visual and a verbal
unit. For instance, Picture 1 includes six significant units whereas visual
clusters (i.e. a set of pictures) bound to a single verbal unit (Picture 2)
were counted as one item. Data were processed both quantitatively (mean
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and median) and qualitatively. Within the theoretical framework of image-
text analysis (Martinec and Salway 2005), to ensure reliability and validity,
content analysis and data processing were conducted by independent
coders in line with the inter-coder reliability theory (O’Connor & Joffer
2020).

Bringing our heart
to every moment
of your health”

@ \ \ 4
B
® ¢ 4 v

¢ Q@

© & 9
39 o5
) 4 v \ 4
Picture 1: Example of six significant units Picture 2: Example of one
(Bristol Meyers Squibb 25) significant unit (CVS 5)

3.3. Corpus

The population for the present study is comprised of 18 commitment-
oriented CoEs in English and of varying length. The CoEs were retrieved in
Spring 2023 from the following company websites: Abbott Laboratories,
Abbvie, Amerisource Bergen, Amgen, Biogen, Bristol-Myers Squibb,
Cardinal Health, CVS Health, Eli Lilly, Gilead Sciences, Johnson&Johnson,
McKesson, Merck & Co., Pfizer, Regeneron Pharmaceuticals, Vertex
Pharmaceuticals, Viatris, and Zoetis (see Corpus in References).

All codes belong to companies that made the 2022 Fortune 500 List,
an annual list of the 500 largest American companies according to total
revenue for the previous fiscal year. Hence, the sample is representative
of all Fortune 500 Big Pharma companies. Despite being ranked in the
Fortune 500 list (#195), Moderna’s CoE did not meet the inclusion criteria
due to its legalistic nature (see 3.1).

71



Belgrade BELLS

4. Findings

Figure 1 displays the overall visual (pictures, drawings, graphics and
tables) distribution based on the analysis of the 18 selected CoEs (page

mean 35.4).

Tables
1%

Graphics

AL AL A

1%

Pictures

Figure 1: Visual distribution in the selected corpus

Table 1 lists the number of visuals organised according to type for each

CoE.

Codes Pictures | Drawings | Graphics | Tables ",Ii‘(;:;ll
Abbott 22 44 - 1 67
Abbvie 31 45 - 2 78
AmerisourceBergen 17 5 - - 22
Amgen 33 2 - 2 37
Biogen 21 84 2 - 107
BristolMyersSquibb 28 1 - - 29
CardinalHealth 11 9 - 3 23
CVS 11 9 - - 20
EliLilly 6 2 - - 8
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Gilead 21 -- 2 - 23
Johnson&Johnson 27 26 1 -- 54
McKesson 45 154 1 - 200
Merck 7 1 -- -- 8

Pfizer 27 57 -- 1 85
Regeneron 48 39 1 - 88
Vertex 27 58 - -- 85
Viatris 35 -- -- -- 35
Zoetis 37 18 -- - 55

Table 1: Number of visuals organised by type in the selected
population

Overall, the 18 codes included 454 pictures and 554 drawings (median
values: 27 and 13.5, respectively), seven graphics and nine tables (mean
values: 0.3 and 0.5, respectively). Considering the inherently subjective
nature of qualitative coding data, two pictures were not taken into account
due to disagreement between coders (total visuals 1022, 100%). The least
represented visual categories were graphics and tables, while the most
represented category was drawings. The lowest number of visuals was
found for Eli Lilly and Merck (eight respectively), whereas the largest
number of visuals was found for McKesson (200). The median value for
visuals was 45.5.

The relation between visual and verbal units was analysed for all
visuals. Table 2 displays the content analysis performed by the two coders
following Martinec & Salway’s (2005) model.

Codes e/i e/c un/im un/t
Abbott 16 2 48 1
Abbvie 23 18 35 2
AmerisourceBergen 11 1 10 -
Amgen 11 1 22 3
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Biogen 22 3 82 —
BristolMyersSquibb - 1 27 1
CardinalHealth 10 - 10 3
CVS 5 1 14 -
EliLilly 2 3 3 -
Gilead 7 4 12 -
Johnson&Johnson 24 1 28 1
McKesson 28 7 164 1
Merck 4 2 2 -
Pfizer 18 5 61 1
Regeneron 27 3 56 2
Vertex 17 7 61 -
Viatris 23 3 9 =
Zoetis 21 4 30 -

Table 2: Classification of visuals based on Martinec & Salway’s
model (2005)

e/i: equal/independent; e/c: equal/complementary; un/im: unequal/image subordinate to
text; un/t: unequal/text subordinate to image

Overall, 267 equal independent, 66 equal complementary, 674 unequal,
image-subordinate-to-text and 15 text-subordinate-to-image relations
were detected. Out of 333 equal relations, 268 (80.4%) were independent
and 65 (19.5%) were complementary. Out of 689 unequal relations, only
15, i.e. 2.1%, were text-subordinate-to-image whereas the majority, 674
(97.8%), were image-subordinate-to-text interplay.

Pictures were likely to be in an equal independent (252, 55.7%)
(Picture 3) or unequal image-subordinate-to-text relation (162, 35.8%)
(Picture 4). Some (36, 7.9%) equal complementary (Picture 5) but few (2,
0.4%) unequal text-subordinate-to-image relations were detected. In terms
of the pictures-equal independent ratio status, i.e. a lack of combination
between the visual and verbal unit, 12 codes (66.6%) displayed a high
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rate, ranging from 90.9% for Cardinal Health to 56.7% for Zoetis.! The
biopharmaceutical Bristol Meyers Squibb was the only company whose
code did not present pictures unrelated to text, with 28 pictures and one
drawing for a total of 27 (93.1%) unequal, image-subordinate-to-text
relations.

WIClUSHT 4id Gty Dear Colleagues
Inclusion, encompassing diversity, is one of our core values. We value ¥
and respect inclusion and diversity and promote equal opportunities .
through our recruiting and promoting processes. We evaluate ks gy
employees based on their skills and proficiency, irrespective of their i
age, ethnic origin, gender, religion or sexual orientation or any other trust of the millions of customers who depend o us.
characteristic protected by applicable employment laws. ¢ colleagues,
v Heart At Work Behaviors™ every day.
OUR EXPECTATIONS poct % varlety of issues and
« Treat everyone with faimess, respect ‘that your b
and dignity P ‘purpose of bringing
Bt yus porkrelied dockkos o Thank youor reviewing he Gode of ondiuctand for ensing your ctons
= Read, understand and follow Gilead’s inus.
global HR policies and guidance on Bost rogards,

inclusion and diversity

= For more information access:
G et/ Employos Resomeenralent, Uamn
Development & Inclusion or via
KiteNet
Karons: Lynch
Prosiontand CEO

Picture 3: Example of an equal Picture 4: Example of an unequal,
independent relation (Gilead 8) image-subordinate-to text relation
(CVS 2)
Code of Conduct This is our way

Respect for each other, our business performance and our culturs includes
knowing and honoring the rules and regulations that govern our industry.
These include laws and regulations regarding:

Research and Manufacturing Promoting and
development of our products selling our products

@ &

Marketing Distributing
our products our products

Picture 5: Example of an equal Picture 6: Examples of drawings in an
complementary relation unequal, image-subordinate-to-text
(Amgen, cover) relation (Abbvie 34)

1 Abbott 72.7%, Abbvie 74%, Amerisource Bergen 64.7%, Johnson&Johnson 88.8%,
McKesson 62%, Merck 75.1%, Pfizer 66.6%, Regeneron 56.25%, Vertex 62.9%, Viatris
65.7%
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On the other hand, drawings (such as stylised books, question and
exclamation marks, balloons, etc.) tended to be subordinate to text (510,
92%) (Picture 6). However, some equal complementary (27, 4.8%) and
equal independent (15, 2.3%) relations were found. Two drawings (0.4%)
were in an unequal text-subordinate-to-image correlation. There were also
codes that did not resort to the use of drawings — Viatris and Gilead — or
only added a few — Amerisource Bergen with one (3.4%) and Amgen with
two (5.4%). On the other hand, McKesson used a wide variety of drawings
164 (82%), followed by Pfizer with 57 (67%).

In terms of tables, in all instances (nine, 100%) the text was
subordinate to the image (Picture 7), while graphics displayed variations:
two (28.5%) were equal independent (Picture 8), one (14.2%) was equal
complementary (Picture 9), two (28.5%) were unequal subordinate to text
(Picture 10), and two (28.5%) were subordinate to image (Picture 11).

Contacts and helpline THE HEADLINE TEST

Is it legal?
Resource Issue Contact ”'J‘ﬂ‘y %
s Cem— s - 4
e - et -
anorymously, where and policies?
Picture 7: Example of a table in a text- Picture 8: Example of a graphic
subordinate-to image relation in an equal independent relation
(Abbvie 64) (Biogen 52)
THE WAY IT WORKS
Our Compliance Program is led by the Chief
Compliance Officer (CCO) with oversight COMPLIANCE POLICIES, TRAINING,
by the CEO and the Corporate Governance COMMITTEE

AND COMMUNICATION

and Compliance Committee of the Board
of Directors. Support is provided by the
|Compliance Committee, which is made up of
senior leaders throughout the Company. But
compliance is more than just rules and a few
senior people. Compliance is about working in
a culture where each of us is responsible and
accountable for conducting business ethicall.
We are all responsible for understanding and
complying with this Code and the policies and
procedures relevant to our roles at Regeneron.

CHIEF COMPLIANCE
OFFICER

REGENERON'S
COMPLIANCE
PROGRAM

CORPORATE GOVERNANCE
AND COMPLIANCE COMMITTEE INVESTIGATIONS
OF THE BOARD OF DIRECTORS AND DISCIPLINE

Picture 9: Example of a graphic in an equal complementary relation (Regeneron
8)
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Our Core Values and Commitments Making Ethical Decisions

Core Values

INTEGRITY
Doing what’s right

INCLUSION
Encouraging divorsity

TEAMWORK
Working together Ethical Decision-Making Guide

EXCELLENCE
Baing your best

ACCOUNTABILITY ot
Taking porsonal responsibility iy =

Picture 10: Example of a graphic in an  Picture 11: Example of a graphic in an
unequal, image-subordinate-to-text unequal, text-subordinate-to-image
relation (Gilead 3) relation (McKesson 9)

Table 3 displays the frequency and the most common variety of image-text
relations for each code.

MO.St common vari.e ty Number of varieties

Codes of image-text relation

equal unequal I11 v
Abbott 0 X O X
Abbvie X 0 0 X
AmerisourceBergen X 0 X O
Amgen O X O X
Biogen 0 X X O
BristolMyersSquibb 0 X X O
CardinalHealth 0 X X O
CVS O X X 0
EliLilly X 0 X 0
Gilead 0 X X O
Johnson&Johnson 0 X 0 X
McKesson O X 0 X
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Merck X 0 X O
Pfizer 0 X 0 X
Regeneron O X X O
Vertex O X X O
Viatris O X X 0
Zoetis O X X 0

Table 3: The most common types of image-text relations and number
of types per code

The image-text relation was considered mainly equal in 22.2% (four) and
unequal in 78.7% (14) of the codes. 12 (66.6%) displayed three while six
(33.3 %) showed four varieties of image-text relations.

5. Discussion

According to our findings, the CoEs issued by the 18 pharmaceutical
companies in the selected corpus (3.3) are characterised by an unequal
image-text relation, i.e. the visuals only partially relate to part of the text.
This answers RQ1 and confirms H1. The primary scope of a code of ethics
or conduct — the terms may be interchangeable as, indeed, a company’s
set of guidelines is presented in a code to promote appropriate ethical
behaviour (Giglioni 2020: 5) — is not merely promotional, however. As
a ‘business card’, codes present company values and principles. Values,
as well as principles of conduct, as abstract concepts, may be difficult
to represent or be enclosed within a single visual frame. This reasoning
could easily be an explanation for the prevalent visual-text relations that
emerged from the present content analysis.

Moreover, as suggested in H2, there seems to be a trend in visual
selection by companies, especially when it comes to pictures. Regarding
this aspect, some tendencies can be highlighted. Codes of ethics are likely to
include images that have a positive connotation, representing stereotyped
subjects, generally avoiding any potential discrimination according to
sex, age and ethnicity, in a generic work environment. This helps explain
the equal independent status as quite often the selected pictures provide
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information in parallel without forming a larger syntagm (see Martinec &
Salway 2005: 343). To better describe this generalisation, the recurrence
of some images can be addressed. Pictures 10 and 11 are taken from two
and three different CoEs, respectively.

Picture 12 Picture 13

Picture 12 appears in identical form in Amgen (19) under the heading
“Government inspections and requests” and in Pfizer (30) above this line:
“We advance equity when we seek perspective”. On the other hand, Picture
13, with 3 different close-ups of the same building with the American flag,
appears in Amgen (28) under the heading “Political activities and political
donations”, in CVS (27) in “Government requests”, and in Regeneron (50)
in “Communication with government officials and employees”. While
Capitol Hill metonymically relates to the idea of legislation by bringing to
mind the United States Congress, Picture 12 is not clearly related to the
texts. Actually, a quick image search on the Internet is enough to document
the overuse of this image in different working contexts (leadership
development, enterprise business applications, promotion of scientific
and technological activities, insurance, to cite just some). This lack of
correlation, though, is found quite often when trying to relate images to
texts as the selected pictures do not seem to engage with the text, thus
requiring a very different conceptualisation process. This occurs with some
drawings as well. They activate a precise association that is, however,
unrelated to the concept that the drawing is referring to in the CoE. For
example, in Biogen (14), there is a green circle with three stylised figures
who have linked their hands in the centre giving the idea of collaboration
and teamwork, but the verbal unit is about respecting and doing what is
right for patients.
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As for the least represented visual types, i.e. tables and graphics,
some reflections can be put forward. Due to the nature of CoEs, unlike, for
instance, annual reports that include numerical data on market expansion,
revenue, number of products in relation to countries, etc., tables in CoEs
do not report quantitative data. Thus, the text is likely to be subordinate to
the image. Annual reports also include the number of employees and the
turnover and allocated budgets, which could potentially be an interesting
addition to a CoE as well.

As for graphics, when compared to other visuals, they are used less
(0.6%) and with a variety of image-text relations (equal independent, equal
complementary, unequal image-subordinate-to-text, and text-subordinate-
to-image). This may also suggest the potential adaptability of such a visual
asset in CoEs that has not been exploited by companies yet.

Hence, in terms of RQ2, it can be inferred that, rather than determining
a clear-cut type of relation, visual types are likely to present a tendency in
use. If, statistically speaking, due to its notably different data points in
the drawings category, McKesson were to be considered an outlier, the
distribution of pictures (407, 49.4%) and drawings (400, 48.6%) would
be quite balanced in the selected corpus and account for the majority of
visuals. Ultimately, pictures tend to be in an unequal, image-subordinate-
to-text relation, while drawings are divided between equal independent
and unequal, image-subordinate to text.

6. Conclusion

The present study aimed at identifying the types of relations between the
visual and the verbal units presented in corporate CoEs. The analysis of 18
CoEs issued by 18 American companies operating in the pharmaceutical
sector was based on Martinec and Salway’s (2005) suggested model.
Results indicate that visuals adopted in CoEs are mainly pictures and
drawings. These visuals relate to the text with equal independent and
unequal, image-subordinate-to-text relations. In terms of the former,
picture selection in particular often seems to be standardised as images
are mostly unrelated to the verbal unit they refer to. Images tend to convey
a conformed message. Drawings, commonly stylised icons, are generally
more intuitively understood, forming a larger unit of meaning, supporting
the text they refer to. Tables and graphics are the least represented visuals.
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Tables can be found in text-subordinate-to-image relations whereas graphics
are found in all four varieties of associations. In today’s overwhelmingly
visual communication, considering the unprecedented innovation and
technological tools at hand, companies should exploit visuals in a more
effective way so as to ignite a conceptualisation process through which the
association between a visual unit and a verbal unit — even if representing
an abstract concept — is more immediate. Within this framework, CoEs
should be considered to be another type of corporate document used to
engage and interact with due accuracy with both employees and third
parties.

Corpus?

Abbott Laboratories (2015), Code of Business Conduct. Retrieved from
<https://webstorage.abbott.com/cobc/ebook us.html#pNumO.>
AbbVie (n.d.), The AbbVie Code of Business Conduct. Retrieved from
<https://www.abbvie.com/content/dam/abbvie-com2/pdfs/cobc/
cobc_English.pdf>

Amerisource Bergen (2020), Code of Ethics and Business Conduct. Retrieved
from <https://s27.q4cdn.com/189772748/files/doc_downloads/
policies/2020/FY2020 COE.pdf>

Amgen (n.d.), Code of Conduct. Retrieved from <https://www.amgen.
com/about/how-we-operate/corporate-governance/-/media/
Themes/CorporateAffairs/amgen-com/amgen-com/downloads/
dotherightthing.pdf>

Biogen (n.d.), Code of Business Conduct, Retrieved from <https://investors.
biogen.com/static-files/bfa93069-f077-472e-8083-da6bd94d98c4 >

Bristol-Myers Squibb (n.d.), Principles of Integrity: BMS Standards of
Business Conduct and Ethics. Retrieved from <https://www.bms.com/
assets/bms/us/en-us/pdf/principles-of-integrity.pdf>

Cardinal Health (n.d.), Standards of Business Conduct. Retrieved from
<https://www.cardinalhealth.com/content/dam/corp/web/
documents/fact-sheet/cardinal-health-standards-of-business-conduct-
booklet-english.pdf>

2 All links were last checked on March 1 2023.

81



Belgrade BELLS

CVS Health (n.d.), Code of Conduct. Retrieved from <https://www.
cvshealth.com/content/dam/enterprise/cvs-enterprise/pdfs/cvs-
health-code-of-conduct.pdf>

Eli Lilly (2021), The Red Book. Code of Business Conduct. Retrieved from
<https://www.ifpma.org/wp-content/uploads/2022/12/Code-of-
Business-Conduct-2021.pdf>

Gilead Sciences (2022), Code of Ethics. Retrieved from <https://s29.
gq4cdn.com/585078350/files/doc_downloads/gov_docs/11/GILD-
Code-of-Ethics-2-November-2022.pdf>

Johnson &Johnson (2020), Code of Business Conduct. Live Our Credo, Know
Our Code. Retrieved from <https://www.jnj.com/code-of-business-
conduct/english.>

McKesson (n.d.), Code of Conduct. Retrieved from <file:///C:/Users/ellen/
Downloads/Code%200f%20Conduct.pdf.>

Merck & Co. (n.d.), Code of Conduct. Our Values and Standards. The Basis
of Our Success. Retrieved from <https://www.merck.com/wp-content/
uploads/sites/5/2023/01/Code-Of-Conduct MERCK 4-3 US_English.
pdf.>

Pfizer (n.d.), Breakthrough that change people’s lives. The Blue Book: Pfizer’s
Code of Conduct. Retrieved from <https://cdn.pfizer.com/pfizercom/
investors/corporate/Pfizer 2023BlueBook English v5 03092023.
pdf.>

Regeneron (2022), Code of Business Conduct and Ethics. Retrieved from
https://www.regeneron.com/downloads/code_of business_conduct_
and_ethics.pdf.

Vertex (n.d.), Code of Conduct. Retrieved from https://www.vrtx.com/
sites/global/files/Vertex-Code-of-Conduct.pdf.

Zoetis (n.d.), Code of Conduct. The Way We Do Business. Retrived from
<https://www.zoetis.com/_assets/pdf/code-of-conduct-zoetis.pdf.>
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Abstract

This paper presents the research conducted in a Vilnius middle school related to
the effect of watching educational animated videos on the English acquisition
process. For this purpose, 98 fifth- and seventh-graders participated in the
research by taking a pre-test before watching a video three times, and then taking
a post-test to check their improvement in different foreign language proficiency
areas, all related to the shown video. The results overwhelmingly demonstrate
the effectiveness of watching this sort of video content in the language learning
process during adolescence, provided that the content is interesting and useful.
In addition, the same students filled out a questionnaire on their preferences and
their opinion about the improvement of foreign language skills related to video
watching. The results provide a valuable insight into the EFL acquisition in the era
of digital education.

Key words: video watching, cartoons, EFL classroom, second language
acquisition.
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1. Introduction

One of the effects of globalization — an overwhelming economic, political
and cultural process — has been the adoption of a single language for the
purpose of intercultural communication. Since the end of the last century,
English has truly become what is generally referred to as lingua franca.
One of the main locations where learning a new language takes place
is primary and secondary schools. As the world increases its versatility,
the usual textbooks and educational process of language learning are
progressively superseded, and they are often substituted by alternatives
practices. Some of them, like learning a foreign language through visual
practice, are also becoming more prominent, because they have proved to
be highly efficient. During the past hundred years, not only has the reading
culture first been seriously challenged by film, TV and then internet video-
watching culture, now education, mainly due to the Covid-19 pandemic,
has also been rapidly moving into the exclusively virtual setting. Instructors
are forced to use interactive digital tools and materials in their teaching
practices, and students, having developed their learning habits in the
computer- and smartphone-watching environment, are less painfully
moving to a complete distant-learning mode. Although the pandemic
caused many inconveniences, and the educational system required much
time and effort to adapt, online classes have now become widespread.
Consequently, there are new, diverse and constantly improving possibilities
to improve the language learning process.

In light of the increasing need to exploit digital technologies in the
educational process, this paper looks at the innovative possibilities in
teaching practices still not widely accepted, but whose effectiveness has
already been proven. According to the research and experience of many
teachers and scholars that will be pointed out, the digitized foreign language
acquisition process can help students increase their proficiency. As this
paper will demonstrate, the use of short films, videos, interactive games
and cartoons in the target language can greatly speed up comprehension,
vocabulary and speaking proficiency. This paper explores one of the
most useful and stimulating ways to adapt English teaching and learning
practices to the new circumstances. Building on the studies that have
demonstrated the benefits of watching short films and cartoons, it takes a
look at some visual learning practices across the globe, and then suggests
the most effective ways to use videos, cartoons, and online communication
to attain English proficiency.
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The empirical study conducted in a Lithuanian secondary school
measures the effectiveness of video-watching among fifth- and seventh-
graders. Based on an original pre-test and post-test design, it quantifies the
students’ improvement in comprehension and other aspects of language
proficiency after viewing a selected video several times. It also analyses
the perception of this method through a questionnaire. This inquiry
based on quantitative and qualitative research methods aims to make a
valuable contribution to EFL studies, multilingualism practices and applied
linguistics.

2. Literature review

The term “digital education” is defined as “the innovative use of digital
tools and technologies during teaching and learning and is often referred
to Technology Enhanced Learning (TEL) or e-Learning” (McLaughlin
2022). Almusaed et al. (2021) explain that this type of education is only
extending its value and importance with each year in both formal and
non-formal education. It is clear that the world is developing at a very fast
pace, and education is not any different, as it must adapt to the changing
situation immediately from the kindergarten to the university (Hrbacek,
2011, as cited in Lamanauskas 2011). The COVID-19 pandemic and all
the measures taken against it have reversed the usual learning system and
shaped a new way of teaching and learning. Traditional school education
has shifted onto a digital platform and transformed into the so-called
online or remote education. Physical classroom was substituted by online
meeting platforms, where everything is taught through virtual means.
The new circumstances have led teachers to devise new ways to engage
students in order to maintain their attention and interest.

Digital education has numerous advantages. Kuznetsova and
Azhmukhamedov (2020) argue that it provides broader and more
universal access to learning. Courses can be taught by instructors from
any place on Earth through digital platforms available to anyone through
the Internet. The method also facilitates the learning process for students
with disabilities, as it is much easier for them to stay connected online
rather than move from one place to another. This logistics problem is
also emphasized by Borisova (2020), who writes that digital learning
saves people financial and physical resources that had to be spent on
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transportation and eating out. The digital learning model is more flexible
because of the variety of learning platforms, applications, different types
of sources instantly available whether in written or visual form, depending
on what is suitable for the student. Online courses or learning material can
be recorded or are constantly available online, so the learners can check
and revise the material or assignments whenever they want.

There are also some drawbacks. Kuznetsova and Azhmukhamedov
(2020) explain that teachers have noticed a significant increase in plagiarism
among students when teaching online: the possibilities for sharing content
and copyright violations appear more often than during the classroom
teaching. Borisova (2020) also points to the absence of direct interaction
with the instructor. The indirect transformation of information through
digital tools is less effective and more difficult without the physical presence
of the educator. In addition, certain subjects cannot function properly
when digitalized: for example, students of natural sciences and medicine
need to develop their practical skills in laboratories and hospitals. It is also
important to mention the possibility of poor or lost internet connection
that can often emerge when learning online.

Despite the obvious benefits and conveniences, a total digitalization
of educational system in the near future is not realistic. As a number of
researchers have pointed out, there have been numerous inventions
and new technologies that proved not to be as revolutionary as initially
thought. (Malak, MikoSek 2004; Hrbacek, 2011, as cited in Lamanauskas,
2011). Nevertheless, it is evident that this concept of education has
become significant. According to Greenhow, Robelia, Hughes (2009, as
cited in Lamanauskas, 2011), it is clear that digital education can make
teaching and learning more efficient and attractive if the educator is
competent with the digital tools. Digital education is still in the process
of development, and it is not capable of replacing the usual educational
process completely, nevertheless, mainly because certain subjects demand
practice and significant difficulties occur when learning online.

The approaches and the concepts used in teaching English as a
foreign language differ depending on the country in which English is
used or taught. For example, according to Ku, Furukawa and Hiramoto
(2021), the Japanese distinguish between three main attitudes towards
the use of English: as a fundamental, as an unneeded and overestimated
competence and, lastly, as a label of generic interaction. The inclusion
of English into elementary and secondary education in Japan and the
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growing encouragement to study abroad testify to its significance. The
Rahimi and Hassani (2012) study describes Iranian students’ view of EFL
as favorable, as they are eager to learn this foreign language; however,
their attitude towards Iranian EFL textbooks is negative. Students in
Iran assessed this learning material as inefficient and even useless. The
Kiziltepe (2000) research showed that Turkish EFL students’ point of view
is quite pragmatic: they are greatly motivated to learn English, and they
are dedicated and receptive to challenges in the learning process, but
their interest in acquiring British or the American culture through EFL is
depicted as mediocre.

Lithuanian approach towards EFL, as given in MiseviSiaté (2018), is
also a bit ambivalent: the most obvious problem is a lack of in-depth English
written communication. The most common way to teach it is through exams
that usually test learners’ lexis, reading comprehension and grammatical
competences, and it does not fully develop their practical knowledge.
However, Lithuanian students’ attitude towards the EFL is positive — it has
been one of the most popular exam choices among Lithuanian high school
graduates in the past decade. The average final exam score of the past
three years is 64.5 out of 100. Moreover, the positive evaluation of the EFL
final exam in 2021 was even higher than the native language exam’s — 97,9
percent for English in comparison with 91,4 percent for Lithuanian (LRT
2022).

Nowadays, students acquire language differently than a decade or
more ago. The role of visual data is only growing in scope, as the Internet
is overloaded with various visual content. Foreign languages students
acquire information more effectively through images, diagrams, videos,
cartoons, slide shows and films. Educators can use these tools to simplify
vast amounts of information and present it in a student-friendly manner. In
one study, Ralyn (2016) demonstrated that 75 percent of the date processed
by the human brain is extracted from visual formats. In education, visual
learning enhances learners’ visual thinking, which is the most significant
part of the learning process. Students most readily associate their thoughts,
written information or concepts with images. Raiyn (2016) demonstrated
that students who were exposed to visual learning showed better results
than students who studied in a traditional way. Primary and middle school
students who used visual learning achieved significant improvements in
their high-order thinking skills. According to Shrum and Glisan (2016), the
textbooks are gradually being replaced by visuals in teaching languages,
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and video material in teaching has proved to be an effective tool for
transmitting the culture of the target language.

One of the most popular visual learning tools today is video. The
exponential growth of the social media has only increased the importance
of the video format. Harmer (2006, as cited in Hadijah 2016), explains
that video can enhance students’ use of language skills, and it provides
significant advantages in the learning experiences. It also develops their
cross-cultural awareness, increases language motivation and enhances
creativity. Nevertheless, educators occasionally face the challenge of
finding a way to make the video material both informative and appealing,
so they could reach the maximum effectiveness.

Chung (2009) discovered that video-based English teaching is indeed
helpful in the learning process by dividing his students into random groups
and showing two video clips to one of them, which later outperformed the
other groups in both multiple-choice and open-ended tests. In addition,
Secules, Herron and Tomasello (1992) revealed that showing videos with
native speakers conversing in everyday situations had improved students’
listening competence more than the traditional material. Herron, Corrie
and Cole (2006) learned that although text-based studies enhance students’
foreign language grammar skills, video-based curriculum significantly
improves both the learners’ grammar and listening skills. In order to keep
the improvement, videos or films have to have high appeal among students
in order to enhance their motivation and maintain their attention.

Due to the sheer quantity and varying degree of quality, the selection
of videos used in an EFL classroom is very important. Video clips can be
useful in a variety of ways in an EFL classroom, especially enriching the
learner’s vocabulary. In the research conducted by Yawiloeng (2020),
learners who viewed a video containing English target vocabulary got
better post-test results than in earlier tests when they did not have any
video content shown. Bonk (2008, as cited in Kabooha and Elyas 2018)
argues that YouTube provides endless possibilities to significantly enhance
language learning skills for students, and it has the potential to be a
rich leaning material. Kabooha and Elyas (2018) carried out a study in
which one group of EFL learners were shown YouTube videos during their
reading activities, and the other group was not. Needless to say, the one
that watched YouTube video material achieved better post-test results than
the other group. It was also noticed that the students had increased their
vocabulary competences and expressed a positive attitude towards YouTube
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videos incorporated in their English lessons. The research conducted by
Alwehaibi (2015), shows a better assimilation of theoretical information
in EFL students through the use of YouTube videos than through usual
classroom methods.

Video material in a EFL classroom can also ameliorate students’
attitude towards the subject and the culture of the target language. In a
research conducted by Park and Jung (2016), fifteen Korean EFL students
took part in a two-month English course with strongly incorporated video
material such as TED talk replays, sitcoms, news reports and movies. The
study revealed that EFL students enhanced their motivation and positive
attitude towards both English language and culture and were more active
during the activities than before.

Nevertheless, certain obstacles can diminish the effective usage
of videos in the EFL curriculum. The main ones are: irritating or noisy
background sounds, unappealing or meaningless images or videos,
uncomfortable size of captions (Yawiloeng 2020). In addition, according to
Kabooha and Elyas (2018), it is essential that YouTube video content (the
same applies to the video teaching material in general) be sorted out and
based on language proficiency, cultural context criteria, and it must match
the lesson’s goals and objectives.

Another video-based curriculum format, which is appreciated by
children and adolescent EFL students, and can be a useful teaching tool with
all age categories, is cartoon. Cartoons can be used in the EFL classroom
and help students improve their proficiency, and this especially applies to
primary school student. Shu Sim’s (2012) ten-week study revealed that the
cartoon is more effective in increasing foreign language competences than
watching news or even films. Cartoons can help young students of EFL to
improve their pronunciation skills, which is a significant obstacle in EFL
acquisition in many foreign countries. Alghonaim (2020) emphasizes the
impact of cartoons on children’s correct English pronunciation. His study
revealed that pre-pubescent EFL students can acquire a native-like English
pronunciation by watching cartoons and overcoming all mispronunciation
obstacles that occur with many foreign English learners. In another study;,
Nhung and Dieu (2020), examined the EFL learners’ communicative
skills improvement with the help of cartoons as a teaching tool. It was
found that in six weeks the target group, for which the English cartoons
were incorporated into their English lessons, has shown much greater
improvement in listening and speaking skills than the control group that
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had lessons without them. Lastly, Posti¢ (2015) revealed that constant
cartoon watching in the period of childhood can even build a particular
English accent, as his research has shown that people, who frequently
watched American TV channel Cartoon Network in childhood, acquired
native-like language proficiency.

3. Methodology

In order to achieve a better understanding and evaluate the influence of
English videos on Lithuanian EFL students, qualitative and quantitative
research has been carried out. An educational English video, “3 Tips to
Boost Your Confidence” by TED-ED production was shown to students. The
narration in the video is not simplified for foreign speakers, but it does not
contain any difficult words or constructions. An intermediate student of
English can understand the meaning of the message in only one viewing.

Most importantly, the pre-test, post-test and a feedback questionnaire
were distributed and filled out by students. Each of the research segments
was given to 98 eleven to fourteen-year-old children in a Vilnius middle
school (grades 5-8). The pre-test and post-test were devised by one of
the authors of this paper and were used to measure the level of impact of
English videos on the language learner. Both the pre-test and post-test are
provided in the appendix.

The questionnaire was designed to gauge students’ attitudes and
opinions regarding the impact of English video content on their language
skills, its significance in their daily lives, and their views on digital education
and its tools.

So, a total of 98 completed pre-tests, post-tests and questionnaires
were reviewed and analysed. Pre-tests and post-tests were analysed with
a focus on the measurement of students’ English skills improvement after
listening to the video, with competences separated into use of English,
vocabulary, reading, listening and understanding. Having done the research
with video demonstration and the tests, quantitative data were collected,
and then described and analysed in the empirical part.

After completing the tests, students were asked to fill out a
questionnaire and the qualitative data were collected. The following section
describes in detail the whole experimental set-up and results with the help
of descriptive statistics. After the empirical part, final conclusions were
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drawn and formulated. The tests and the questionnaires were anonymous,
and the authors have guaranteed in a written statement that no names
would be revealed in the publication of the research.

4. Empirical research

4.1 Summary of the research

In order to carry out this research, the pre-test, post-test method was
selected. There were no control or comparison groups. All the practical
research segments were conducted with the same target group of students.
The pre-test was given in the introductory part of the research in order to
determine the students’ initial grasp of the measures, in this case the existing
English vocabulary, use of English, reading and understanding competences.

The participants of the practical research were supposed to be 101
middle school students from seven different classes; since three of them
were absent that day, and the final number of participants was 98. There
were 27 fifth-graders, aged 11 to 12 years, and 71 seventh-graders, aged
13 to 14 years. Each participant attends the same school and has the same
number (three) of EFL lessons per week. Although the age of the participants
differs, the majority of the students have high English competences, 86%
with a mark equal or higher than 8 (on a 1-10 scale), meaning that the
selected video was not supposed to pose significant difficulties in terms of
comprehension.

Students’ last semester’s EFL mark

Mark

(1-10) 4 5 6 7 8 9 10
Number of

students 0 3 3 8 17 29 38

Percentage | 0% | 3,06% | 3,06% | 8,16% 17,34 % 29,88 % 38,76 %

Table 1: Students’ final marks in English from the previous
semester

It was decided that the experimental video had to be educational and at
least partially matching the school’s educational plan. As mentioned in the
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theoretical part, one of the main features of the selected video was to be
appealing to the target audience — eleven to fourteen-year-olds, so it would
enhance their productiveness and involvement in the research process.
Taking all these criteria into consideration, the educational cartoon “3 tips
to boost your confidence” from the YouTube channel “TED-Ed” was chosen
due to its relevance for teenagers’ life, and it was also in line with the
educational plan. The level of difficulty for the age group of the target
audience was also deemed adequate. The video was shown three times
— first time so the students would get acquainted with the content and
understand its essence, the second time to listen attentively and to pay
more attention to details, and the third time for final consolidation of
knowledge, although a significant part of students stated that two times
was enough for them to understand the video clearly. It was decided to
present the video with English subtitles turned on, in order to activate
more competences of English, and to make it easier for the students with
different learning abilities.

The post-test was given to the target audience after having listened
to the video three times to measure the improvements or deteriorations
of students’ English competences. Both pre-test and post-test were fully
related to the shown video. The tests were not identical; the post-test had
tasks of the same type and principle as the pre-test, but with different
content, albeit directly connected to the video. Twenty minutes were
allocated for the completion of both tests.

During the following lesson, a questionnaire was given to the
participants in order to get an insight into the students’ opinion on digital
education, its tools and their significance in their daily life and the English
learning process.

4.2 Analysis of the pre-tests and post-tests

During the empirical research, 98 pre-tests and post-tests were collected.
The pre-test and the post-test had different content for the same type of
tasks to get more accurate results and to measure the actual enhancement
or worsening of their performance. The content of both tests was directly
connected to the video that was shown, be it vocabulary, reading or use of
English; all the elements were taken directly from the video transcript. Both
pre-test and post-test consisted of five tasks and the total of 35 points. The
main English competences were listening and understanding, vocabulary,
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use of English and reading skills. After collecting both completed tests,
arithmetical calculations were made. It was decided to measure the
differences between the results by comparing the arithmetic averages of
the two test points, taking and comparing the point average of each task
separately and the total point averages.

The first task tested the general knowledge of vocabulary. The
respondents were given a total number of 15 vocabulary items from the
video transcript, and they had to translate the words into Lithuanian or, if
it was less difficult for them, explain their meaning in English. The results
showed that the average respondent of the pre-test knew less than seven
vocabulary items (6.82) while the average post-test respondent knew a
bit more than eight (8.03). After the final calculations, it was discovered
that after the post-test, students’ vocabulary has improved 15.07% on the
average. Having in mind that the participants were given connected yet
completely different set of vocabulary items in each of the tests, this margin
is quite significant, and it shows the improvement of general vocabulary
knowledge of the respondents, suggesting that the video was indeed an
effective tool for widening the target vocabulary on the given topic.

Post-test S ’

Pre-test —

0 1 2 3 4 5 6 7 8 9 0 11 12 13 14 15

Figure 1: Comparison of points averages in the
respondents’ first task

The second task was connected to the first one and it was connected to
a deeper knowledge of general vocabulary. Respondents had to explain
the given English phrases or collocations in English, or Lithuanian if that
was too difficult for them. Four different English phrases were given in
each test. The results showed that the demonstration of the video did not
have a significant effect on the participants’ knowledge of vocabulary.
The average score of the pre-test was 1.13 phrases out of 4, while the
post-test result reached only 1.22 phrases on the average, resulting in a
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9,26% improvement. These measurements demonstrate that listening
to the video only slightly affected phrasal or collocational vocabulary
comprehension. So, students improved by remembering single words
rather than compounds.

Post-test

0 1 2 3 4

Figure 2: Comparison of points averages in the
respondents’ second task

The third and fourth tasks of the tests evaluated the English comprehension
and use of English competences of the participants. In the third task, five
different lexical items were chosen for a multiple-choice exercise with three
distractors and a single correct answer. Students had to read the given
situation and choose the corresponding lexical item. Four possible answers
were given and only one was correct. The results of both tests turned out
to be almost identical: the pre-test average number of points was 3.48
correct answers out of 5, while the post-test number this time was even a
bit lower — 3.43. The averages indicate that the result decreased by 1.44%;
nevertheless, the results are very close.

Post-test

Pre-test —

Figure 3: Comparison of points averages in the
respondents’ third task
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The fourth and the third tasks were connected, since they both focused
on the use of English, comprehension and reading skills. Two different
extracts from the transcript of the shown video were taken for both tests;
the pre-test had an extract from the initial and the post-test from the
middle part of the video. In each of the extracts, there were five missing
words, so the participants had to fill in the gaps with the appropriate
words. Four possible options were given with only one correct answer. The
post-test task had an extra condition/reminder included: “remembering
the video,” so that respondents would think about the context of the video
heard before doing the task. The results showed that the post-test average
numbers of 2.81 correct answers out of 5 total were much higher than the
pre-test result of 1.13 correct answers. The 148.7% improvement in the
post-test results suggests that viewing the video had an immense impact
on the students’ English comprehension.

Post-test 281 '

P re :te St -

0 1 2 3 4 5

Figure 4: Comparison of points averages in the
respondents’ fourth task

The fifth and the final assignment was a reading comprehension task. Two
different extracts of the aforementioned video transcript were used, and six
different questions on text comprehension were given in each test in order
to measure the change in participants’ English reading and understanding
competences. These questions were multiple-choice and true-false. It was
revealed that the post-test results were again higher than the pre-test
ones — 2.53 average correct answers in the pre-tests and 3.48 in the post-
tests. A convincing 37.5% progress was made after the post-tests, which
demonstrates the importance of video watching and its connection to
listening and reading tasks. This shows that it is more effective to listen to
the text first, and then read and complete the given reading task.
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Post-test S |
Pre-test —

Figure 5: Comparison of points averages in the
respondents’ fifth task

A comparison of both tests and the total number of points collected by the
98 respondents shows that the average score increased by 26.01 percent.
Having in mind the total number of 35 total points, the average score
increased from 15.03 in pre-tests to 18.94 in post-tests.

Post-test 81 l
Pre-test —

0 5 10 15 20 25 30 35

Figure 6: Comparison of the respondents’ total points averages

To conclude, the comparison of the separate tasks and the total score
averages of pre-tests and post-tests showed that the English video
watching in the EFL classroom is an effective tool for improving students’
proficiency. Only one task showed a deterioration of 1.44%, while the
others demonstrated various levels of positive increase. Although some of
the improvement may not seem convincing enough, it is vital to understand
that the measurements were made after only two English lessons, so this
suggests there is a lot of room for further improvement if continuing to
apply this teaching method.
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4.3 Analysis of the answers to the questionnaire

A majority of the questions in the questionnaire were open-ended, which
provided a variety of different answers. In most cases, several important
aspects have been identified by the same respondent, which made it more
difficult to analyse because the number of significant answers was greater
than the number of respondents. It was decided, therefore, to collect all
the meaningful statements. Those statements were analysed by grouping
them into main sections and then measuring and comparing their number.
The number of meaningful statements was then turned into percentage
for each section, which was then compared to the percentages in other
sections.

1. What (other than English lessons), in your opinion,
helped you to learn/acquire English throughout your life?

A total number of 172 meaningful answers were singled out here. The
visual sources of information, such as films, series, cartoons, video content
and video games dominated among the respondents’ answers, receiving
two thirds of the total number of statements (115 of 172). This result only
emphasizes the importance of visual and digital content for acquiring a
foreign language. The personal factor — family and international friends
— are also worth mentioning, showing that human interaction is still
important among youngsters.

Family/friends .8 18
Songs - I — 8
BOOkS B 5
YouTube videos .8 27
Social Media  fe—— 12
Traveling B

Video games .8 5
Films/series .8 44
Cartoons A 19
0 5 10 15 20 25 30 35 40 45 50

Figure 7: Aspects that helped students to learn/acquire English
in their lives
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2a. Do you like watching videos in English?

The first part of this question, considering the likeability of videos, showed
predominantly positive answer. Out of the 98 participants, 85 respondents
(86,7 percent) stated that they like watching video content in English,
while only 13 (13,3%) answered negatively.

2b. If yes — what kind of videos do you watch?

Answers to this question were diversely distributed — films or series
dominated alongside short videos, receiving 31 and 29 percent respectively,
or receiving 46 and 44 meaningful statements out of 151. The rest of the
answers was split almost evenly — funny, educational and gaming videos
received the same amount of interest from the respondents. These data
directly correlate with the results of the first question, which suggest that
most respondents are keen on films, series, gaming and watching short
video content.

Funny videos13% Educational14%
] e —

Figure 8: What kind of videos do students watch?

2c. Where do you watch them (Netflix, YouTube, Tik-Tok etc.)?

For this question, 171 meaningful statements were found. Out of those,
69 (40%) was given to YouTube as the favourite source of video content.
Social media networks, such as Tik-Tok, Instagram and Facebook received
48 (28%) picks. Beside social media, Netflix stood out, receiving a quarter
of the answers. Finally, television got only 11 mentions out of 171, proving
that its era is coming to an end, and digital platforms are taking over
the contemporary video content market, at least among the younger
generations.

104



Svetozar Posti¢ and Kasparas Gaizauskas: The Effect of Video Watching in the EFL Classroom

-

Figure 9: Where do students watch English videos?

3. Which do you like more: remote learning or going to school?

Out of the 98 total respondents, 58 (59.2%) students stated that the
learning in person is their preferred method, while 40 (40.8%) favoured
remote learning. This shows that despite the online educational mandate
during the pandemic, which enhanced the impact of digital education and
its tools, the younger generation still prefers the face-to-face model. This
was a bit of a surprise, considering all the practical amenities for students
in remote learning, especially for children aged 11-14, such as a chance to
“hide“ behind a webcam.

4. How useful (on a 1-10 scale) and helpful are English videos for your
English skills improvement?

In this question, students had to measure the impact of English videos
on their proficiency and rate it from 1 to 10. The majority of respondents
evaluated English videos as a very effective and helpful tool to improve
their English skills, as a bit more than 70 percent rated the importance of
videos 9 or 10 out of 10. Only 14 participants measured the usefulness by
a mark lower than 8, which accentuates English video content as a tool

of great efficiency that significantly helps them to improve their English
skills.
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The usefulness (on scale 1-10) of English videos for students’ English
skills improvement

Scale 1 2 | 3 4 5 6 7 8 9 10
Amount of 1 o | o 2 6 2 3 15 30 39
students

Percentage 1.02% | 0% | 0% | 2.04% | 6.12% | 2.04% | 3.06% | 153% | 30.6% | 39.8%

Table 2: The usefulness of English videos for the
improvement of English skills

5a. Do you like when teachers use technologies and digital tools during
their lessons (slides, interactive whiteboard, educational apps, videos,
projector etc.)?

The first part of this question had to reveal whether students like digital
tools or technologies used during their lessons, while the second asked for a
broader explanation if the respondent answered positively. Unsurprisingly,
all 98 participants responded positively to the use of digital tools and
technologies in classroom.

5b. Why do you like/don’t like it?

Elaborating on the reasons why technologies and digital tools are beneficial
and not detrimental, the respondents provided a total of 115 meaningful
statements. The reason that stood out the most was that class becomes more
interesting. The statement that followed was that students’ acquisition of
the class content becomes better, and it is easier to understand everything.
This fact again shows the importance of visual content in the learning
process. The fun factor was also the key, as 20 percent of all statements
indicated it. Somewhat unexpectedly, there were eleven statements (10%)
indicating that the usage of projector, educational applications, videos,
slides, interactive whiteboards and other digital tools in classrooms is still
considered unusual.
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It's unusual10%

It's more
Better lesson teresting33%
acquisition26%

Likeability to

innovations11% t's more fun20%

Figure 10: Why do students like technologies/digital tools
in their classroom?

6. What do you learn/improve when watching video content
in English language?

Among the answers to this question, 125 meaningful statements were
selected. More than a third, or 34% (43 out of 125), named the English
vocabulary aspect as the most important Pronunciation and spelling received
20 (16%) and 10 (8%) votes, respectively. Participants also emphasized
speaking (22%) and listening (15%), which is logical since they have to
listen attentively to the video content to understand it properly, and by
successfully doing that they can correctly replicate it. English grammar
skills were overshadowed by other competences, since the main focus
when watching video content is based more on visualization and listening.

Grammar 600%

Listening 19

Vocabulary34%

Spelling8%

Pronunciation1 '
peaking22%

Figure 11: Students’ improvements when watching video content
in English
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7. How many hours a day do you approximately spend watching
video content in English?

A third of the respondents indicated that that they do not watch English
videos much, starting from a few minutes a day to an hour maximum.
The largest part (41.8%) tends to watch English video content between
two and three hours a day. Quite a large number, or 24.5% of respondents
watch videos even longer. These percentages demonstrate that English
video watching is an important part of the young students’ daily lives,
which can be explained by their age and the significant impact of YouTube
and other social media on children.

How many hours a day do you approximately spend on watching
video content in English?
Scale Less than 2-3 hours 3+ hours
1 hour
Amount of
students 33 41 24
Percentage 33.7 % 41.8 % 24.5%

Table 3: Time that students approximately spend on watching English videos
during the day

8a. Do educational videos like the one you watched in class help you
to acquire English knowledge better?

The first part of this question had to demonstrate participants’ opinion
about the effectiveness of educational English videos on their language
learning process. The results were one-sided — 86 out of 98 total participants
(87.8%) expressed positive attitude and stated that English educational
videos do help them to acquire English-language skills, and only 12 of
them (12.2%) disagreed.

8b. If yes, which English skill do you think improves the most?

For this question, eight different answers were provided by 86 respondents
who previously reacted positively. A total number of 98 meaningful
statements was selected. The most common answer, named 31 times
(32%), was improving vocabulary. The rest of the answers received quite
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a similar number of mentions. The listening competence was in second
place with 13 mentions. There were 12 respondents to whom it was clear
that the educational videos are an effective English learning tool, yet they
could not decide which one. The other five options received gradually
fewer picks; general knowledge and pronunciation competences received
respectively ten mentions each, as well as grammar and speaking skills
(both 8 mentions). The spelling skill was named least frequently. The
distribution of the meaningful statements is quite predictable and logical,
as the educational videos as well as the video content in general tend
to stimulate vocabulary, listening, pronunciation skills and the general
knowledge.

Pronuncwatlonlo%

. . SpeHlngG Grammarg%
L\stenmgld% —-——

General --
knowledge10%

Figure 12: English skills that, in students’ opinions, improve when watching
English educational videos

One possible limitation of the research could be that the first set of words
given to the students might be more challenging then the second set, but
there are no objective methods to measure this difference in the difficulty
of the vocabulary.

5. Conclusions

After the empirical research was carried out and analyzed, the following
conclusions have been made: First, the reviewed literature has shown
the importance of using digital content in English classes, as well as its
significant influence on the language-learning process. Previous research
also shows that the acquisition of English language skills through video
content is an effective tool for the development of EFL learners. According
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to researchers, this digital tool is particularly useful for improving
students’ comprehension, listening, vocabulary development and speaking
competences. However, this is still an underexplored and under-researched
linguistic field. The video content chosen as a digital education tool in the
classroom must be relevant and should correspond to the curriculum, also
be informative and appealing.

Second, empirical research and its analysis of 98 respondents’ pre-
tests and post-tests demonstrated that the average student’s score increased
by 26.01 percent after watching the chosen video. The result of only one
task out of five had a deterioration of 1.44%, while the rest of the tasks
demonstrated an improvement from 9.26% to a very high 148.7%. Taking
into consideration that this average improvement of more than a quarter
is achieved after viewing only one particular video during two English
lessons, it is evident that a further incorporation of English videos in the
learning process can lead to gradual but significant improvements in the
long run.

Third, the results of a questionnaire revealed that English videos,
both educational and other, are strongly influential in the EFL acquisition
processes. Students have a very positive attitude towards the English video
content, as the majority of them spend more than two hours a day watching
them. Their opinion clearly matched the results of the empirical research,
and they indicated that the English vocabulary, listening, speaking,
comprehension and pronunciation skills all improved significantly.
Students also reacted affirmatively to the digital education and its tools
used during the lessons. Interestingly, more students (59.2%) prefer face-
to-face classes to online learning. This shows that a combination of digital
tools and personal contact is the best formula for effective foreign language
instruction.

So, this research has proven that English videos are a significant and
important tool in the digital education era. The pre-tests and post-tests
successfully demonstrated improvements of students’ EFL competences.
The questionnaire demonstrated students’ favourable attitude towards
English video content, its incorporation in the English lessons and its
effectiveness for their EFL competences. If selected according to the lesson
plan, they are an effective digital education tool.
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Appendix
Pre-Test

1. Translate these words into Lithuanian:
¢ confidence —
e to boost smth —

e likely -

e certain —
e ability -

* mindset —
» grades —

* to attempt —
e challenge -

* toreject —

*  knowledge -
e pep talk -

* to consider —
e setback -

* to untangle smth —

2. Explain these phrases:
to face a challenge —

to lurk at every corner —
give somebody a pep talk —
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3.

1.

4.

Choose the one word or phrase that best completes the

sentence.

“Hey, look, he’s just like his father, they do everything the same

way.” “Yes, it’sin his .

a) legs b) genes c) eyes d) armpit

When everything was going just fine, in a moment Erin faced a
to run 10 kilometres.

a) grandma  b) injury c¢) challenge d) bad thing

A feeling when you can really trust yourself and know that you are

capable of doing something is called:

a) grudge b) power ¢) confidence d) trusted

A mindset is thinking that you were born with some
abilities and now you’re growing with them.

a) true b) fixed ¢) correct d) growth

If you want to be successful and confident, you also have to be
to yourself.
a) mean b) angry ¢) confident d) kind

Read and fill in the gaps with appropriate words.

There are a few tricks that give you an immediate confidence in the
short term. Picture your (6) when youre beginning a difficult
task, something as simple as listening to music with deep bass: it can (7)

feelings of power. You can even (8) a powerful pose

or give yourself a pep talk. Tip two: believe in your ability to improve.
If you're looking for a (9) change, consider the way you think
about your abilities and talents. Do you think they are fixed at birth, or
that they can be developed, like a muscle? These beliefs matter because

they can (10) how you act when you’re faced with setbacks.
6. a) success b) feelings ¢) emotions d) face
7. a) fulfil b) promote  c¢) provide d) make
8. a) do b) put on ¢) strike d) make
9. a) long b) long-term c¢) short-term d) medium-term
10.a) influence b) show ¢) look d) change
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5. Read the Text Part 1 and choose the most suitable answer
for the following questions.

Text Part 1

When faced with a big challenge where potential failure seems to
lurk at every corner, maybe you’ve heard this advice before: “Be more
confident.” And most likely, this is what you think when you hear it: “If
only it were that simple.” But what is confidence? Take the belief that you
are valuable, worthwhile, and capable, also known as self-esteem, add in
the optimism that comes when you are certain of your abilities, and then
empowered by these, act courageously to face a challenge head-on. This is
confidence. It turns thoughts into action. So where does confidence even
come from? There are several factors that impact confidence. One: what
you’re born with, such as your genes, which will impact things like the
balance of neurochemicals in your brain. Two: how you’re treated. This
includes the social pressures of your environment. And three: the part you
have control over, the choices you make, the risks you take and how you
think about and respond to challenges and setbacks. It isn’t possible to
completely untangle these three factors, but the personal choices we make
certainly play a major role in confidence development.

Text Part 1 is written in order to:

11. a) intrigue writer

b) advertise smth
¢) make a suggestion
d) catch reader’s attention

When a person deals with serious problems or tasks,
there’s always a possibility of:

12. a) making it

b) failure

¢) facility to try to do it

d) frightening feeling
How many aspects of confidence are there?
13. a) two

b) three

¢) four

d) there’s only you and yourself
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Your decision making model isn’t important for being self-

confident:

14. a) true
b) false
¢) not mentioned
You have to be both mentally and physically prepared in

order to become confident:

116

15. a) true
b) false
¢) not mentioned
Social pressure boosts the environment and your feelings.

16. a) true

b) false
¢) not mentioned

Post-Test

1. Translate these words into Lithuanian:
* greater —
e to include -
e action —

* social pressure —
e environment —
* certainly —

* torespond —

e a choice —

* to support —

e short term—

e abilities —

e failure —

* an airplane—

e an advice —

* excitement —

2. Explain these phrases:

* to strike a pose —

* to play a major role —

* to picture your success —

* turn thoughts into actions —
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3. Choose the one word or phrase that best completes the

sentence.

1. “The confidence doesn’t come after a day, it can be , like a
muscle.”
a) stronger b) developed c) training d) strong

2. “What shows that they will win the war?” “Well, there are several
a) failures b) facts ¢) factors d) things

3. “Don’t be afraid, stand up, give yourself a , and go for
it.”
a) Ted talk b) prep-talk ¢) small talk d) pep talk

5. The crimes he did in the past will probably his time in
jail.
a) evaluate b) erase ¢) impact d) insist

6. If you want to be successful and confident, you have to in
yourself.
a) build b) become ¢) belief d) believe

4. Read and fill in the gaps with appropriate words.

When faced with a big challenge where potential (6) seems
to (7) at every corner, maybe you've heard this advice before:
“Be more confident.” And most likely, this is what you think when you hear
it: “If (8) it were that simple.” But what is confidence? Take
the belief that you are valuable, worthwhile, and capable, also known as
self-esteem, add in the optimism that comes when you are (9)
of your abilities, and then empowered by these, act courageously to face
a challenge head-on. This is confidence. It turns (10) into
action. So where does confidence come from? There are several factors
that impact confidence.

6. a) failure b) success ¢) mistake d) thought

7. a) wait b) leak ¢) lurk d) sneak

8.a) - b) just ¢) could d) only

9. a) knowing  b) certain ¢) capable d) cursed
10. a) idea b) body ¢) things d) thoughts
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5. Read the Text Part 1 and choose the most suitable answer
for the following questions.

Text Part 1

Tip 1: a quick fix. There are a few tricks that can give you an immediate
confidence boost in the short term. Picture your success when you're
beginning a difficult task, something as simple as listening to music with
deep bass; it can promote feelings of power. You can even strike a powerful
pose or give yourself a pet talk. Tip two: believe in your ability to improve.
If you're looking for a long-term change, consider the way you think about
your abilities and talents. Do you think they are fixed at birth, or that
they can be developed, like a muscle? These beliefs matter because they
can influence how you act when you’re faced with setbacks. If you have a
fixed mindset, meaning that you think your talents are locked in place, you
might give up, assuming you've discovered something you're not very good
at. But if you have growth mindset and think your abilities can improve,
a challenge is an opportunity to learn and grow. Neuroscience supports
the growth mindset. The connections in your brain do get stronger and
grow with study and practice. It also turns out, on average, people who
have a growth mindset are more successful, getting better grades, and
doing better in the face of challenges. Tip three: practice failure. Face it,
your’ going to fail sometimes. Everyone does. J. K. Rowling was rejected by
twelve different publishers before one picked up Harry Potter. The Wright
Brothers built on history’s failed attempts at flight, including some of their
own, before designing a successful airplane. Studies show that those who
fail regularly and keep trying anyway are better equipped to respond
to challenges and setbacks in a constructive way. They learn how to try
different strategies, ask others for advice, an persevere.

Text Part 1 is written to:

11. a) read about confidence

b) speak about J. K. Rowling and the Wright Brothers
¢) give three strict rules to boost your confidence
d) give three advices to boost your confidence

If you add the number of J. K. Rowling rejections to the
number of tips given, you get:

12. a) 15

b) 12
¢) not mentioned
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The scientists say that the mindset is better.
13. a) fixed
b) growth
¢) not mentioned
Tip ____ says that a person should trust him/herself and
that he/she can get better:
14. a) one
b) two
c) three

Who in Text Part 2 says that you shouldn’t practice fails:
15. a) Neuroscience
b) Tip one
¢) nobody
According to the text, certain music can boost your
confidence.
16. a) true
b) false
¢) not mentioned
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PROVIDING FEEDBACK ON STUDENTS’
WRITING IN EFL CLASSES WITH #LANCSBOX

Abstract

Heavy workloads do not always allow EFL teachers to be sole feedback providers,
so there is a need to search for tools to facilitate the feedback provision process.
This exploratory case study regarding students’ writing in EFL classes adopted a
corpus-based approach. It used #LancsBox, a corpus tool, to analyse posts written
on Moodle by Lithuanian students of English, as the study aimed to see what kind
of information could be received and then provided to the students. The analysis
revealed certain spelling variations, collocations, and patterns of information.
The article suggests that corpus-driven analysis of written texts could be used
for providing indirect feedback to higher-proficiency EFL students to foster their
ability to correct their errors independently.

Key words: corpus tools, EFL writing, feedback, university students, VMU

1. Introduction

Due to high numbers of students in their classes, limited time, heavy
workloads, and other reasons, EFL teachers are in constant need to search
for additional ways and innovative tools, for instance, applications (e.g.,
see Rosmalen et al. 2013), to facilitate the process of feedback provision
on students’ receptive and productive skills. As “technology finds a number
of applications in and outside the classroom” (Abdel-Haq & Bayomy Ali
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2017: 15) in various spheres of life, teachers of foreign languages and
other study subjects have started using them in their teaching to make
student learning more interesting and engaging as well. The need for
such tools to assist teacher feedback provision to their students became
especially urgent during the Covid-19 pandemic when education of all
study subjects at all study cycles moved to online environments. Even
before there had been attempts to create and/ or employ ICT and other
tools to assist teacher feedback in physical classrooms as well, but in the
past several years technologies have definitely become an integral part
of every class: online, hybrid, blended, or face-to-face. Some teachers
have welcomed the shift enthusiastically as a way to make their teaching
more lively and effective and help to improve various skills (Abdel-Haq &
Bayomy Ali 2017), while some others have been less happy about it but
cannot pretend not to notice the present-day reality that involves the use
of the newest technologies and tools.

This paper describes an exploratory case study employing #LancsBox,
a software package developed at Lancaster University, as a corpus tool and
innovative means that potentially could be used to provide feedback on EFL
students’ writing, even though traditionally the tool is not meant for this
purpose. The study considers its advantages and disadvantages through its
actual application to pieces of writing produced by EFL students. Corpora
are quite often employed in the context of EFL in order to create wordlists,
grammar, and other exercises, but this study attempts to see whether one
specific corpus tool could be used for feedback, formative feedback in
particular. As Ashkan and Seyyedrezaei noted in their publication, “corpus-
based teaching is [...] a democratic instrument of learning” (2016: 195).
It is hoped that the use of #LancsBox as an instrument to provide feedback
would at least slightly expand the boundaries of EFL teaching and learning
and encourage utilising corpus tools (and other not typical means for
feedback) in EFL classes more often.

2. Literature Review

2.1. Innovative Tools for Feedback on EFL Writing
According to Thi and Nikolov (2021), teachers are not always able to

provide timely and good quality feedback because they have limited time
for it, while their students are mixed in their abilities but expect individual
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feedback. Naturally, there is a great need for automated feedback tools to
solve or at least reduce this problem. Thi and Nikolov provide an example
of Grammarly and in their study compare its feedback with teacher
feedback. Their analysis showed that Grammarly focused only on “surface-
level errors” and provided feedback on them, while teacher feedback paid
attention to “lower- and higher- level writing concerns” (Thi and Nikolov
2021: 1). This means that the feedback provided by the teacher and the
tool differed in scope, but a combination of both could be used in order
to provide effective feedback. The study also revealed that the source of
feedback was not important, since the students were able to revise their
errors in both cases.

The research by Alvira (2016) in the Colombian context analysed
another tool and its possibilities. A web 2.0 tool based on screencasts,
defined as “digital recordings of the activity on a computer screen,
accompanied by voiceover narration” (Alvira 2016: 83), was utilised to
provide feedback on EFL writing. The findings demonstrated that the use
of the tool increased students’ autonomy and level of motivation, improved
their paragraph writing skills (structure, cohesion, and coherence), and
even their grades.

Hatziapostolou and Paraskakis (2010) emphasise that certain ICT
tools or a mixture of traditional and e-tools could be used to provide
or rather communicate formative feedback in a variety of contexts or
teaching modes (face-to-face, blended, or distance), but they neither name
nor discuss those tools. However, they warn that not all of such tools can
provide quality feedback or at least the quality can be arguable in relation
to such characteristics of good feedback as time, link to assessment
criteria/ learning outcomes, personalisation, and the ability to motivate
students. Yet, they describe the so-called Online FEdback System (OFES)
which is an e-learning tool used to provide effective formative feedback.
It can be integrated into any LMS (Learning Management System) and in
turn, engage and motivate students to reach their learning objectives. In
their study, the OFES tool focused on effective communication of feedback.
The students tried the tool for two years and provided positive feedback on
it. The fact that the tool was designed only for a particular unit (topic) the
class covered was seen as a limitation by its authors who agreed there was
a lot of space left for improvement of the tool in the future.

Another study carried out by Pedrosa-de-Jesus & Guerra explored
“innovative ways for promoting written formative feedback in the context of
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undergraduate studies and for assessing the effectiveness of [...] feedback
mechanisms” (Pedrosa-de-Jesus & Guerra 2018: 3), while Rosmalen et al.
(2013) described how they designed an application using automatically
created visualisation for formative feedback on summarising. In other
words, the studies that have been carried out so far have put their attention
to the already existing tools used in education (of foreign languages) and/
or the creation and testing of new ones that could be used for feedback
provision on EFL writing. It is also important to point out that the results
of such studies are inconclusive and/ or sometimes conflicting and often
hardly comparable. Yet, the constant search, creation, and testing of such
tools only proves how important it is to have them in the first place in order
to ease teachers’ workload and at the same time meet students’ needs so
that they can take the provided feedback into account and improve their
skills in the future.

2.2. Corpus Tools and Language Teaching

Corpus linguistics tools are not actual ICT tools and traditionally are not
meant for EFL teaching and learning. However, since the 1980s (Ashkan &
Seyyedrezaei 2016), it has become quite common to use them in language
teaching, especially while creating corpus-informed EFL/ ELT materials,
since various corpora contain and reflect real-world language use (written
and/ or spoken authentic data for data-driven learning) in a variety of
contexts. Learner language corpora are explored and exploited for various
purposes as well.

The use of corpora in teaching different language skills has been
documented in numerous publications. Previous studies have focused on
the usefulness of corpora for teaching academic writing skills (Abdel-Haq &
Bayomy Ali 2017; Al-Quahtani 2021; Kaya et al. 2022; Ozbay & Kayaoglu
2015), English speaking performance in terms of epistemic markers (Sahin
Kizil & Savran 2018), and logical connectors (Wu 2019). They also focused
on vocabulary learning and retention (Ashkan & Seyyedrezaei 2016; Roca
Varela 2012), grammar learning (e.g., who and whom in relative clauses)
(Phoocharoensil 2012), and analysis of cultural and collocational input
in EFL textbooks (Wardani 2020). Other publications on the topic have
explored the difficulties (e.g. related to unknown vocabulary or difficult
grammatical structures) faced by EFL learners using corpora (Abdel-Haq
& Bayomy Ali 2017; Sahin Kizil & Savran 2018; Oktavianti et al. 2022), as
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well as the benefits of corpora as perceived by (prospective) EFL teachers
(Ozbay & Kayaoglu 2015; Oktavianti et al. 2022) and language educators
building learner corpora (Crosthwaite 2012), etc. In general, the research
on language skills in relation to the use of corpora usually focuses on how
the language is used by other people (even though they are real, often
native speakers but not necessarily), not the students themselves who are
in a particular EFL class.

Ashkan and Seyyedrezaei (2016) claim that the use of corpora by
language teachers can sometimes be seen as abusive, as they use corpora
too much/ often or rely on them too much while creating wordlists and
other materials. Ozbay and Kayaoglu (2015) point out that the opposite
is the case, as EFL teachers usually lack knowledge and skills related to
corpus tools, which results in their resistance to or avoidance of such tools.
In either case, when they do use them for writing skills in the language
teaching and learning context (e.g., EFL), the following main ways (of
usage) can be identified:

Practically, corpora have principally been used in two main
ways to inform writing instruction, either through a corpus-
based approach where worksheet materials are derived from
concordance output, or through a corpus-driven approach,
commonly referred to as data-driven learning (DDL), which
requires the student to interact directly with the corpus. (Abdel-
Haq & Bayomy Ali 2017: 22)

The study of this paper does not fall under either of the main two usages
of corpora. Even though the use of a particular corpus tool will serve as a
way to inform writing instruction, no materials will be created based on
any already existing corpus, and the students will not be interacting with
the corpus directly either. Moreover, the search for information on the use
of corpora to provide feedback on EFL students’ writing or other skills
revealed that such studies could not be found. The author of the present
paper does not dare to claim that such studies do not exist at all, but this
might suggest a gap in the current knowledge, which could be addressed.
That is, the value of the paper lies in the fact that it might be one of the first
attempts to propose the use of EFL teacher-created corpora compiled from
their students’ writing in order to provide formative feedback.
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3. Research Methodology

The following research question was posed before the study: what sort of
feedback is possible to receive and provide on EFL students’ writing with
#LancsBox? To answer this question, an exploratory case study, adopting
a corpus-based approach, was carried out with actual pieces of writing by
EFL students. It aimed to identify the advantages and disadvantages of the
mentioned tool concerning feedback provision on students’ writing.

Research materials and tools: 53 “My memorable trip” posts written
by Lithuanian students of upper-intermediate English at Vytautas Magnus
University (Lithuania) in the autumn semester of 2021 were taken from
Moodle and put into a Word.docx document, which became a mini-corpus
of 38,613 characters with spaces (materials) and then was imported into
LancsBox 6.0 (Brezina 2021) that served as a research tool. As mentioned
before, #LancsBox is a software package developed at Lancaster University.
It is available for downloading and possible to use free of charge on all
operating systems. Since data can be loaded and imported into #LancsBox,
it is a useful tool for many purposes: everyone can upload a variety of
selected texts (of their own or taken from somewhere) and work with
them. It can be applied to analyse existing or newly built corpora consisting
of one file or a number of separate files. For example, if students work on
a task where they write something on a shared word.docx on any online
platform (e.g., Microsoft Outlook or Google Docs), it saves time for the
teacher, since it is easy to download the file and load it into the tool as
a mini-corpus. In the present paper, the analysis of a newly built “My
memorable trip” corpus will focus on the language used in it.

A variety of tools can be employed in order to provide effective
feedback in all classroom contexts. However, how much feedback should
be provided might differ depending on particular students, their needs,
their proficiency in a particular language if it is a foreign language
classroom, such as EFL, expected study outcomes, particular skills, etc.
Moreover, Wulandari (2012) points out that students should be given a
chance to adopt the provided feedback themselves by making informed
decisions based on whether particular feedback is related to their own
skills when feedback is general rather than directed at every student
personally. For this purpose, it is a good idea to try out #LancsBox as this
study does.
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4. Results and Discussion

In #LancsBox 6.0, the concordance tool KWIC gives insight into how a
particular word or phrase is used in the corpus, so it is possible to see if
there is a particular pattern of using that word or phrase. It provides key
words in context and “textual enhancements by highlighting the target
structure in a sentence making the input more salient” (Kaya et al. 2022:
48). As it allows searching for words, phrases, and grammatical patterns, it
is especially useful for EFL teachers who wish to provide feedback on their
students’ written production in their own created corpus or corpora. The
search via KWIC was done in this study as well in order to see what sort of
information could be received and later provided to students in the form
of feedback. As the students’ task was to write about their memorable trip,
“trip” was entered into the search engine (the settings stayed as they had
been originally set — seven words before and after the keyword) to find all
of its instances. We found 111 occurrences of “trip” as a keyword. Figure 1
presents some of them.

B #1oncsBoc 6.0 - =] ®

Corpora KWIC:trip X

Search ©

search tip Occurrences 111 (154.02) Texts 1 ¥ Gorpus My memorabie irip corpus ¥ Gontext 7 ¥ Display Text

o b Marin

Figure 1. “Trip” as a Keyword in Context

The concordance lines were then sorted by the left context alphabetically.
The patterns of occurrence that were spotted were: “trip” was preceded
by an indefinite article “a” (10 instances), the adjective “memorable” (13
instances), which is not surprising in the context of the task, the possessive
form “my” (6 instances), as the task required to write about their own trip,
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or “our” (8 instances), the definite article “the” (19 instances), and the
demonstrative “this” (24 instances). This does not provide us with much
information about the kinds of trips the students wrote about, as these are
mostly grammatical words (except for the adjective), although individual
instances reveal “planned,” “solo,” “spontaneous” (2 instances), “summer”
and “unexpected” trips. However, as the students had studied articles in
their course before, their usage could be a possible focus of feedback.

When the concordance lines were sorted by the left context
alphabetically (Figure 2), it became possible to see certain patterns of
information that the students provided about their memorable trips in order
to write their paragraphs about them. These could be used for general,
positive, or neutral collective feedback, especially about a particular topic
such as a memorable trip.

H #lancsBox 60 - o x

Corpora KWIC tip X
Search m

Search irip Occurrences 111 (154.02) Texts 1 ¥ Corpus  my memorable trip corpus ¥ Context 7 ¥ Display Text

uch an in
memarable m

Figure 2. “Trip” Sorted by the Left Context

Our EFL students provided information on time (e.g., a few years ago,
three years ago), abstract place (e.g., abroad); reasons for travelling (e.g.,
because we wanted to visit my brother), cost, duration (e.g., lasted for
seven days), occasion (e.g., for our anniversary), means of transport (e.g.,
on a train), destination (e.g., to Cairo, to China, to Greece, to France, to
Slovakia, etc.), and who they travelled with (e.g., with my boyfriend).
The most frequent form was the form ‘to be’ in the past tense - ‘was’ (25
instances). As the students described their past trips, not their planned
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trips for the future, this finding is not unexpected. Thus, the use of past
grammatical forms could be a source of feedback in the corpus as well. On
the other hand, other past forms might need to be searched for separately
and would require more time.

Based on the textbook this particular class of EFL students used, the
actual “My memorable trip” task and the orientation questions that had
been given on Moodle before the study were the following:

Think of a memorable journey/ trip you have been on. Write a
description of it (something similar to the text about travelling by
train that we read in class) and your experience in 60—100 words.
The following questions might help you:

1. How did you plan your trip?

2. Where did you go and when?

3. Who went with you?

4. What means of transport did you use?

5. Which places did you visit? What did you see?

6. Did anything exciting/bad/ interesting, etc. happen?

Thus, through the application of the corpus tool, it is possible to see that
in their posts written on Moodle, the students definitely focused on these
questions, especially on questions 2, 3, and 4 discussed above. That is, the
paragraphs were to the point, but at the same time, the students added
some other pieces of information that they considered to be relevant about
their memorable trips, such as costs, reasons for travelling, or duration
that made their paragraphs more detailed and informative, which is an
interesting finding. However, as one could expect, it is not possible to
check whether the written paragraphs were coherent, as the KWIC search
focuses on the form(s) in the corpus, not the structure of the texts in it.
The GraphColl tool on #LancsBox allows visual representation in
terms of collocations (co-occurrence of words/ word clusters) for a chosen
word in any imported corpus or corpora. The set GraphColl settings were
the following: span 5<>5, statistics 03-MI, threshold statistic value 3.0,
and collocation frequency 5; unit — no change in settings). Having chosen
this option, “trip” in the “My memorable trip” corpus had 37 close and
not-so-close collocates that Figure 3 displays. The closer the word to the
node (“trip”), the stronger the collocation in the corpus. The words on
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the left of the figure usually precede “trip” in the corpus, while those on
the right are used after. Others (those that are above or below “trip”)
appear sometimes before but sometimes after “trip.” These may or may
not be actual collocations per se, as is the case in this study, but such visual
representation could be a useful way for EFL teachers to check whether
their students use certain collocations correctly, when a writing task asks
them to use particular collocations they have studied in class recently.

®out

®very
it
‘not
.Of .a .i .to
®on @ remember
®so
@ ast .y'g
® ®
most  @memorable because

@ ‘this trip

planne @ vhen
®vith
® ook
@ @ about ®.
vig, Rone
[ o Y 1
Ofirst
@hat ® .bu.sday
f('is

Figure 3. Collocates of “Trip” in the Corpus

As being on a trip involves travelling, it was also interesting and useful to
see how the verb “travel” was used by the students who wrote about their
memorable trips. “Travel” in all its forms was searched for by using the
KWIC tool on LancsBox 6.0. This involved knowledge of advanced search
options in the corpus, as the search for “travel”, just like “trip” discussed
above, would have provided only the instances of this exact form, not all
the forms of “travel” present in the corpus. Therefore, EFL teachers would
definitely need more training on such options in order to be able to make
use of this and other #LancsBox (or other corpus) tools effectively and
efficiently. The command that was necessary in this particular case is seen
in the search section of Figure 4.
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Search (L2}

search ftravel *f Occurrences 51 (70.76) Texts 1 ¥ Corpus  my memorable trip corpus ¥ Context 7 ¥ Display Text

Figure 4. All Forms of “Travel” in the Corpus

There were 51 occurrences of “travel” being used in the corpus. As can
be seen in Figure 4, there were some spelling variations when the verb
“travel” was used in the past and continuous tenses — one “l1” (AmE) or
double “1” (BrE). As the Lithuanian education system prefers British English
rather than American English, there should have been 35 cases of double
“I” usage in the corpus, not 9 as it was. This would not be considered
an error in a university test or examination, but the students could be
informed about their preference for American spelling, which they may or
may not have noticed themselves, and which might be explained by the
influence of American popular culture (e.g., songs, films, social media,
etc.). In addition, some more differences between American and British
English could be highlighted by the teacher (e.g., spelling in some other
words, differences in vocabulary, etc.). Thus, the corpus-driven feedback
could go alongside or be expanded by teacher feedback.

When the concordance lines were sorted by the right context
alphabetically, it became possible to see three patterns of how the
students used “travel”: to provide information on means of transport with
the preposition “by” (e.g., by bus, by car) (task question 4), where they
travelled (e.g., to Portugal) (task question 2), and with whom (e.g., with
my family) (task question 3). When the concordance lines were sorted by
the left context alphabetically, it showed that the students mostly wrote
about their travelling from the personal point of view by using the pronoun
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“I” and the collective “we”. These results are similar to those about the use
of “trip” discussed above.

Having discussed the findings of this exploratory case study concerning
students’ writing while utilising #LancsBox, the following main advantages
of the corpus method in EFL could be observed (the order of the list does
not mean the order of importance):

1) It is possible to generalise about the tendencies of students’
writing without focusing solely on errors.

2) This may motivate students when positive or neutral feedback is
provided rather than only negative (positive reinforcement).

3) Corpus-driven feedback could serve as a means for formative
assessment (no grades given, as it is feedback meant for
improvement in the future).

4) Itis objective, accurate, unbiased, trustworthy, and valid feedback.

5) Students may not take such feedback personally/ emotionally
(information is given by the tool).

6) It would be useful for adult learners or higher proficiency
students, including for self-revision.

7) It would enhance the efficacy of teacher feedback.

8) Itis data-driven learning.

9) It saves time and energy on the part of the teacher.

10) It has an option of visual representation.

11) It can focus on particular pre-selected (by the teacher or maybe
even by the students) aspects (e.g., specific grammar or lexis
covered in class recently).

12) It encourages independent student error correction.

13) It can go alongside teacher or peer feedback if needed or be
followed by peer feedback activities (e.g., for structure and
coherence).

Previous studies suggest that such focused (selective) feedback seems to
be more effective than comprehensive feedback (Cheng et al. 2021). In the
context of this case study, data-driven learning would take place, based
on certain issues discussed in class, with details and examples provided,
as the students would be asked to improve their writing, whether it is a
paragraph, an essay, or some other piece of writing. This activity could be
followed by group or pair work where peer feedback would be given on the

132



Aurelija Dauksaité-Kolpakoviené: Providing Feedback on Students’ Writing...

structure, content, organization, and/ or other elements of the texts (global
issues). In other words, corpus data-driven feedback (focused corrective
feedback when a limited number of forms is focused on or selective
corrective feedback when one form is selected) would be an important
part but not the only source of feedback. In fact, a combination of forms
and methods of providing feedback is supported by previous research
(e.g., Zaman and Azad 2012). In addition, some studies (e.g., Saidon et
al. 2018) show that sometimes students take teacher-provided feedback
personally and emotionally. Therefore, corpus data-driven feedback would
help the students see the feedback as impartial.

Moreover, as prior studies (e.g., Zaman and Azad 2012; Dauksaiteé-
Kolpakoviené 2022) suggest, students prefer teacher feedback rather than
peer feedback, and, despite their learning styles (Tasdemir and Yalcin
Arslan 2018), want it to be frequent. Therefore, students should be made
aware of the fact that their peers may also bring valuable insight into their
writing. They could consult their teachers if they do not agree with or
are not sure about the feedback provided by their peers in the activities
following the corpus-driven feedback, since sometimes EFL students
doubt the value of peer feedback due to their self-perceived or likely peer
low(er) proficiency in English (Dauksaité-Kolpakoviené and Macianskiené
2023). Furthermore, both peer feedback and data-driven feedback, in this
case, would be formative feedback activities, and the provided feedback
could be both positive and negative. Thus, the focus of feedback would
not necessarily be on errors, even though the purpose of the discussed
feedback would be to improve students’ writing skills. Formative feedback
as such is useful in low-stakes assignments (Owen 2016; Gedye 2010) or
medium-stakes assessments (Shute 2008) in which students have a chance
to practice certain skills before submitting the final version of their written
work and improve that way.

Undoubtedly, the corpus method for feedback on EFL students’ writing
has its limitations:

1) It mostly involves indirect collective feedback (rather than local

and direct), even though personalised feedback is possible.

2) It is selective rather than comprehensive feedback (as it focuses

on only several pre-selected aspects).

3) Itfocuses on the form rather than content in writing (even though
some information about it can be received, as, for instance,
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whether some of the task questions are answered in the Moodle
posts as discussed above).

4) It is not suitable for low-proficiency EFL students.

5) Students may not take such feedback seriously.

6) It is difficult to comment on the structure or organisational
features of written pieces (but this can be left for other activities
involving, for example, group or peer work).

7) It would require teacher training on corpus linguistics and the
use of corpus tools, especially their advanced options.

8) It could be time-consuming if a teacher would like to make use
of the tool to the fullest in order to provide feedback on EFL
students’ writing.

If learner data had been coded in the corpus or it had been annotated,
it could have provided more information about the students’ language
use. However, this would be time-consuming on the part of the teacher,
and it would not be possible to provide timely feedback either. Of course,
this would require a lot more skills and knowledge related to corpus
linguistics as well. On the other hand, as some researchers, such as Tehrani
(2018), point out, feedback should be personalised. As a result, collective
feedback may be seen as a limitation or rather a disadvantage of the use
of #LancsBox for feedback on EFL writing, but even if collective feedback
provided using data-driven corpus analysis turned out to be not effective
for every individual student, undoubtedly it could still be handy in the
learning process in many ways.

If separate files rather than one file with students’ writing were used,
a certain degree of individual feedback would be possible in comparison
to the collective one. It is also possible to apply the tool using one file
with one student’s writing at a time. In such a case, the provided feedback
would definitely be personalised, but it would require a lot of time in order
to provide such feedback to every student in the class. This would not
necessarily be very meaningful, as it would be difficult to spot tendencies
and variations of all sorts of forms, especially when a piece of writing is
quite short (as it was in the “My memorable trip” task).

It is important to mention that if there is a need to analyse very large
corpora, a new version of the tool has already been released — #LancsBox
X. However, this particular case study is limited in the size of the used
corpus (based on a particular task) and the functions of the corpus tool it
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employed. Therefore, future studies could try to apply other options of this
or other corpus tools in EFL writing or other skills. They could also involve
students’ opinions on or perceptions of feedback on their writing or other
skills provided utilising corpus tools.

5. Conclusions

#LancsBox is only one of a variety of types of media to provide formative
feedback to EFL students on their writing without reading every single
piece (e.g., a paragraph, Moodle post, etc.) word for word, which would be
time-consuming for all teachers, including those who teach other subjects.
Information from the tool is relatively easy and quick to collect, so it is
a great advantage for teachers, but at the same time, the use of the tool
could be seen by their students as an interesting and objective means to
provide feedback. Effective integration of #LancsBox in writing instruction
can definitely provide insight into students’ writing and increase the
efficacy of teacher feedback, promote data-driven learning, boost student
motivation to study, and encourage them to take responsibility for their
independent error correction and improvement of their writing. Various
findings received through the corpus tool integrating students’ writing can
be successfully employed for both positive and negative feedback in an EFL
or other classroom. The feedback provided using the corpus tool could also
go together with teacher feedback and/ or peer feedback. Of course, the
disadvantages of the use of #LancsBox to provide feedback on students’
writing in the EFL setting should not be disregarded, as a quick use of the
tool would not allow personal feedback (unless a separate file imported
in the tool uses one student’s writing). This means that it is a good idea
to employ this and possibly some other corpus tools only while providing
feedback for higher proficiency (and/ or adult) EFL students who would
have enough skills to perceive indirect collective feedback as beneficial
and in turn act based on it.

The use of corpora to provide feedback to EFL students seems to be
quite promising and has the potential for successful implementations in
EFL classrooms. Even though it has its limitations (considering the fact that
the discussed tool is not meant for feedback provision), the advantages the
article discusses are worth considering. It is hoped that this exploratory
case study will contribute to the promotion of the use of corpora tools in
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the EFL context for a greater variety of purposes (not only corpus-informed
materials or student activities using corpora), as ample objective evidence
they offer proves their pedagogical usefulness.

References

Abdel-Haq, E. M., and Bayomy Ali, H. S. (2017). Utilizing the
Corpus Approach in Developing EFL Writing Skills. JRCIET,
3(2), 11-44. (5 August 2023) <https://jrciet.journals.ekb.eg/
article 24458 57856b5c81595ea130b5ce061adb7{68.pdf>.

Al-Quahtani, A.A. (2021). The Integration of Corpus-based Approach with
EFL Academic Writing in the Saudi Context. International Journal of
English and Literature Studies, 10(1), 22-45. https://doi.org/10.18488/
journal.23.2021.101.22.45

Alvira, R. (2016). The Impact of Oral and Written Feedback on EFL Writers
with the Use of Screencasts. Profile, 18(2), 79-92. http://dx.doi.
org/10.15446/profile.v18n2.53397

Ashkan, L., and Seyyedrezaei, S. H. (2016). The Effect of Corpus-Based
Language Teaching on Iranian EFL Learners’ Vocabulary Learning and
Retention. International Journal of English Linguistics, 6(4), 190-196.
http://dx.doi.org/10.5539/ijel.vbn4p190

Brezina, V. (2021). #LancsBox: Lancaster University Corpus Toolbox (Version
6.0). Lancaster University. (17 August 2022) <http://corpora.lancs.
ac.uk/lancsbox/download.php>.

Cheng, X., Zhang, L. J., and Yan, Q. (2021). Exploring Teacher Written
Feedback in EFL Writing Classrooms: Beliefs and Practices in Interaction.
Language Teaching Research, 1-31. (16 August 2022) <https://journals.
sagepub.com/doi/10.1177/13621688211057665>.

Crosthwaite, P (2012). Learner Corpus Linguistics in the EFL Classroom.
PASAA Journal (44), 133-147. (15 August 2022) <https://hub.hku.
hk/bitstream/10722/205823/2/Content.pdf?accept=1>.

Dauksaité-Kolpakoviené, A. (2022). Attitudes of English Students Whose
Skills are Peer-Assessed. Human, Technologies and Quality of Education.
Proceedings of Scientific Papers= Cilvéks, tehnologijas un izglitibas
kvalitate. Rakstu krajums. Ed. Linda Daniela. Riga: University of Latvia,
360-368. https://doi.org/10.22364/htqe.2022.26

136



Aurelija Dauksaité-Kolpakoviené: Providing Feedback on Students’ Writing...

Dauksaité-Kolpakoviené, A., and Macianskiene, N. (2023). Peer Assessment
of Oral Presentations in EFL Classes: Assessors’ View. Pedagogika,
150(2), 102-118. https://doi.org/10.15823/p.2023.150.6

Gedye, S. (2010). Formative Assessment and Feedback: A Review, Planet,
23(1), 40-45, https://doi.org/10.11120/plan.2010.00230040

Hatziapostolou, T., and Paraskakis, I. (2010). Enhancing the Impact of
Formative Feedback on Student Learning through an Online Feedback
System. Electronic Journal of e-Learning, 8(2), 111-122. (16 September
2022) <https://files.eric.ed.gov/fulltext/EJ895699.pdf>.

Kaya, EO., Uzun, K., and Cangir, H. (2022). Using corpora for language
teaching and assessment in L2: A narrative review. Focus on ELT Journal,
4(3), 46-62. https://doi.org/10.14744/felt.2022.4.3.4

Oktavianti, I. N., Triyoga, A., and Prayogi, I. (2022). Corpus for Language
Teaching: Student Perceptions and Difficulties. Project: Professional
Journal of English Education, 5(2), 441-455. https://doi.org/10.22460/
project.v5i2.p441-455

Owen, L. (2016). The Impact of Feedback as Formative Assessment on
Student Performance. International Journal of Teaching and Learning
in Higher Education, 28(2), 168-175. (16 September 2022) <https://
files.eric.ed.gov/fulltext/EJ1111131.pdf>.

Ozbay, A. S., and Kayaoglu, M. N. (2015). EFL Teachers’ Reflections
towards the use of Computerized Corpora as a Teaching Tool in Their
Classrooms. Cukurova Universitesi Egitim Fakiiltesi Dergisi, 44(1), 85—
104. https://doi.org/10.14812/cuefd.54367

Pedrosa-de-Jesus, H., and Guerra, C. (2018). Teachers’ Written Formative
Feedback on Students’ Critical Thinking: A Case Study. Journal of
Education, 9(1), 3-22. (16 September 2022) <https://core.ac.uk/
download/pdf/294779569.pdf>.

Phoocharoensil, S. (2012). Language Corpora for EFL Teachers: An
Exploration of English Grammar through Concordance Lines. Procedia —
Social and Behavioral Sciences, 64, 507-514. https://doi.org/10.1016/j.
sbspro.2012.11.060

Roca Varela, M. L. (2012). Corpus Linguistics and Language Teaching. ES.
Revista de Filologia Inglesa, 33, 285-300. (5 August 2023) <https://
dialnet.unirioja.es/descarga/articulo/4546831.pdf>.

Rosmalen, P, Kester, L., and Boshuizen, E. (2013). Towards App-based
Formative Feedback to Support Summarizing Skills. CEUR Workshop
Proceedings, 1147. (5 August 2023) <http://ceur-ws.org/Vol-1147/
paper4.pdf>.

137



Belgrade BELLS

Saidon, M. A., Said, N. E. M., Soh, T. M. T,, and Husnin, H. (2018).
ESL Students’ Perception of Teacher’s Written Feedback Practice in
Malaysian Classrooms. Creative Education, 9, 2300-2310. https://doi.
0rg/10.4236/ce.2018.914170

Shute, V. J. (2008). Focus on Formative Feedback. Review of Educational
Research, 78(1),153-189. https://doi.org/10.3102/0034654307313795

Sahin Kizil, A., and Savran, Z. (2018). The Integration of Corpus into EFL
Speaking Instruction: A Study of Learner Perceptions. International
Online Journal of Education and Teaching, 5(2), 376-389. (5 August
2023) <http://iojet.org/index.php/IOJET/article/view/368/241>.

Tasdemir, M. S., and Yalcin Arslan, E (2018). Feedback Preferences of EFL
Learners with Respect to Their Learning Styles. Cogent Education, 5(1),
Article 1481560. https://doi.org/10.1080/2331186X.2018.1481560

Tehrani, E A. (2018). Feedback for Writing or writing for feedback? Journal
of Language and Linguistic Studies, 14(4), 162-178. (19 August 2022)
<https://www.jlls.org/index.php/jlls/article/view/981 >.

Thi, H. K., and Nikolov, M. (2021). How Teacher and Grammarly Feedback
Complement One Another in Myanmar EFL Students’ Writing. Asia-
Pasicif Edu Res, 1-13. https://doi.org/10.1007/s40299-021-00625-2

Zaman, M., and Azad, A. K. (2012). Feedback in EFL Writing at Tertiary
Level: Teachers’ and Learners’ Perceptions. ASA University Review, 6(1),
139-156. (19 August 2022) <http://asaub.edu.bd/data/asaubreview/
vonlslll.pdf>.

Wardani, E.C. (2020). A Corpus-Based Exploration of Indonesian EFL
Textbooks: Cultural and Collocational Input. Seminar Nasional Ilmu
Pendidikan Dan Multidisiplin, 3, 92-100. (19 August 2022) <https://
prosiding.esaunggul.ac.id/index.php/snip/article/view/13/16>.

Waulandari, Y. (2012). Effective Feedback to Improve Students’ Writing
Skills. Educalitra. English Education, Linguistics, and Literature Journal,
1(1), 10-17. (16 September 2022) <https://jurnal.unupurwokerto.
ac.id/index.php/educalitra>.

Wu, H. (2019). A Corpus-based Analysis of TESOL EFL Students’ Use of
Logical Connectors in Spoken English. Theory and Practice in Language
Studies, 9(6), 625-636. http://dx.doi.org/10.17507/tpls.0906.04

Received: 10 August 2023
Accepted for publication: 1 November 2023

138



373.32.016(497.11):811.111=111
https://doi.org/10.18485/bells.2023.15.7

Danijela Ljubojevi¢*
Institute for Educational Research
Belgrade, Serbia

THE PEDAGOGY OF HANDWRITING
IN ENGLISH LANGUAGE TEACHING: A
COMPREHENSIVE ANALYSIS OF RESOURCES
AND CHALLENGES IN SERBIA’S
ELEMENTARY SCHOOLS**

Abstract

Establishing good handwriting habits in the earliest grades is very important for the
entire schooling. It affects school performance and promotes learning. In Serbia,
pupils start learning Cyrillic letters in Grade 1, while the Serbian Latin alphabet
is taught in the second term in Grade 2. When it comes to ELT, there is no official
introduction to the English Roman alphabet and children are expected to acquire
the new script from Grade 3 and use it efficiently. In this paper, we analysed the
learning resources for English (student’s books and workbooks) used in Grades
1 and 2 to determine the type of writing activities given, whether they provide
sufficient support to develop writing skills, and how they can be improved. Based
on the results, recommendations are given to improve the teaching instruction.

Key words: ELT, handwriting method, handwriting, cursive writing, writing
strokes, English alphabet, letter formation, legibility, primary grades, Grade 1,
Grade 2

danijela.ljubojevic@ipi.ac.rs
" The paper was presented at the 7th International Conference ELLS 2023 English
Language & Literature Studies: Modern Perspectives and Beyond, 20-22 October 2023.

139



Belgrade BELLS

1. Introduction

Learning a foreign language is usually regarded as a process of developing
four essential language skills: reading, writing, listening, and speaking.
Nonetheless, in regular foreign language programmes in Serbia, this
process does not start with all of them: children in primary grades establish
first contact with a foreign language only through listening and speaking,
and later through reading and writing. Although foreign languages are
taught from age 7 (Grade 1), it is only at the age of 9 (Grade 3 of primary
schooling) that children are introduced to reading and writing. The reason
for this lies in the fact that there are different scripts: the Cyrillic script
is used to write the Serbian language while all foreign languages in the
Serbian educational system, apart from Russian, use the Roman / Latin
script. However, the Serbian Latin script is also used, but is to be taught
from the second term in Grade 2.

Learning two different scripts in such a short time can be a challenging
task for young learners. If the third script is introduced, it can become
really demanding. That is one of the reasons why the National Curriculum
on Foreign Languages in Serbia explicitly stipulates that there is no writing
in Grades 1 and 2. Language instruction is based on communicative (the
approach to language where communicating a message and interaction is
important) and aural-oral approach (the approach to language learning
through hearing and speaking). This process should resemble the process
of language acquisition where children acquire or pick up a language in
classroom conditions like the ones in the natural environment. Having this
in mind, English language teachers in Serbia do not teach pupils writing
in Grades 1 and 2.

On the other hand, more and more teachers feel the urge to change
this because they find it problematic to jump to Grade 3 and start with
reading and writing as if the students were completely literate when it
comes to the Latin script. This research complements a recent study which
aimed to determine the attitudes of foreign language teachers in Serbia
teaching in younger grades of elementary school towards the teaching of
writing. Although almost half of the teachers explicitly stated that they
are against writing in the first grade, the research results show that the
current teaching practice does not neglect writing in the first two grades;
furthermore, writing is present even though it is not set out in the National
Curriculum for Foreign Languages. One of the findings is that teachers
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believe it is important to apply different techniques in the classroom so
that their pupils become introduced to reading and writing in the early
stages of schooling. It was interesting to see that half of the teachers see
themselves as competent to deal with writing techniques from the first
grade (Ljubojevié, in press). The present study set out to explore the most
effective techniques for the teaching process. Having in mind these results,
it provides the first extensive examination of course material used in
Grades 1 and 2 to fill a gap in the literature on how to tackle the problem
of writing properly.

This paper examines the situation of current handwriting pedagogy
in Serbia in English language teaching (ELT) learning resources (student’s
books and workbooks) and considers some specific aspects of teaching initial
writing in English in the early grades of elementary school with the challenges
that this teaching poses. This research is, in a way, a language program
evaluation which is defined as “the systematic collection and analysis of all
relevant information necessary to promote the improvement of a curriculum
and assess its effectiveness and efficacy as well as the participants’ attitudes
within the context of the particular institutions involved” (Brown, 1989).
The basic reason for this type of research is to improve the effectiveness
of course materials, classroom activities, teaching, and students’ learning
process, i.e., handwriting tasks in Grade 1 and Grade 2.

It is necessary here to clarify exactly what is meant by ’writing’ as
it is a broad term. In the field of language teaching, various definitions
of ‘writing’ are found. Throughout this paper, the term ‘writing’ refers to
writing as a set of knowledge, habits, skills, and abilities of correct graphic
formation of cursive and printed letters in English. It will not be used to
describe writing activities and tasks, such as paragraph or essay writing,
but activities that support the development of writing skills.

The term ‘script’ will be used in this paper to refer to “a set of letters
in which a language is written” (Oxford Advanced Learners Dictionary)
but not with the meaning of “(English) alphabet”. Throughout the paper,
‘script’” will be used for both Cyrillic script and Latin script. The term
‘alphabet’ will refer to “a set of letters or other characters with which one
or more languages are written especially if arranged in a customary order”
(Merriam-Webster Dictionary), i.e., the English alphabet, Latin alphabet,
or Roman alphabet.

The first section of this paper will give a brief overview of recent research
in the field of cognitive psychology and the importance of handwriting
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for the learning process. It also lays out the theoretical dimensions of
the research and looks at how handwriting is set out through the legal
requirements of both the National Curriculum in England for pupils aged
five to 11 and the National Curriculum in Serbia for Foreign Languages.
The second section is concerned with the methodology employed for this
research. Section 3 analyses the data gathered and addresses each of the
research questions in turn. The purpose of the final section is to reflect on
the extent to which this study has contributed to the changes in ELT. In
the end, the activities, and techniques for developing writing techniques
in foreign language classes are listed, by means of which this approach
would be implemented into teaching practice, all in accordance with the
developmental possibilities of students and didactic recommendations in
our educational system. The recommendations are important not only for
English language teachers, but also for all other foreign language teachers
who teach languages based on the Latin alphabet.

2. Literature Review

The absence of a consensus on the appropriate start for children to embark
on their reading and writing journey is a thought-provoking issue. Those
in favour of postponing the introduction of reading and writing in the
early grades offer various rationales. They argue that young learners may
not be sufficiently psychophysically prepared for such tasks, emphasising
the need for children to first acquire a foundation of concepts and ideas
before diving into reading and writing. Furthermore, they are concerned
about imposing additional cognitive burdens, especially in the context of
learning a foreign language, as unrealistic expectations can potentially
diminish children’s motivation.

On the other hand, some authors believe there is no need to postpone
writing in the first grade because contemporary living conditions and
educational standards diminish all the previously stated arguments. One
of the key messages from a 2006 EC report in respect of the teaching and
learning of modern languages in the case of very young children across
Europe emphasises the value of introducing reading and writing at an
early stage rather than exclusively concentrating on oral communication
(Edelenbos, Johnstone, & Kubanek, 2006: 9). It underscores the importance
of a balanced approach to language learning. Research findings are also
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cited in support of early writing instruction. Studies by Mertens and
Vickov suggest that introducing writing skills in the first grade, even
for foreign languages, can be advantageous and children benefit from
being introduced to written foreign language immediately (as cited in
Edelenbos, Johnstone, & Kubanek, 2006: 59). Vickov outlines essential
principles for curriculum planning, emphasising the need for a holistic
approach to writing instruction. It underscores the importance of linking
writing with reading, promoting a gradual introduction, and ensuring that
writing activities are relevant to pupils’ lives. This aligns with the belief
that, when executed thoughtfully, early writing instruction can enrich the
learning experience without negatively impacting the acquisition of the
native language (Vickov, 2005).

Along the same lines, Popovi¢ (2010) subsequently argued that
children should start reading and writing from Grade 1 and presents
several basic principles to follow in lesson planning:

— Writing needs to be closely linked to the development of reading

skills.

— Writing in a foreign language should be closely linked to literacy

development techniques in the native language.

— Writing should be introduced earlier and gradually and should be

continuously used in class. Writing assessment should begin later.

— Students should practice both aspects of writing: orthography and

the writing process.

— Writing must be connected to reality and must be relevant to

children (Popovi¢, 2010: 43).

Popovi¢ also provided examples of activities for integration into the
curriculum and called on language policy creators to include writing and
reading in the English language curriculum from the first grade.

Data from several studies in cognitive psychology suggest that there
is a strong relationship between handwriting and learning. Many schools
nowadays rely on technology and neglect writing. More and more course
books are becoming increasingly digitised, offering only online materials.
However, there is a growing number of researchers who argue it is vital
that children are taught handwriting at school to help the brain learn
and remember better. Ose Askvik et al. (2020) have determined that the
involvement of the intricate hand movements and shaping of each letter
makes the brain open for learning: “children, from an early age, must be
exposed to handwriting and drawing activities in school to establish the
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neuronal oscillation patterns that are beneficial for learning” (Ose Askvik,
van der Weel, & van der Meer, 2020: 1). Their study aimed to explore if
drawing and cursive writing are activating similar or different processes
within the brain when compared to typewriting. The findings suggest that
the delicate and precisely controlled movements involved in handwriting
contribute to the brain’s activation patterns related to learning, while there
was no evidence of such activation patterns when using a keyboard. (Ose
Askvik, van der Weel, & van der Meer, 2020: 13). Van der Meer and van
der Weel (2017) had previously determined that drawing stimulates such
neuronal activity that it provides the brain with optimal conditions for
learning. Along the same lines, a study carried out by Longcamp and Velay
(2005) showed that children aged three to five were better at recognizing
letters when they learned to write the letters by hand as opposed to writing
them on the keyboard.

Moreover, research in this area has shown that poor handwriting
skills affect school performance, particularly when it comes to written
assessments. Several studies conducted in both the United States and
the United Kingdom emphasise the significance of cursive handwriting
in enhancing students’ cognitive capabilities (Van Galen & Meulenbroek,
1986). Research has identified a connection between students’ writing
quality and their cognitive ability to process and recall information (Cripps
& Cox, 1989). Proficient handwriting skills can contribute to academic
achievement, particularly in spelling and vocabulary development.

In a study conducted by Fears and Lockman (2018), it was shown
that there is a difference when children copy familiar (English letters)
and unfamiliar (Cyrillic symbols) letter-like forms in real time. The results
showed that younger children took longer to process letters and begin
writing compared to older children, even though the writing time was
similar for all age groups. Children were also more efficient at copying
familiar English letters than unfamiliar Cyrillic symbols, as they spent more
time and made more visual fixations on the Cyrillic symbols during the
copying task. Additionally, children focused more on less common English
letters compared to more frequently occurring ones. These findings are
discussed in the context of how letter recognition impacts the development
of automaticity in early handwriting.

Handwriting is more than just a motor skill and may make a very
important contribution to children’s composition of a text. Handwriting
difficulties are likely to impact pupils’ abilities to compose written language:
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“There is evidence that intervention to teach handwriting can improve not
only the handwriting of these children, but also their written composition.”
(Medwell & Wray, 2008: 43) The importance of efficient handwriting in
developing children’s writing skills is often overlooked in mainstream
education. While there’s an emphasis on well-formed handwriting for
spelling, the need for speed and automaticity in handwriting is neglected.
Educators have prioritized the composing process, possibly as a response
to past trends. Conversely, this approach may have led to the neglect of a
valuable skill that contributes to the quality of writing.

To date, several studies have investigated the relationship between
correct spelling and the use of fluent, joined up handwriting. Cripps
and Cox (1989) suggested that by learning the movements of common
spelling patterns by hand (kinaesthetically) as well as by eye, children
would improve their chances of producing correct spelling and improve
their vocabulary. The central point in this theory is that children should
learn a clear, simple, and efficient handwriting script including exit strokes
right from the beginning of writing teaching and joining of letters as early
as possible. In a longitudinal study on the relationships of language in
writing and between writing and reading, Abbott, Berninger, and Fayol
(2010) argued that spelling (contrary to the common belief that spelling
is a mechanical, memorisable skill) is a foundational skill for nurturing
competent writers and composers, facilitating the expression of ideas and
the interpretation of others’ texts it is.

Some other authors, although they support this theory, disagree on the
degree of joining that should be taught. The study by Sassoon et al. (1986) offers
probably the most moderate approach applicable to our teaching instruction.
They concluded that encouraging children to use joining in their handwriting, as
long as it felt comfortable, improved their ability to write smoothly and quickly.
However, they advised against requiring joins that resulted in challenging hand
movements (Sassoon, Nimmo-Smith, & Wing, 1986).

Significant research has been done to understand the role of working
memory in writing. According to the results of some studies, it appears that
working memory plays a significant role in the literacy scores of younger
children. Specifically, when young learners need to allocate a substantial
portion of their working memory to managing basic tasks like handwriting,
it leaves them with limited capacity for more advanced cognitive processes.
This heavy demand on working memory from handwriting can potentially
hinder a child’s capacity to generate ideas, choose appropriate vocabulary,
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oversee their writing progress, and make revisions to their text (Gathercole
& Baddeley, 1993) To alleviate the issue of limited working memory capacity,
automating tasks like handwriting can help. Automaticity means executing
tasks quickly and accurately without conscious effort. This minimizes the
load on working memory, allowing more cognitive resources for higher-
level processes. Considering the evidence presented regarding the influence
of handwriting skills on children’s capacity to produce advanced text, it is
crucial for them to develop smooth and efficient handwriting abilities.

Regulations and National Curriculum

One way to gauge the current status of handwriting in mainstream schools
in Serbia is to examine its inclusion in the English language curriculum
and to analyse its presence in the coursebooks accredited by the Ministry
of Education. The National Curriculum for Foreign Languages in Serbia
(including English) barely treats handwriting:

Reading and writing are optional activities in the second grade.
Considering that the Latin alphabet is introduced in the teaching
of the Serbian language in the second semester of the second
grade, initial writing and reading can be offered as an option
only for pupils who want and know it, at the elementary level
(reading single words and simple sentences, completing words
with a letter and the like, and by no means independent writing
and dictations). This activity is not graded and has a minor
role in the class. (Rulebook on the syllabus for the first grade
of primary education, “Official Gazette of RS — Educational
Gazette”, number 10/17)

On the other hand, the National Curriculum for Serbian (as L1) deals with
the techniques and outcomes when teaching a second script in more depth:

Students learn to write individual printed and cursive letters,
words, and sentences; digits. The space between printed letters
in words must be regular. When learning cursive letters, special
attention should be paid to the joining of letters in words. Letters
should be of the same size and shape, and the space between
words should be uniform. Practice writing through copying,
completing sentences, composing sentences based on pictures,
composing sentences based on a series of pictures, dictation,
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and independent writing of sentences and shorter text units. In
addition to adopting the shape of the letter, and the direction of
writing the letter itself, special attention should be paid to the
spatial orientation in the notebook. Individual writing of letters
is limited to one or two lines in the notebook. (Rulebook on the
syllabus for the second grade of primary education, ,Official
Gazette of RS — Educational Gazette“, number 16/18)

The National Curriculum for England sets out the following teaching
requirements for Key stages 1 and 2 (pupils aged 5-11) when it comes to

writing:

In order to develop a legible style, pupils should be taught:

English key stage 1

Handwriting

a how to hold a pencil/pen

b to write from left to right and top to bottom of a
page

c to start and finish letters correctly

d to form letters of regular size and shape

e to put regular spaces between letters and words
f how to form lower- and upper-case letters

g how to join letters

Presentation

h the importance of clear and neat presentation in

order to communicate their meaning effectively.

English key stage 2

Handwriting and presentation

5 Pupils should be taught to:

a write legibly in both joined and printed styles
with increasing fluency and speed

b use different forms of handwriting for different
purposes [for example, print for labelling maps or
diagrams, a clear, neat hand for finished presented

work, a faster script for notes].

Attainment target 3: writing

Level 1 Letters are usually clearly shaped and
correctly orientated.

Level 2 In handwriting, letters are accurately
formed and consistent in size.

Level 3 Handwriting is joined and legible.

Level 4 Handwriting style is fluent, joined and
legible.

Level 5 Handwriting is joined, clear and fluent and,
where appropriate, is adapted to a range of tasks.
Level 6 Handwriting is neat and legible. A range of
punctuation is usually used correctly to clarify

meaning, and ideas are organised into paragraphs.

At age 7 demands that, ‘In handwriting, letters are
accurately formed and consistent in size’.

11 yrs Handwriting style is fluent, joined and
legible the criteria include letter formation,
orientation, relative size and fluency, fluency must
be taken to mean evidence of the effective joining
of letters an assumption that handwriting should
be automatic and unproblematic.

(DfEE/QCA, 2000)
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This summary of the regulations dealing with handwriting in mainstream
primary schools underlines the minimal attention given to its teaching.
Even the prescribed curricular instructions for the teaching of Serbian
Latin are under scrutiny and some authors argue that there is a growing
need for a different curricular framework for the improvement of the
prescribed method of learning the Latin alphabet (Cvetanovi¢, Negru, &
Kelemen Milojevi¢, 2017).

The study presented here is one of the first investigations to focus
specifically on the importance of implementing the right techniques for
developing (hand)writing skills with young language learners. There are
several important areas where this study makes an original contribution:
implementing proper techniques and tasks at such an early level of formal
language learning, improving the effectiveness of course materials, and
establishing handwriting courses for teachers, either as professional
development courses or as a part of the formal syllabus at the philological
faculties.

3. Methodology

Aims of the study

In light of the above discussion, this study aimed to examine writing
activities provided in general EFL coursebooks used in Grades 1 and 2
in Serbia. Writing activities in the EFL coursebooks were analysed and
evaluated in relation to the following study questions:
1. Are children exposed to written language throughout the course
books?
2. What kind of language instructions prevail?
3. Are writing activities a regular or add-on component?
4. What kind of writing activity for developing fine motor skills is
present throughout the course books?
5. Are these activities related to learning an English script in terms of
the correct conventions so that the children will later:
Write letters using the correct sequence of movements?
Form lower case letters correctly in a script that will be easy to join later?
c. Usethe fourbasichandwriting joins with confidence inindependent
writing?

ISE
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The findings in this study draw our attention to the importance of
considering teaching writing in the primary grades and might help us to
find the most effective techniques for developing pupils’ handwriting skills
in Grades 1 and 2 when it comes to teaching a foreign script.

These five study questions allowed a comprehensive analysis of the
relationship between writing activities and developing writing skills in
English by using the selected coursebooks.

Procedure

The data used for this study were collected by analysing the content of
24 international general EFL coursebooks available for teaching English
to learners aged 7-9 (Table 1). The titles were selected from the list of 40
accredited coursebooks, and their frequency of use in state primary schools
was a significant criterion. Being widely adopted, these coursebooks were
considered by the author of this paper to have been evaluated as quality
materials by EFL teachers.

Grade Title Author(s) Publisher(s)
1,2 English Journey Tatjana Mitrovié¢ Nova skola
1,2 Family and Friends Susan Iannuzzi Novi logos
Stella Maidment, Lorena Oxford University
1,2 Happy House Roberts Press
1,2 My Disney Stars and Tessa Lochowski Akronolo
Heroes
. New Age
1,2 Next Move Mary Charrington Publishing
New English Adventure | Regina Raczynska,
1,2 — Starter A and B Cristiana Bruni Akronolo
1,2 Our Discovery Island Tessa Lochowski Akronolo
Starter A and B
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1,2 Rainbow Bridge Sarah M. Howell, Lisa The English Book
Kester Dogdson

1,2 Rise and Shine Starter Helen Dineen Akronolo

1,2 Smart Junior H. Q. Mitchell Data Status

1,2 Smiles Jenny Dooley Freska
Natasa Brown, Aleksandra

19 Tam Begovi¢, Vesna Markovic, New Age

’ Divna Kastratovi¢, Kristina | Publishing

Crnojevi¢

Table 1: The list of coursebooks surveyed in the study

This study focused on the content analysis of writing tasks given in the
above coursebooks.

4. Results

The first set of questions aimed to determine whether pupils are exposed

to written language at all throughout the course books and what kind of

language instructions prevail. In order to answer these two questions, we
analysed if there are unit/lesson titles, task instructions and key vocabulary.
Additionally, we paid attention to the typeface, i.e., font family used.

As can be seen from Table 2, only one course book for Grade 1 (out of

12) does not include written lexis at all.

Unit/ Lesson Task Key
Course Book q q q
Title instructions vocabulary
English Journey 1 yes yes yes
Family and Friends os os os
Foundation y y y
Happy House 1 yes yes yes
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My Disney Stars and os os os
Heroes 1 ¥y y 4
Next Move 1 yes yes no
New English Adventure — os os o
Starter A y y

Our Discovery Island os es os
Starter A ¥y Y V!
Rainbow Bridge 1 yes yes yes
Rise and Shine Starter yes yes no
Smart Junior 1 yes yes yes
Smiles 1 yes yes no
Tam Tam 1 no no no

Table 2: Written forms throughout the course books

Unit / Lesson title and task instructions are present in the written form in
91,66% of the coursebooks analysed. Task instructions vary from a very
simple verb (e.g., Listen. / Say. / Chant.) to more complex ones (e.g.,
What’s your favourite colour? Make a project. Present it to the class).

match |‘ t
Saycircle IS en

2 ick

act point look =t play
colour
draw
find " count
story tirow Yot Sing

repeat

Figure 1: Word cloud of task instructions
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Looking at the word cloud generated from the list of task instructions
throughout the coursebooks (Figure 1), the most frequent verbs are “listen”
and “say”, while the verbs denoting some kind of handwriting activity are
only “colour” and “draw”.

When it comes to the key vocabulary in the written form, it is present
in just over half of the coursebooks 58.33%. This percentage was higher
when we analysed the coursebooks for Grade 2 — 91.66%. When a part of
the lesson, the key vocabulary is usually written at the bottom of the page
(Figure 2).

Unit 2 Lesson 1 Listen, point, and repeat. Listen, then sing: What's in my bag?

What’s in my bag? There’s a book. Thank you. ruler pencil pen pencil-case

Figure 2: Representation of key vocabulary in coursebook
(Taken from a course book for Grade 1)

There is only one course book that offers word cards and includes games
such as bingo with word cards and matching flashcards with word cards
as a part of the teaching plan (e. g. Show me the word [tiger]). There are
picture dictionaries at the end of the other course books, or some publishers
offer a version of the picture dictionary with traceable words online.
When it comes to the font used in the course books, we identified
several possible challenges which could interfere with the writing process:

1. Using only capital letters:  sav, FIND AND TRACE THE WORDS. THEN MATCH.
2. Using fonts with different letterforms (a vs a): Come and play!

3. Using a combination of both cursive and regular fonts (block letter
f vs. cursive 7):

Draw a family

@ for Kiki.
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The second set of questions aimed to analyse the types of (hand)writing
activities. We tried to determine if the writing activities are a regular or
add-on component and what kind of writing activity for developing fine
motor skills is present. The final question was in direct connection to
teaching writing and learning an English script:

Are these activities related to learning an English script in terms of the
correct conventions so that the children will later:

a. Write letters using the correct sequence of movements?

b. Form lower case letters correctly in a script that will be easy to join
later?

c. Usethe fourbasichandwriting joins with confidence inindependent
writing?

What is striking about the results is the 100% presence of handwriting
activities for developing fine motor skills. The pupils are asked in every
unit to colour, match, draw, join the dots, cut out, draw linking lines
and draw along wiggly and zigzag lines, tick, manipulate stickers. All
these activities are integrated as a regular component of the lessons. An
interesting example for colouring activities can be found in one of the
pupil’s books for Grade 2: children are introduced to the letters of the
alphabet by colouring them (Figure 3):

1 Listen, point and repeat. Colour the letters.

Figure 3: Colouring activity — colour the letters of the alphabet
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This activity is a part of the section called My first ABS and is an integral
component of every unit.

On the other hand, there are only two course books that provide
activities which support learning an English script properly (Figure 4, note
the beginnings where to start the letters correctly):

© ablue

® ayellow

(3] agrayg..

O six

Figure 4: Tracing activities — writing
(Examples taken from two coursebooks for Grade 1)

There are tracing' activities present in the coursebooks for Grades 1 and
2; however, they do not provide anything more than a written form of a
word (Figure 5):

W e A =

1 SAY, FIND AND TRACE THE WORDS. THEN MATCH. ° ( 3 g Listen, stick, then trace L) \i“h i1
¢ 2) <

I 2N\ D 3 P

Be) v /
r ‘

3
ub

DUCK;% |‘ =
ez

Figure 5: Examples taken from two coursebooks for Grade 1

! Tracing activities are activities that strengthen handwriting by helping children recognize
the shape a letter takes while also practicing appropriate size of the letter and correct
formation of the letter (see ,Let’s practice writing: alphabet tracing“ by Winstrom, 2011)
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Taken together, these results suggest that there is a significant presence of
written lexis in the course books in Serbia for Grades 1 and 2. They indicate
that pupils are introduced to written forms from the beginning of formal
schooling, which is a good basis for starting reading and letter recognition.
On the other hand, the typeface, i.e., font family can be challenging.
When it comes to writing in English, the results in this section indicate
that there are insufficient activities provided to support developing writing
skills from Grade 3. The next section, therefore, moves on to discuss the
pedagogical implications for writing activities in the primary grades.

5. Discussion

The findings of this study clearly show that there is an abundance of
written lexis in the coursebooks, but an insufficient number of activities
that would develop writing skills with children. Young learners are exposed
to the written lexis through unit titles, instructions, and key vocabulary,
which is a good starting point for developing reading skills and letter
recognition. The lack of writing activities is no surprise since this is in line
with regulations of the National Curriculum, which stipulates that pupils
should not write in English in Grades 1 and 2.

On the other hand, the National Curriculum for Foreign Languages
does not prohibit writing completely. It is still possible for English language
teachers to introduce letters even in the second grade: “initial writing and
reading can be offered as an option only to students who want and know
it, at an elementary level (reading single words and simple sentences,
completing words with a letter and the like, by no means independent
writing and dictation)” (Rule Book on the Second Grade Curriculum,
2018). This provides enough room for a wide range of pre-writing activities
that will make the shift to Grade 3 smooth.

If pupils start with writing activities in Grade 3, this shift is very abrupt
and sudden. The general presumption is that pupils have already learned
the Serbian Latin script with their class teachers in Grade 2. However, this
cannot be true for several reasons:

1. It takes time to master a second script and one term of learning is
not enough. This particularly means that pupils start Grade 3 with
very poor writing skills when it comes to using the Latin Alphabet
even in their mother tongue.
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2. Serbian Latin script, although similar to the English alphabet, does
differ from it and these differences need to be taught and learned.

Having all this in mind, the focus of this paper is on choosing the best
practices from the existing course books, recommending some additional
activities, and suggesting a redefinition of the teaching instruction in Grades
1 and 2 through the incorporation of the (hand)writing method.

6. Implications

The study findings suggest several implications for writing activities in
the primary grades. The findings will be of interest to language teachers,
authors, and publishers, and can influence the content of writing activities
in learning materials, teaching practices, professional development, initial
training, and early writing and reading methods and techniques.

As we have seen from the results, there is a lack of supportive activities
for writing in course books. Some publishers have already detected these
limitations and incorporated tracing activities and even practice writing key
words. However, most of them avoided these activities. Since letter writing
is not foreseen by the National Curriculum, the solution is somewhere in
between: to provide enough exercises that will gradually introduce pupils
to the English script in Grades 1 and 2. The research has shown that a
majority of teachers introduce Latin script writing in the second grade,
even as early as the first grade, despite it being contrary to the official
curriculum (Ljubojevi¢, in press). This widespread practice calls for a
re-evaluation of the existing regulations or taking a different approach.
Instead of attempting to control this practice through regulations, it is
advisable to focus on training foreign language teachers to effectively and
professionally manage this aspect of the curriculum. Teachers should then
be granted the freedom, within the bounds of regulations, to employ this
approach. Furthermore, the fact that a significant portion of respondents
had no strong opinions on the introduction of writing indicates the
necessity for additional professional development for teachers concerning
early writing methods and techniques. This awareness should also be
raised during their initial education.

While primary school teachers are trained to instruct students
in writing during their college education, it is suggested that language
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teachers should also have the opportunity to attend relevant courses,
even if they are optional. These courses would equip them with effective
methods and techniques for early writing, which have proven to be
successful. This could gradually lead to the phasing out of the traditional
dictation technique for assessing writing. The substantial number of
responses in the recent research by Ljubojevi¢ (in press) indicating the
use of dictation for assessing writing, as opposed to other techniques,
underscores the importance of raising awareness among teachers about
alternative techniques (Ljubojevi¢, 2010).

The abundance of lexis is significant and must not be underestimated
because pupils are unconsciously exposed to the written language and
letterforms. Similarly, research by Ljubojevi¢ (in press) has shown that
teachers believe that children today already have a more substantial grasp
of the Latin alphabet than previous generations, largely due to the influence
of mobile phones and electronic devices, which expose them to the Latin
script and even the English language. One noteworthy recommendation
arising from this research is that first-grade students should be exposed to
written words for visual memorization, without the immediate requirement
of writing or copying words into notebooks. This underscores the need to
change our teaching approach starting from the first grade. Although first-
grade students with graphomotor skills may not be fully prepared to write
in a foreign language, they can be introduced to words visually through
various means, such as posters with inscriptions, flashcards in combination
with word cards, word searches, hangman games, and more. From the
beginning of the second grade, the introduction of writing can be facilitated
through effective cooperation and coordination among teachers. To make
these feasible, foreign language teachers should also undergo training on
how to introduce a second script in a foreign language: it should be taught
and practised directly and systematically, so that children learn the correct
conventions and the correct sequence of movements in due time (Popovic,
2010).

Differences in letterforms and scripts can be puzzling for young
learners if not explained properly. Furthermore, they can interfere with
the process of L1 writing literacy. The issue arises especially when it comes
to writing cursive in Latin (L1) while writing letters in English is using a
simplified form of printing, which is designed to lead easily into cursive
writing at a later stage (Figure 6):
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a cdefmgklmm

J

Figure 6: English letters

Simply having students replicate these letter forms isn’t sufficient;
they also need to develop the practice of moving the pen in the correct
directions simultaneously (Figure 7):

Figure 7: Correct sequence of movements

Achieving this will enable them to easily transition to cursive writing in the
future. Without this skill, they might likely adopt a personal, inefficient,
and idiosyncratic approach to semi-joined printing that they will continue
using throughout their lives.

The results of the analysis have shown that there are not enough
writing activities that will prepare pupils for the English script in Grade 3.
Many teachers believe that the first stage is to give pupils practice in forming
the letters by copying them. However, this study suggests that there should
be several phases prior to the straightforward copying of letters. Recent
research by Cabahug and Mendez (2022) identified eight key elements
that are essential to a child’s ability to learn handwriting: knowledge of
the alphabet, knowledge of the formation of letters, development of hand
motor skills, proper hand grip and posture, tracing ability, visual perceptive
skills, acknowledging mistakes and differences of forms, and repetition as
a corrective action. Since this framework does not refer specifically to EFL,
we would like to identify the key elements in the same vein:

1. Development of fine motor skills through activities such as
drawing, colouring, matching, tracing, joining the dots, cutting
out, drawing linking lines and drawing along wiggly and zigzag
lines, ticking, manipulating stickers, etc.

Special attention should be paid to drawing activities. Instead of
looking at Picture Dictionaries, pupils should draw pictures of
their own words and create their own dictionaries as we have seen

158



Danijela Ljubojevi¢: The Pedagogy of Handwriting in English Language Teaching

the beneficial influence it has on learning as reported in the study
by van der Meer & van der Weel (2017). Pupils should illustrate
songs, chants, and vocabulary, not from time to time, but as an
integral part of the language instruction.

2. Providing children with different activities that are preparatory for
writing: get them to draw horizontal lines across the page in the
right direction or rhythmic patterns corresponding to movements
in Roman script (Figure 8):

..... oo e S AR ORI S s s

Figure 8: Preparatory activities for writing

3. Introducing tracing letters activities. Research by Smith,
McLaughlin, Neyman, & Rinaldi (2013) has shown that providing
students (even the ones with disabilities) with starting dots and
the opportunity to trace letters to learn size, slant, and formation,
and then fading those prompts was effective and applicable when
teaching (Figure 9):

B W 0 a 0 e

Figure 9: Alphabet tracing activities

4. Introducing “shape families”: the letters of the alphabet can be
sorted into four main movement groups: long letters (], t, i,
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u, j,), curly letters (c, a, g, q, o, €, f, s. Then ‘bouncing ball’
letters (r, n, m, p, h, b, d), ‘zig zag’ letters (v, w, x, k, y, z).

5. Preventing confusion between similar letters in their L1 (Cc, B, Pp,
Xx, Yy).

6. Teaching pupils how to join the letters. There are 4 main groups of
letter joins: bottom joins, bottom to “c” shape joins, “e” joins (top
and bottom join strokes), and top joins.

With such handwriting activities, pupils will become better prepared to start
writing words, phrases, and sentences in Grade 3 and will not feel confused
between three different scripts they are expected to master at the age of 8-9.

Teaching handwriting in the early grades is an important issue for
future research. Further research should be undertaken to investigate
whether these proposed writing activities for Grades 1 and 2 lead to better
results in reading and writing in Grade 3.

7. Conclusions

The present study was designed to determine the extent of handwriting
activities in the coursebooks for Grades 1 and 2, and whether they are
supportive enough for children to develop good handwriting skills in
English starting from Grade 3 when they are officially expected to write.
The aim of these activities should be to teach children to write in a way that
is legible, fluent, and fast enough to enable the letters to be joined easily
later when children start writing cursive letters. One of the more significant
findings to emerge from this study is that handwriting activities that
support letter formation and legible handwriting are not present enough.
They are randomly used instead being a part of the teaching method. The
underlying principle of teaching presented in this paper is that children
should have better results if the proposed handwriting method is applied
alongside the communicative approach.

This is based on recent research, which has revealed that handwriting
activates a specific part of the brain, which researchers believe is important
for learning and memory. While analysing the coursebooks, we identified
the following good examples for developing fine motor skills essential for
good handwriting: colouring, matching, drawing, joining the dots, cutting
out, drawing linking lines and drawing along wiggly and zigzag lines,
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ticking, and manipulating stickers. What we determined as missing were
more tracing activities and writing activities that would lead to the correct
sequence of movements (writing strokes) and better joining of letters later
when children start writing cursive letters.

The findings will be of interest to language teachers, course book
authors, and publishers. They do not have to introduce letters and words
from Grade 1, but meticulously chosen activities will suffice.

Future research should focus on determining the effects of introducing
early writing. It would be interesting to assess the effects of its introduction
when compared to the group of pupils who were only learning English
from Grade 1 through communicative and aural-oral approaches. Overall,
the findings of this study provide important insights into the relationship
between handwriting and learning a foreign language in early grades and
highlight the need for further research in this area.
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Abstract

The paper aims to provide an introduction to the study of the reception of Ezra
Pound’s poetry in Serbia, and Montenegro. It also aims to examine the possible
influences of his poetry on some Serbian and Montenegrin authors. I believe that
his poetry is still alive and continues to evolve into new works and shapes — therein
lies much of its challenge and fascination. An overview of the changing contexts
for publishing Ezra Pound’s poetry and reactions to it highlights a strong response
from Serbian scholars but the modest reception of his poetry in Montenegro. This
provides a vital contextual setting for discussing the reception not only of his
poetry, but also of American literature in Serbia and Montenegro.

Key words: Ezra Pound, poetry, reception, Serbia, Montenegro

My preliminary idea was to explore the enduring appeal of Pound’s poetry
in Serbia and Montenegro, two countries which have until recently (and
to some extent even now) been impacted by the epic tradition quite
considerably. I wanted to investigate to what extent the idea of creating
Pound’s modern epic could influence such societies and their writers in
modern times. What I discovered was great interest in Pound’s poetry and
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especially his The Cantos with a possible influence on Serbian poetry, but
not the slightest interest in the modern epic as a form to be followed.
Therefore, my research had to be narrowed to the pathways of the reception
of Pound’s poetry in Serbia and Montenegro from the fifties to the present
day.

As can be seen from the research of distinguished Pound scholars
such as Milovan Danojli¢, Vera Savi¢, Mirko Magarasevi¢, and Zoran
Skrobanovi¢, the pathway of his reception kept changing: it was very wide
in some periods, but narrowed in others. In an extremely comprehensive
study Ezra Pound’s Poetry in Serbo-Croatian Translations (Poezija Ezre
Paunda u srpskohrvatskim prevodima, 2010), Vera Savi¢ informs readers
about Pound’s translations into Serbo-Croatian published in ex-Yugoslavia
in the second half of the 20th century. Her research shows that translations
of Pound’s poetry (modest in number) appeared rather late with the first
only being published in the fifties (1952, Ivan Slaming and Antun Soljan
Americka lirika, Zagreb). Since then, to date, four books of his poetry,
one book of critical essays, and eleven anthologies have been published
in about thirty issues of literary magazines. In the fifties, the result was
10 poems from Pound’s early period, translated by Soljan, Slaming and
Andri¢, being published in anthologies (Americka lirika, 1952, Antologija
svjetske lirike, 1956, Serbia; Antologija savremene engleske poezije, 1957).
In this decade, seven more of his representative poems including Canto
LXXXI (translators: TiSma and Mileti¢) were also published in Serbia in two
literary journals (KnjiZevne novine, 1958 and Letopis Matice srpske, 1959).

In the sixties, according to Savié, greater interest in variety and
number was shown. Consequently, two special editions of Pound’s poems
were published (Poezija, 1967 and Cantos, 1969), he was included in
two collections of poetry (Antologija svjetske lirike, 1965 and Antologija
svjetske ljubavne poezije, 1968), his poems were published in periodicals
on eleven occasions (50 in translation), and “Hugh Selwin Mauberley”
was also published. In this decade, Ladan, Soljan and Sabljak stood out
as extraordinary translators. The translations of Pound’s poetry could be
read in journals from all over former Yugoslavia (Knjizevne novine, Kolo,
Bagdala, Razlog, Polja, Perspektive, Telegram, Forum, and Hrvatski knjizevni
glasnik).

However, the seventies marked the peak in terms of the translations and
variety of editions of Pound’s poetry (Sub Mare; Canto XII, XXXVI; Alba, Envoi,
etc.). This decade also resulted in some of the most successful translations
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of Pound’s most famous and best works in the first comprehensive book
of his poetry (Ezra Pound: Poegzija, 1975) and two anthologies (Antologija
moderne americke poezije and Antologija savremene engleske poezije, 1975).
There were also 10 appearances in periodicals with 40 poems translated
by six translators. Some of them, who belonged to a new generation
of translators (such as Branka and Ivan Lali¢, Danojli¢, Demirovié¢, and
Pavlovi¢), produced some of the most successful translations, which are
unrivalled to this day. Periodicals continued publishing translations of his
poetry from both his early and later periods. These translations met with
very strong and positive critical reception. Janicijevi¢ published the first
Bibliography of Pound’s reception, which illustrated just how extensive
Serbian interest in his work was (Savi¢ 2010: 131).

This flourish of translations and critical response in the seventies
did not continue into the eighties, when there was much less interest in
Modernism generally, and accordingly in Pound’s poetics. Still, the new
generation of translators appeared to maintain their interest in his works
(From Cantos; Libretto; Contemporaines). Thus, seventeen of Pound’s
poems were included in two books of poetry (Moderno svetsko pesnistvo,
1983, and Zlatna knjiga americke poezije, 1980), which also featured a
very comprehensive analysis of his poetry by Sonja Basi¢ (Kuljanin 2008:
Poezija Ezre Paunda u srpskohrvatskim prevodima).

During this decade, a more comprehensive book of his poetry was not
published. Instead, there was also a decrease in the number of published
poems in periodicals. Still, Pound’s poetry appeared for the first time in
six journals in Serbia (Mladost, Gradac, Problemi, Zivot, Knjifevne novine
and Delfin). The situation would not change dramatically in the nineties,
which will be remembered for a comprehensive book of his early poetry
(Ezra Paund: Rane pesme) and a special edition of Pound’s How to Read
(Kako da citamo, 1999, translated by Danojli¢). Vera Savi¢ evaluates
the translations from this period and concludes that there is a disparity
between their number and their quality. Thus, the sixties saw some very
successful translations while the seventies offered great variety in terms
of number and editions, but also high quality translations produced by
some distinguished poet-translators. However, as Savi¢ notes, the eighties
marked a disparity between the quantity and quality of some translations,
which was most probably the result of the work of some inexperienced
translators who could not cope with the complexity of Pound’s poetry.
As has been pointed out previously, the following decade was not much

169



Belgrade BELLS

different. It brought war and the disintegration of Yugoslavia and a weaker
reception to many world authors, including Pound.

Savi¢ points out that Ezra Pound’s poetry echoes in the poetry of
Serbian Modernism and she adds that his “hermetic expression, Biblical
statements, mythological themes and characters, the presence of the past
as an element of the present, an active presence of the poet together
with impersonality, the change of the nature of traditional symbols — are
elements of Pound’s poetry, as well as of the poetry of Miodrag Pavlovic,
Ivan V. Lali¢ and Milovan Danojli¢, the distinguished poet-translators of
Anglo-American Modern poetry” (Savi¢ 2010: 129-130).

It is difficult to disagree with Vera Savi¢’s final conclusion on the
translations of Pound’s works into Serbo-Croatian: in most cases both
the structure and quality of translations were satisfactory, as well as his
presence in books of poetry and periodicals. However, it would be good, she
believes, if a more comprehensive book of translations of his early poetry
and some more poems from The Cantos appeared in the future. I would
also agree with Savi¢’s high praise for the translations of Pound’s poetry
by some poet-translators (Danojli¢, Lali¢, Demirovi¢), whose translations
are unequalled and should be, as she says, reprinted, not re-done, for the
audience of the 21st century.

The audience of the 21° century in Serbia has continued not only to
enjoy these translations but also to read new ones. Vera Savi¢’s wishes have
finally been fulfilled. In the second decade of this century, two significant
books appeared by two of Pound’s most distinguished translators and
critics: Pesme: Ezra Paund (Poems: Ezra Pound, 2011) in translation and
with a preface written by Milovan Danojlovi¢, and Ezra Pound’s KITAJ
(CATHAY, 2013), translated and annotated by Zoran Skrobanovi¢. In
addition, different aspects of Pound’s poetry (ideology, Modernism,
authority, language, Postmodernism) are discussed in Dubravka buric’s
outstanding book Language, Poetry, Postmodernism: Language Poetry in the
Context of Modern and Postmodern Poetry (Jezik, poezija, postmodernizam:
Jezicka poezija u kontekstu moderne i postmoderne americke poezije, 2001).

Twenty-one poems have been translated by a new generation of
translators (Beljanski, Pordevic, Zivanovié, Jaglic¢i¢, Beli¢) and three
extracts have been reprinted from How to Read (Kako da ¢itamo, translated
in 1974 by Milovan Danojli¢). Most of Pound’s poems have been published
in literary journals (Polja, Poegzija, Knjizevni magazin, Gradina, Lipar;
Bagdala, and Branicevo), while some (“Na stanici metroa,” “Pismo Henrijeti
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Monro”) were published in Antologija imaZinisticke poezije (An Anthology
of Imagistic Poetry), compiled by Nikola Zivanovi¢ in 2009.

Literary criticism follows these translations: prefaces, critical texts,
and books by poets and scholars who have made a strong contribution
to the reception of Pound in recent times. One of the outstanding critics
today is Mirko Magarasevi¢, who devotes a lot of space to Pound in
his study European Poets (Evropski pesnici, 2010) and his latest most
comprehensive study The Poetic World of Ezra Pound (Pesnicki svet Ezre
Paunda, 2019). Poet-critics (Milovan Danojli¢ and Borislav Radovi¢)
have contributed greatly with translations and critical texts. They are
joined by one of the most outstanding scholars, Zoran Skrobanovi¢, who
in this period has made the greatest contribution to Pound, not only by
translating CATHAY, but by publishing some highly illuminating articles,
such as “Reinventing China in London: Laurence Binyon and Ezra Pound’s
CATHAY” (PreosmiSljavaju¢i Kinu u Londonu: Lorens Binjon i KITAJ Ezre
Paunda”, 2016) and “Reinventing China: Early Translations od Ezra Pound
Stirring up a Controversy”, 2011. His greatest contribution to the reception
of Pound in Serbia comes from his study of European literatures in the
context of the Chinese letter: In Modernistic Teahouse: the experience of
the Chinese letter in European Modernism (U modernistickoj cajdzinici:
dozivljaj kineskog pisma u evropskom modernizmu, 2014). In this highly
illuminating study, Skrobanovi¢ explores the influence of Pound on certain
Chinese authors on several levels: ideas, cultural exchange, strategies of
translation, etc., to conclude that “just as Pound was inspired by Li Baj
and Fenelosa’s interpretations of the Chinese letter and found proof for
imaginistic ideas, Chinese Modernists discovered in Pound an inspiration
for their own poetic imperatives and aims” (2014: 228). Skrobanovi¢
concludes that Pound’s interpretation of the Chinese letter is present
in all his works and points out that Pound also created a new theory of
literature, criticism and poetics. Pound “played with his own fragmentary
understanding of Chinese characters, and then he created a very inspiring
translatological and literary poetics which he later applied to all segments
of his own literary expression” (2014: 210). Finally, he adds that The Cantos
is Pound’s most ambitious ideogrammatic enterprise in the last century.

The wide pathway of the reception of Ezra Pound’s poetry in Serbia
can hardly be compared with the very narrow pathway of its reception in
Montenegro. Only three essays and 3 translations of Pound’s criticism have
been published so far. It is possible to find out most of these references
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from Ana Kuljanin’s master’s thesis “The Reception of American Literature
in Montenegrin Periodicals from the Beginnings Until 2000” (,,Recepcija
americke knjiZevnosti u crnogorskoj periodici od pocetaka do 2000, 2008).
She concludes her research by pointing out that the reception of Pound’s
works is characterised more by translated criticism of some authors from
abroad than by those written by authors from Montenegro.

Some of them include M. L. Rosenthal’s “Ezra Pound — The Poet as
Hero” (,M. L. Rozental ,Ezra Paund — pjesnik kao heroj*), published in
MA Poetry, translated by Slavica Vuksi¢ and published in Prosvjetni rad
in 1972. Rosenthal describes Pound’s image of a poet devoted to poetry
before his coming to Europe with his belief in the beauty and power of
poetry. However, he does not rate Pound’s translations highly because of
his alterations to the texts (v. Kuljanin 2008: 1-247).

Pound’s essay on Walt Whitman “What I Feel About Walt Whitman*
(,Sta mislim o Voltu Vitmanu“) was published in 1995, translated by an
outstanding scholar Tihomir Vuckovi¢. Vuckovié points out that Pound has
contradictory feelings for Whitman: he appreciates and despises him at
the same time, but still rates him as the only poet worth reading. Pound
feels Whitman’s rhythms and recognises him as his literary ancestor while
experiencing the pain of reading his verses.

Ana Gorobinski and Dubravka DPuri¢ translated a text by Charles
Bernstein “Pounding Fascism: Appropriating Ideologies, Mystification,
Aestheticization, and Authority in Pound’s Poetic Practice” (,,Obuzdavanje
fasizma - ideologija prisvajanja — mistifikacija, estetizacija i autoritet u
Paundovoj pjesnickoj praksi“) (Ovdje, XXXVII/1995, 319-320-321, 69), in
which he discusses Pounds’s political ideas and his poetics. Ana Kuljanin in
her text “The Reception of American Literature in Montenegrin Periodicals
from the Beginnings Until 2000” (Ovdje, XXXVII/1995, 319-320-321,
91) focuses on Bernstein’s final conclusion, which says that The Cantos
represent “a specific testimony of the struggle between arts and politics”
(Kuljanin 2008: 151).

It was only in 2000 that a chapter from Ronald Bush’s biography of
Pound was published in Vijesti, translated by a poet-translator, Aleksandar
Becanovi¢ (Kuljanin 2008: 151). It came out in ten parts. In her research
on the reception of Ezra Pound in Montenegro, Ana Kuljanin highlights
Bush'’s research as exploring the relationship between Modernism, Fascism
and Pound as a poet and supporter of Mussolini’s regime. Aleksandar
Becanovi¢ also gives his own contribution to Pound in the essay “What You
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Really Like is Your Heritage” (,,Samo ono Sto doista volis trajno je tvoje
naslijede“), published the same year in Vijesti (Kuljanin 2008: 155). Here
he ranks Pound top out of ten American modern poets.

The same year Boris Jovanovi¢ Kastelo published his essay “A Pagan
in front of the Wheels of History” (,Paganin pred tockovima istorije®)
in Pobjeda (Kuljanin 2008: 153). Ana Kuljanin rightly singles out his
conclusion on Pound, his insistence on erasing the borders between history,
the present and the past: they do not exist as a subject but as a part of an
integrated whole.

One more text, “Pound — the mystery of syntagma” (,,Paund — misterija
sintagme®) by Goran Vujovi¢, focuses on analysing some of Pound’s verses
from Canto LXXIV. It was published in the journal Plima Plus, also in 2000
(Kuljanin 2008: 154). It is a comparative analysis of a few translations of
the chosen verses with special emphasis on the vocabulary and allusions.

In conclusion, Pound arguably holds a special place in both Serbia
and Montenegro in spite of the changeable reception of criticism of his
works and his translations. Although there was a delay of a few decades
when it came to the first translations and studies appearing, translators
of his poetry have compiled four books of poetry, one book of critical
essays, and eleven anthologies in outstanding literary magazines. Previous
studies of his translations cover his most outstanding poems by a few
poet-translators who were able to give “afterlife” to his unique poetry.
These translations not only kept his work alive, but maintained its strong
influence on some poets from Serbia and Montenegro as well. Let us hope
that future generations of poets, translators, and poet-translators will keep
exploring the complexities of his poetry with even greater fervour and
passion, wherever they come from.
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1. Introduction

Freedom of travel was probably one of the first harbingers of modernity.
In the early 20" century, travel was becoming more and more popular
and available due to the technologically improved and more affordable
means of transportation and among those who received the opportunity to
travel freely and individually were women, whose “move to motion gained
momentum in the late nineteenth and early twentieth centuries when
increasing numbers of Western women participated in the cultural logic of
the individualizing journey.” (Smith 2001: X—XI). Women’s journeys were
not only the subject of travelogues by authors such as Rosita Forbes, Freya
Stark, Gertrude Bell, and Rebecca West (Bassnett 2002: 225), but also of a
number of works of narrative fiction, including Elizabeth von Arnim’s 1922
The Enchanted April, the novel on which the present article focuses.!

The Enchanted April opens on a miserable rainy afternoon in a Woman’s
Club in London, where Mrs Wilkins sees a newspaper advertisement for a
small mediaeval castle on the Mediterranean, in Italy, to be let for the
month of April, with the promise of plenty of sunshine and flowers. Mrs
Wilkins, who would later be introduced as Charlotte and, as the narrative
progresses, even more intimately as Lotty, is the middle-class wife of aspiring
lawyer Mellersh Wilkins, of whom she seems to be shy and slightly afraid,
feeling that her presence is a constant embarrassment to Mellersh and that
she does not live up to his social aspirations. The same advertisement is
seen by Mrs Arbuthnot, later to be introduced as Rose. She, on the other
hand, is well respected and supported, both financially and emotionally,
by her husband, of whom she is in turn embarrassed — Frederick writes
best-selling novels on the lives of historically famous mistresses, which
is unacceptable to his wife, whose life is devoted to the church-related
activities of helping the poor. Neither marriage is happy, so both women
see the Italian castle in the spring as a way to escape from the gloomy
everydayness, drudgery, and thwarted emotions. Lotty is more optimistic
as regards April in Italy: she sees them both there, and this “visionary gaze”
(von Arnim 2015: 15) becomes her trademark and she herself a prophetic
figure whose anticipations always come true. Lotty, of course, has trouble
letting her husband know that she intends to travel by herself; Rose does
not, although she would actually like her husband to take a keener interest
in her. The two decide to advertise the castle for subleasing so as to share
space and thus reduce the costs. In this way, they acquire the company of
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Mrs Fisher and Lady Caroline Dester. The former is an old (and haughty)
lady with a Victorian heart and mind, filled with stories of illustrious
Victorians such as Tennyson or Carlyle. With her own marriage long over
and Mr Fisher dead, the only expectation she has of April in Italy is to be
allowed to sit undisturbed and remember the “better” times. The latter
is an incredibly beautiful socialite of noble birth, who wishes to spend
her April thinking — an activity she does not commonly indulge in — and
who is tired of people constantly seeking her company — these people she
refers to as “grabbers.” Now in her late twenties, Lady Caroline has lost
the only man she ever loved to war and does not believe she can ever
love again. During the month in Italy, each member of this incongruous
party rediscovers everything they lack in England and moreover ends their
journey in mutual friendship and tenderness, despite the obvious initial
misunderstandings and misconceptions about one another.

Through the close reading of narratively relevant excerpts from
The Enchanted April, taken as an appropriate example of the early-20-
century women’s fiction about travel,? and relying on the theoretical
framework established by Michel Foucault’s concept of heterotopia and
Robert Wagoner’s description of Christian love, this paper aims to examine
how otherness is perceived and eventually overcome through sharing in
this particular type of literary fiction. To this effect, the analysis of the
novel first focuses on the protagonists’ emotional response to the new
surroundings and the changing relationship between space and emotion
brought about by modernity. The second part of the analysis is focused on
the question of whether (and how) experiencing the otherness of space
also entails embracing the otherness of fellow humans. Finally, the third
segment of the analysis deals with the narrative technique employed to
express this otherness, namely, the extensive use of free indirect discourse
as “imperceptible discourse that is attributed to no-one” (Mansfield 2015:
71) and its potential for creating a shared space for different participants
in the narrative.

2. Space and (Dis)Order

Considerations of the relationship between space and emotions often retain
focus on the concept of the sublime, which does not seem to have lost its
appeal since the Romantic poets rediscovered and redefined it. When in the
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late 18™ century the first “Grand Tourists,” sons of wealthy North European
families, first embarked on the long journey towards Italy to absorb the glory
of the classical art, they usually crossed the Alps, which came to represent
the landscape of sublimity to them. Mountains, chasms, and wilderness
opposed the Enlightenment principle of a well-ordered universe established
under some divine provision, and also came to signify how limited human
abilities were and how incapable man was of comprehending the infinite
wonders of nature. While the concept of the sublime initially (1% century)
referred to the lofty style of expression in language, it was given new
life in Edmund Burke’s 1757 A Philosophical Enquiry into the Origins of
Our Ideas of the Sublime and Beautiful, where it principally concerns “the
psychological and physical nature of our response to the exalted and the
fearful, the terrible and terrifying, both in art and nature” (Leitch 2001:
537). Burke was interested in the objects (or landscapes) that cause the
effect of the sublime as well as in the psychological response to this effect.
The sublime objects are characterised as vast — nearly infinite, extreme,
obscure, and powerful; as such, they indicate an element beyond order and
proportion when found in either nature or art. The psychological response
is invariably one of awe; as Burke suggests, “the feeling of the sublime
originates in the experience of the terrible greatness of a rugged natural
object (such as Niagara Falls), which so astonishes the mind that it fills it
with a ‘delightful horror’ or a sense of reverence.” (Phillips 2006: 24) With
rapid urban development in the 19" and 20™ century, the sublime came
to be experienced not merely in natural scenery, but also in the growing
cities that, “[b]Juilt to rectify the apparent confusion and chaos of nature,”
became “a disorienting physical environment” (Tuan 2013: 146), a jungle-
like dangerous modern wilderness.

The Romantic sublime, that is, the response to the landscape perceived
as sublime, originated from travel and movement, be it travel to foreign
countries or a shift from rural towards urban areas. It is the encounter
with the otherness of space that seems to have incited the feeling of the
sublime. As a 20%-century tourist narrative, The Enchanted April also
recounts an encounter with otherness, but this narrative seems to provide
its reconsideration within the context of modernity. The protagonists
travel away from the city, “the dripping streets” of London and “the really
extremely horrible sooty rain falling steadily” (Von Arnim 2015: 1, 2). While
not exactly a welcoming or comforting sight, the London of The Enchanted
April is established, in line with Tuan’s idea of an ordered space which
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is supposed to rectify confusion and chaos, as the place which contains
“compass points of God, Husband, Home and Duty” or “the great four
facts of life” (Von Arnim 2015: 13). The quote echoes the voice of Rose
Arbuthnot, but can equally be applied to all the protagonists struggling
with the norms society imposes on them. The Italian village in which they
spend their April — San Salvatore, importantly, Holy Saviour —is the location
which provides the potential to resist the idea of a well-ordered universe,
but unlike the mountains and chasms that contained the same potential for
the Romantics, San Salvatore differs from this “universe” (here, London)
inasmuch as it is peaceful, joyous, and tame.

Any discussion of the otherness of space can certainly not forgo Michel
Foucault’s famous concept of heterotopia. When Foucault first introduced
it in The Order of Things, it appeared as a not purely physical but rather
metaphysical concept of the space that “undermine[s] language,” “shatter[s]
or tangle[s] common names,” “destroy[s] ‘syntax’ in advance” (Foucault
1989: xix). This is immediately obvious in The Enchanted April when, upon
arrival in San Salvatore, Rose and Charlotte reprimand themselves for not
knowing a word of Italian, which they see as “not only contemptible” but
“definitely dangerous” (Von Arnim 2015: 51), only to start calling each
other — as soon as they see they are safe — endearingly by their names
or nicknames (Von Arnim 2015: 55). The syntax that is destroyed is the
one provided by the above mentioned “compass points,” which brings us
to Foucault’s further considerations of the concept of heterotopia. In the
talk titled “Of Other Spaces,” he discusses the idea that “contemporary
space is perhaps still not entirely desanctified,” which implies that certain
oppositions “that we regard as simple givens” — which also include the
space of living and the space of vacationing — “are still nurtured by the
hidden presence of the sacred” (Foucault 1986: 23). Foucault locates
the sacred in utopias, which are not real places, and heterotopias, which
are real. It is at this point important to stress that in Foucault’s view the
latter represent “a kind of effectively enacted utopia in which [...] all the
other real sites that can be found within the culture, are simultaneously
represented, contested, and inverted.” (Foucault 1986: 24) The idea is well
explained by Charlotte Wilkins, the protagonist who first becomes aware
of the singular power of San Salvatore:

‘You mustn’t long in heaven,’ said Mrs Wilkins. ‘You're supposed
to be quite complete here. And it is heaven, isn’t it, Rose? See
how everything has been let in together, — the dandelions and
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the irises, the vulgar and the superior, me and Mrs Fisher — all
welcome, all mixed up anyhow, and all so visibly happy and
enjoying ourselves.” (Von Arnim 2015: 81)

Charlotte Wilkins here focuses on the idea of the other space as an
effectively enacted utopia, the perfect setting she keeps referring to as
heaven throughout the narrative. Her words reflect Foucault’s description of
heterotopias as places capable “of juxtaposing in a single real place several
spaces, several sites that are in themselves incompatible™ (Foucault 1986:
25), but they also call for a reconsideration of the established compass
points. Namely, finding “heaven” as an actual physical location questions its
metaphysical — religiously connoted and socially conditioned — conception.
As religious Rose Arbuthnot explains upon meeting Charlotte Wilkins:
“We are told that on the very highest authority. And you know the lines
about the kindred points, don’t you [...] [t]he kindred points of heaven
and home’ [...] ‘Heaven is in our home.” (Von Arnim 2015: 12) Charlotte
Wilkins immediately firmly denies this, which from the beginning positions
her as the character most likely to experience the freedom and inevitable
transformation (or inversion of the familiar and homely) that is inherent
in the otherness of space. As soon as Charlotte and Rose cross the Channel,
Charlotte contemplates:

Mellersh at Calais had already begun to dwindle and seem
less important. [...] In Paris there was no time to think of him
because their train was late [...] and by the afternoon of the next
day when they got into Italy, England, Frederick, Mellersh, the
vicar, the poor, Hampstead, the club, Shoolbred, everybody and
everything, the whole inflamed sore dreariness, had faded to the
dimness of a dream. (Von Arnim 2015: 44)*

3 The best example of this heterotopic quality, as explained by Foucault, is the garden,
to which the present analysis will return in due course.

4 This contemplation is not merely fictional but rather firmly grounded in the reality of
travel. As Brenda Bowen notes in her Introduction to the 2015 edition of the novel, “[t]
he Ligurian Sea in December is jade green, not blue at all, and in April it must be a shock
of color, especially to the benighted English tourist of 1921.” (Von Arnim 2015: xiv) This
stark contrast certainly enhances the quality of otherness and extraordinariness that
tourists grasp.
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In this way the place to which the women travel stands in contrast and
contests all the familiar and ordinary places of their everyday lives. Due
to her “visionary gaze,” Charlotte Wilkins is the first to realise this, but
the process of grasping otherness and simultaneously going through an
individual change gradually starts affecting other protagonists too — under
the influence of the house they share in San Salvatore. To this effect, it is
important to address some recent theoretical views on the Foucauldian
concept of heterotopia. In their 2008 study, Michiel Dehaene and Lieven
De Cauter make an interesting point with reference to Foucault’s claim
that heterotopic spaces are based on “a system of opening and closing
that both isolates them and makes them penetrable.” (Foucault 1986: 26)
Foucault goes on to state that heterotopic places are not freely accessible
like common public spaces: “[e]ither the entry is compulsory, [...] or else
the individual has to submit to rites and purifications” and obtain a sort of
permission to enter a heterotopic site (Foucault 1986: 26).> Heterotopias
are, so to say, semi-public, but according to Dehaene and De Cauter, this
does not mean they are isolated or marginal; they are in fact “necessarily
collective or shared spaces.” (Dehaene and De Cauter 2008: 6) It is precisely
this quality that bears relevance to the narrative of The Enchanted April. As
the protagonists gradually accept the otherness of the space in which they
temporarily reside, they also adopt different views on their ordinary lives
back at home. This, however, is only possible because they have to (learn
to) share the house in San Salvatore. The transformative potential of this
heterotopic site is achieved precisely because this heterogeneous group is
brought together and forced to share, and the capability of San Salvatore
to impose the necessity of sharing is what essentially sanctifies this place.

Learning to share is a process for all the protagonists. Old Mrs Fisher
keeps thinking about “curbing” the other women, especially Mrs Wilkins,
so that they respect the boundaries she herself has set in her life, based
on the strict Victorian rules and norms of behaviour. Young Lady Caroline
Dester is so used to other people “grabbing” her presence, her attention,
her space, that she has herself become a grabber. Both Mrs Fisher and Lady
Caroline arrive at San Salvatore unexpectedly and unannounced the day
before Rose and Charlotte. Their purpose is revealed from the perspective
of Mrs Fisher:

5 The Enchanted April indeed presents San Salvatore as not easily accessible; the journey
from London is long and the path to the house itself rather arduous (Von Arnim 2015:
45-55).
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And she had a very nice bedroom, too; it looked two ways, across
the bay in the morning sun — she liked the morning sun — and on
to the garden. There were only two of these bedrooms with cross-
views in the house, she and Lady Caroline had discovered, and
they were by far the airiest. They each had two beds in them, and
she and Lady Caroline had had the extra beds taken out at once
and put into two of the other rooms. In this way there was much
more space and comfort. Lady Caroline, indeed, had turned hers
into a bed-sitting-room, with the sofa out of the bigger drawing-
room and the writing-table and the most comfortable chair, but
she herself had not had to do that because she had her own
sitting-room, equipped with what was necessary. Lady Caroline
had thought at first of taking the bigger sitting-room entirely for
her own, because the dining-room on the floor below could quite
well be used between meals to sit in by the two others [...] (Von
Arnim 2015: 75)

The two women show absolute possessiveness as regards the surrounding
space and want to claim certain parts of the house as exclusively their own.
Apart from the rooms, Lady Caroline also wants a garden (“Why should
not this one spot be kept exclusively for her? She liked it; she liked it best
of all.” [Von Arnim 2015: 84]) and Mrs Fisher the battlements, whereby
they absolutely disrespect the equal right all four women have to the house
for the month: “she had a right to expect them to stay inside the round
drawing-room and not to emerge interrupting on to her battlements” (Von
Arnim 2015: 97). Mrs Fisher goes so far as to order that an exit to the
battlements be barred so that no one except her could approach it. Their
selfish attempts to possess space and turn it into their own property, at least
temporarily, reflect the assumption that the heterotopic place they occupy
should be isolated and individualised. Even Rose initially acts selfishly
as she minds the fact that Mrs Fisher behaves as a hostess in the dining
room — the hostess, in her view, should be herself. The narrative, however,
diverts from the idea of a secluded and individual heterotopia towards
showing that any transformative power, any acceptance of otherness, is
possible only if the heterotopic space is shared. Apart from Charlotte, who
realises, or rather sees, this even before the company reach San Salvatore,
Rose is the first to grasp the fact:
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No, it didn’t matter what Mrs Fisher did; not here; not in such
beauty. Mrs Arbuthnot’s discomposure melted out of her. In the
warmth and light of what she was looking at, of what to her was
a manifestation, and entirely new side, of God, how could one be
discomposed? (Von Arnim 2015: 80-81)

Rose acknowledges a change of emotions when confronted with this
particular space; moreover, she acknowledges the sanctity of the space.
The necessity of forgoing one’s own comfort and suppressing one’s self to
accommodate the collective experience can be brought into connection
with the real historical facts of travel in the early 20" century. As mass
tourism gradually superseded the Grand Tours of the Romantic Era (Buzard
2002: 38), so writing about it became more egalitarian and the places
visited by tourists, while retaining the aura of difference and novelty,
started inspiring not fear, awe, or the complexities of the mind, but rather
love, empathy, and understanding.

3. Loving and Sharing

In the previously quoted lines, when Rose realises the sacred power of
San Salvatore, her first thought is of her husband Frederick: “[...] If only
Frederick were with her, seeing it too, seeing as he would have seen it
when first they were lovers, in the days when he saw what she saw and
loved what she loved...” (Von Arnim 2015: 81) The couple have grown
apart and barely see each other; Rose has put God before her husband,
of whom she is ashamed because she believes his ways of earning income
are sacrilegious. Once faced with the beauty of San Salvatore, she starts
missing him, the way he was in the early days of their marriage, and she
remains nearly until the end of the narrative the most reticent of the four
women. Charlotte’s marriage is similarly unhappy and she has to lie to
Mellersh that she has been invited to spend April at a friend’s (Rose’s)
house in Italy, although she intends to spend her own savings on this
holiday and does not ask for financial support from Mellersh (Charlotte is
a homemaker). Mellersh sees her as a disobedient wife and the very idea
of her travelling on her own infuriates him. Even though Charlotte forgets
everything about Mellersh during her journey, on the very first day in San
Salvatore she visualises him there. She believes such beauty as offered by
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San Salvatore in abundance has to be shared and feels guilty for having
left Mellersh in dreary London.

At first glance, Rose’s and Charlotte’s stories indicate romantic love
thwarted for some reason or another. Additionally, Lady Caroline notes
(at the point after Mr Briggs, the owner of the house in desperate search
of love, visits and becomes instantly infatuated with her) that “[s]he was
afraid of nothing in life except love.” (Von Arnim 2015: 228) In love she
has seen little but inevitable pain and loss, and the very idea of romance
intimidates her. “Romantic” and “romance,” however, are words frequently
oversimplified: romantic love “is easily the best known idea of love in the
popular imagination” while the true strength of romantic love is actually in
the fact “that it makes love a religion” (Wagoner 1997: 5).

What follows from the fact that San Salvatore is presented as a
heavenly place, a manifestation of God, is that the protagonists (primarily
Charlotte Wilkins, then the other three women through mere observations
of Charlotte) experience the feeling that can most closely be related to
Christian love. The precondition for experiencing this difficult-to-achieve
feeling is the complete acceptance of the surrounding (heterotopic) space:
the four tourists first need to relinquish any desire to possess it and instead
allow themselves to be possessed by it. Only subsequently can they also
relinquish selfishness as regards their relationships with other people,
be they romantic, friendly, or familial. In his study on the philosophical
meanings of love, Robert Wagoner indeed makes a reference (quoting
from Iris Murdoch®) to the spatial dimension of the emotion, stating that
obsession and egotism destroy space, while unselfishness enlarges it:

This “sense of the ‘space’ of others” creates an atmosphere in which
neither desire nor fear plays a role. Others are “given their rights,”
as it were. If this kind of love seeks anything, it is only to want
others to stand in the same relation to transcendence as I do, so as
to open up the space in which we live. (Wagoner 1997: 36)

The space of others is to be understood in metaphysical terms — similar
to Foucault’s initial conception of heterotopia — but it is in the narrative
of The Enchanted April taken more literally, as real physical space with

¢ Wagoner’s reference is to Iris Murdoch’s 1992 Metaphysics as a Guide to Morals.
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the qualities of otherness. The connection between space and emotions
is first grasped (perhaps even subconsciously) by Charlotte Wilkins. Rose
Arbuthnot realises this as she talks to Lotty: “The extraordinary quickness
with which, hour by hour, under her very eyes, Lotty became more selfless,
disconcerted her. She was turning into something surprisingly like a saint.”
(Von Arnim 2015: 122) As they discuss Lotty’s sudden wish to invite
Mellersh to Italy, which is at first incomprehensible to Rose, Mellersh being
one of the people they were getting away from, Lotty acknowledges: “It’s
quite true. It seems idiotically illogical. But I'm so happy, I'm so well, I feel
so fearfully wholesome. This place — why, it makes me feel flooded with
love.” (Von Arnim 2015: 124) Christian love “involves something more
than human relationships. Another factor, God, has to be considered, not
just as an addition to the human equation, but as the very basis of human
relationships.” (Wagoner 1997: 31) Since God in The Enchanted April is
channelled through San Salvatore and its magically natural beauty, it
might be assumed that space serves as the basis of human relationships,
mediating and distributing emotions where their presence was hidden
or reduced to a minimum. And, to go back to the initial arguments,
this experience and effect of space was made possible in the early 20®
century by increased mobility, which perhaps for the first time offered
women the possibility of free travel.” Freedom is essential to the concept
of Christian love — and in the case of Charlotte Wilkins, it is expressed
as “wholesomeness.” One’s freedom and wholesomeness in turn, in
accordance with this specific meaning of love, call for the same freedom
and wholesomeness for others — for expanding the space of others. As
Wagoner remarks, “[l]ove is precisely this freedom for our fellow human
beings, for the other person. This openness is the result of our relation
to God’s absolute transcendence.” (1997: 34)8 Charlotte Wilkins behaves
in accordance with this idea: she wants to expand the space of Mellersh
by removing him from London; at a different point in the narrative, she
leaves space for Lady Caroline to enjoy her freedom. During one of their
first dinners in the house at San Salvatore, Lady Caroline does not want to
join the others and prefers to remain in “her” garden, claiming she has a

o«

7 Rather than mobile, women had traditionally been ‘sessile’, “permanently planted,
tenaciously fixed, utterly immobile [...] always ‘at home™ (Smith 2001: X).

8 Travel functions in a similar way to love, at least from the religiously connoted perspective
on tourists as modern pilgrims who experience self-discovery “through a complex and
sometimes arduous search for an Absolute Other” (MacCannell 1999: 5).
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headache. Rose is rather worried and behaves in a motherly fashion; Mrs
Fisher thinks it rude on behalf of Lady Caroline to refuse to join them.
Both reactions limit Lady Caroline’s freedom and deny her the right to
spend time at the place of her choice. Charlotte, on the other hand, is
quite certain the headache is a mere excuse that Lady Caroline is using
out of politeness. She explains her certainty with the following words:
“When I was out there just now I saw inside her.”” (Von Arnim 2015: 106)
It appears that Charlotte’s ability to see develops over time: initially she
sees them all in Italy, and in Italy she first sees beyond mere natural beauty
(her gaze transcends the physical world, which is the reason why to Rose
she appears as a saint) and then beyond the boundaries existing between
people.® She appears to be able to enter other people’s minds in the same
way in which she enters various spots, groves, gardens, and sandy beaches
around the house. Her ability originates in her lack of possessiveness, the
effect of the San Salvatore house. The first morning upon arrival, Charlotte
“gave a sigh of contentment, and went on lying there looking round her,
taking in everything in her room, her own little room” (Von Arnim 2015:
57). The size of the room or the fact (which she would later learn) that it is
one of the most inconvenient rooms in the whole house do not stir her. The
following lines express her feelings upon going outside for the first time:

Happy? Poor, ordinary, everyday word. But what could one say,
how could one describe it? It was as though she could hardly stay
inside herself, it was as though she was too small to hold so much
of joy, it was as though she were washed through with light. And
how astonishing to feel this sheer bliss, for here she was, not
doing and not going to do a single unselfish thing, not going to
do a thing she didn’t want to do. (Von Arnim 2015: 58)1°

The excerpt shows how Charlotte is merging with the surrounding space
(“she could hardly stay inside herself”), which would subsequently enable
her to merge with other people’s selves. Her very use of the word “unselfish”
is curious inasmuch as it reflects the very idea of Christian love. “Selfish” in

° Immediately upon arrival, Lotty says to Rose: “The first thing to happen in this house’

[...] ‘shall be a kiss.” (Von Arnim 2015: 55) Thus she erases the boundaries between the
two of them in a way that stresses love as a shared and bonding emotion.

10 At a different point, Charlotte similarly asks, extending her emotions to include other
characters as well: ““Who could be acquisitive, selfish, in the old rasped London way, in
the presence of this bounteous beauty?” (Von Arnim 2015: 117)
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this context refers to taking care of one’s self, which is the prerequisite for
being able to experience love. As Wagoner observes, “to live in the presence
of transcendence strongly enhances my sense of individuality, since my
sense of self is undetermined by anything other than my relation to God.”
(1997: 35) Being self-aware or selfish is at the same time, paradoxically,
being selfless, as “[t]o stand in a loving relation with another person is to
give what I have been given” (Wagoner 1997: 36) — which is exactly what
Charlotte intends to give to Mellersh as well as to her three companions.!!

The most interesting acceptance of love takes place within Mrs
Fisher’s mind. She is the one who has the greatest difficulty accepting
other people, especially Charlotte. The two women are in many respects
complete opposites — of different age and social background, different
social and family status, different manners, etc. — which makes accepting
otherness all the more difficult. The process with Mrs Fisher also starts
with coming to terms with her self: her primary reason for going to Italy is
to be allowed to sit in the sun and remember the past,'? and being in the
San Salvatore house, “if she could keep off the others,” (Von Arnim 2015:
98) is far cheaper and more agreeable than a hotel. Paradoxically, she
soon starts looking for company, first seeking that of Lady Caroline, whom
she probably perceives as the woman most similar to herself in status.
She goes out into the garden in which Lady Caroline wishes to be alone
and attempts to start a conversation (Von Arnim 2015: 109-111). Despite
initially thinking of Mellersh’s arrival as a repulsive idea, she immediately

11 Wagoner goes on to claim that there is a danger inherent in such an idea of love;
namely, that as an act of selfless giving, love can easily become moralism or repressive
authoritarianism, and “[n]othing denies the gift of transcendence more than the
claim of divine authority.” (1997: 44) The narrative bears no evidence for attributing
authoritarianism to Charlotte. Throughout it, she simply lets people be and refrains from
persuading them into anything. Additionally, Wagoner poses the question of whether
such selfless love is even possible without the mediation of God and answers that
“Christians would say that this is not possible.” (1997: 46) The implications provided by
The Enchanted April are, as has been touched on previously, that modernity gave a new
definition to divinity (relevant also to Christianity or religion in general), which was
achieved through contacts with other spaces enabled by travel.

12 There is a trace of heterotopic quality recognisable in Mrs Fisher’s idea. Heterotopia can
pertain to “indefinitely accumulating time” as is the case, for example, with museums or
libraries “in which time never stops building up” (Foucault 1986: 26). With Mrs Fisher,
the very process of remembering is rather similar to the building of a museum or library:
she keeps making references to the great people of the Victorian era whom she knew.
The fact that she intended to do precisely this at San Salvatore indicates perhaps her
semi-awareness of the quality of otherness that the place possesses.
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likes him and finally feels almost happy for having someone to talk to.
Additionally, during the second week of their stay she becomes more and
more restless and unable to sit inside her enclosed private space:

And added to the restlessness, [...] she had a curious sensation,
which worried her, of rising sap. [...] Dignity demanded that she
should have nothing to do with fresh leaves at her age; and yet
there it was, — that feeling that presently, that at any moment
now, she might crop out all green. (Von Arnim 2015: 188)

Mrs Fisher’s feeling of burgeoning increases and she starts walking more
frequently and aimlessly around the top garden of the house, which is
relevant because she is herself becoming a garden. The garden is “the
most important space in [von Arnim’s] fiction [...]: it is the space of
contemplation, introspection and even transformation or transgression.”
(Gordi¢ Petkovi¢ 2020: 160) Significantly, the garden is also one of the
most illustrative examples of heterotopia, as has already been mentioned:
traditional Oriental gardens, as described by Foucault, were sacred spaces
which contained representations of the four parts of the world, with all
sorts of plants coming together “in this sort of microcosm”: “The garden
has been a sort of happy, universalizing heterotopia since the beginnings of
antiquity” (Foucault 1986: 25-26). Happiness is stressed, the same positive
feeling Lotty has immediately upon arrival, and Mrs Fisher’s contemplations
about herself becoming a garden anticipate her loving acceptance of other
people, finally also including the entirely different Lotty. The feeling of
burgeoning is not pertinent only to Mrs Fisher — Mellersh also “ripened like
fruit by the beneficent sun of San Salvatore” (Von Arnim 2015: 198) — but
in the case of Mrs Fisher it is more striking since it builds up more gradually.
Its intensity increases as the narrative draws to a close, for instance: “What
Mrs Fisher was thinking was how much surprised they would be if she
told them of her very odd and exciting sensation of going to come out all
over buds.” (Von Arnim 2015: 215) Her process of transforming into a
heterotopic garden includes the initially unthinkable acceptance of, and
warm feelings for, all the people with whom she shares her space at San
Salvatore: “now came the stranger Briggs, a stranger who at once took to
her as no young man had taken to her in her life [...] [w]hat a strange
creature; what a very strange creature [Lotty]” (Von Arnim 2015: 215, 216,
emphasis added). While she wonders at her own acceptance of strangers,

188



Tijana Parezanovi¢ and Melina Nikoli¢: Otherness and Sharing: Space, Emotons, and Discourse...

it is their warmth and kindness she is attracted to. As Lotty put it, “[t]he
great thing is to have lots of love about. I don’t see [...] here, though I did
at home, that it matters who loves as long as somebody does.” (Von Arnim
2015: 125) An important aspect of love stressed in The Enchanted April
is that it can, under the given circumstances, only breed more love. Lotty
shares this love with kisses, which she also finally gives to Mrs Fisher, just
as she did to Rose upon their arrival.

4. The Other Discourse

The garden in The Enchanted April, as has already been mentioned, is a
space of “identity-forming introspection” (Gordi¢ Petkovi¢ 2020: 160)
— for all the protagonists, which enables them to face their true selves.
Introspection is also the first step in the protagonists’ journey towards love
— they first have to look into themselves to be able to look inside the others
— and love is based precisely on their ability to observe the world from
the point of view of the other, the ability to “handle difference and make
it creative” (Badiou 2012: 54). Assuming the other’s point of view is — at
least in modernist literary fiction — most frequently achieved through the
use of free indirect discourse. This hybrid form “combines verbal tenses
and pronouns from indirect discourse with the tone and order of the
sentence from direct discourse” (Parezanovi¢ 2020),'* which can be seen
in several of the previously quoted excerpts from The Enchanted April. The
tone, for instance, is nicely set in the quote which relates Mrs Fisher’s
point of view (Von Arnim 2015: 75), where Lady Caroline is referred to
several times by her title and first name, while Rose and Lotty are referred
to as “the two others” — because Mrs Fisher initially dislikes them. More
linguistically oriented characteristics of free indirect discourse include the
use of “this” and “here” in another quoted excerpt, alongside rhetorical
questions and elliptical sentences (Von Arnim 2015: 58). However, more
interesting in the context of analysing space and emotions represented in
The Enchanted April is the (narrative) space which free indirect discourse
creates. As Franco Moretti explains, this type of discourse is a form in
which characters “speak of themselves in the third person, as if from the

13 More details can be found in Rimmon-Kenan 2005; Ngrgaard, Montoro, and Busse
2010; Leskiv 2009; Banfield 2015.
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outside” (2007: 82). Charlotte Wilkins appearing to be able to see inside
other characters — to enter their minds — makes this interpretation of free
indirect discourse quite relevant to the narrative: if she can see inside
other characters (as a result of her heightened emotion due to the specific
qualities of the surrounding space), then Rose Arbuthnot, Mrs Fisher, and
Lady Caroline also, as time goes by, become able to transcend their selves
and see themselves from the outside and the others from the inside. Moretti
additionally refers to free indirect discourse as a particular “third voice of
the well-socialized individual” (2007: 82), which implies — in The Enchanted
April’s narrative — that the frequent use of free indirect discourse signals
an increase in the protagonists’ socialisation as they are becoming more
comfortable with one another.

Speaking of oneself as if from the outside evokes the symbolism of
the mirror image. It might be compared, as regards sensory perception, to
seeing oneself from the outside, which is an impossible situation people
get closest to when they look at their own reflection in the mirror. The
imagery of the mirror certainly brings to mind Foucault’s heterotopia, of
which the mirror is a perfect example as it occupies real physical space
while also providing an inversion or reflection of another physical space —
the one that the person or object in front of the mirror occupies:

Starting from this gaze that is, as it were, directed toward me,
from the ground of this virtual space that is on the other side of
the glass, I come back toward myself; I begin again to direct my
eyes toward myself and to reconstitute myself there where I am.
(Foucault 1986: 24)

This is the process which the protagonists of The Enchanted April go through
as they observe themselves from a different point of view, which enables
them to reconstitute themselves and eventually — inevitably — return home
with a stronger sense of self and purpose. What the presented (rather
philosophical) consideration of free indirect discourse implies is that in
a narrative it creates a place which has the same effect that heterotopic
spaces possess in physical reality. The effect also includes sharing. Since
free indirect discourse cannot be attributed solely to a protagonist or
the narrator, it is attributed to no-one, as a mysterious voice whose “net
effect is an emotional identification with the hero’s slide into relaxation”
(Mansfield 2015: 71). Using Moretti’s term, Charlie Mansfield stresses
that the reader is also socialised as the use of free indirect discourse in a
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narrative allows for “leaving the consumer with feelings, emotions, and
socialisation” (2015: 71) — namely, the reader shares what emotions are
felt and expressed by the characters.

To illustrate this effect of sharing (reminiscent of the concept of
Christian love) that free indirect discourse as a heterotopic construct
possesses, an excerpt looking into Lady Caroline could be of use. In the
first passage, the heterotopic setting of the excerpt is established (the
garden); in the second, the stress is on freshly discovered emotions; the
third is explicit in its use of free indirect discourse:

There had been wonderful stars the evening before, and she had
gone out into the top garden after dinner, [...] and, sitting on the
wall at the place where the lilies crowded their ghost heads, she
had looked out into the gulf of the night, and it had suddenly
seemed as if her life had been a noise all about nothing.

She had been intensely surprised. She knew stars and darkness
did produce unusual emotions because, in others, she had seen
them being produced, but they had not before done it in herself.
A noise all about nothing. Could she be quite well? she had
wondered. For a long while past she had been aware that her life
was a noise, but it had seemed to be very much about something;
[...] suppose it was only a noise about nothing?

She had not had a question like that in her mind before. It had
made her feel lonely. She wanted to be alone, but not lonely.
That was very different; that was something that ached and hurt
dreadfully right inside one. It was what one dreaded most. It
was what made one go to so many parties; and lately even the
parties had seemed once or twice not to be a perfectly certain
protection. Was it possible that loneliness had nothing to do with
circumstances, but only with the way one met them? (Von Arnim
2015: 92-93; emphasis added)

In the final paragraph, readers can see a gradual switch from the personal
pronoun and/or possessive adjective which refer to Lady Caroline towards
the indefinite one. As much as one is indefinite, it is perhaps paradoxically
also universal; in a similarly paradoxical way, the effect which is achieved
is one of both extreme closeness and distancing. It might appear at first
glance that the narrative attempts to impart a universal truth using this
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pronoun — but this is not the case as readers can immediately see the verbs
ached and hurt, which convey rather personal, individual emotions. As the
use of one goes on, it becomes even clearer that it refers to Lady Caroline
(because of the reference to parties, and more particularly a couple of
specific recent occasions). Therefore, at second glance it appears that Lady
Caroline has distanced herself from herself only to be able to see herself in
a new light. However, this new perspective is also offered to the readers,
who are able to participate in Lady Caroline’s rediscovery of her self due
to the mere fact that she achieves it by observing herself apparently from
the outside. The “outside” which is expressed in the form of free indirect
discourse thus becomes a space shared with the reader, from which insight
into the character(s) is given. This shared space is in addition heterotopic:
the view it gives of Lady Caroline is that she is in fact lonely despite
being constantly surrounded with people. It reveals that all the noise and
intense activity in her life are virtually meaningless. In other words, while
being itself imaginary (created by means of narrative representation) and
illusory (associated with the almost otherworldly beauty of San Salvatore),
this space “exposes every real space, all the sites inside of which human
life is partitioned, as still more illusory” (Foucault 1986: 27).* It therefore
exposes Lady Caroline’s aristocratic home and London parties as a mere
illusion of meaningful life and thus allows for her transformation during
the month she spends at San Salvatore.

B. Conclusion

The analysis of how each of the four protagonists — women tourists —
individually goes through a process of transformation and moves towards
socialising and sharing, prior to returning home, could go on. The model
is the same despite individual differences. It is precisely through these

4 The scope of the present paper does not allow for further analysis of other illustrative
examples of the use of free indirect discourse in the novel. This is left for future research,
which might even apply a quantitative method of determining the frequency of free
indirect discourse in the novel, and especially of those examples that are relevant to
the presented framework of its interpretation. Critical analysis of such a discourse,
as well as of the discourse of the novel in general, might also add valuable insights
into the language and discourse strategies used both in the narrative and in the direct
speech of the four women, which could and should reflect their respective individual
transformations.
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differences that The Enchanted April presents the initial difficulty of coming
to terms with otherness — above all, other people and other spaces. The
protagonist with whom the narrative opens, Charlotte Wilkins, is the one
who immediately accepts otherness and denies any possibility of othering
— deepening the differences. Her “visionary gaze” into space and people
extends its influence on Rose, Caroline, and Mrs Fisher, with the effect
that the four women form a model for a happy fictional tourist of the
20" century. The first step they take is the encounter with the heterotopic
destination, which no longer inspires fear and awe but — due to the fact
that it is, with the rise of mass tourism, more available even to travelling
women (as well as more necessary because of their strict confinement to
home) — pleasure and love. The encounter with these heterotopias reveals
that God can be found elsewhere, not merely within the boundaries of
religious and other conventions imposed by the society in which they
live. The availability of travel additionally reveals a new dimension of
the theoretical concept of heterotopia, which is in traditional Foucauldian
terms perceived as a place of isolation — heterotopia as a tourist destination
is collective and shared. These qualities consequently lead to the sharing
of emotions (love), as tourists internalise the beauty of the place and start
expressing their emotional response to it more freely and widely. Such
sharing implies the works of Christian love, and the mediating influence
of divinity is indeed present in contact with spatial otherness as well as
in interpersonal contacts. Merging heterotopia with another theoretical/
philosophical concept, that of Christian love, creates an image of complete
otherness that can be accepted, as the narrative of The Enchanted April points
out, by means of sharing through vacationing. Additional considerations
of free indirect discourse in the novel, one of the typical modernist modes
of discourse (i.e. speech and thought) representation, indicate that this
particular discourse stands as a zone of otherness itself, not quite common
to either the narrator or the protagonists and hence marked as a signifier
of difference or strangeness within the text, thus facilitating the process
of accepting the difference and strangeness of space and people as well.
Dealing with a particular aspect of modernity — travel and mobility — The
Enchanted April shows the possibility of observing oneself from a different
point of view, made possible by the experience of a different spatial setting,
and consequently also observing, accepting, and loving other people for
whatever they are. What might be tentatively offered by this analysis is a
new set of compass points, adapted to modern times, perhaps as relevant
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in today’s society as in the one presented by modernist fiction: instead
of God, Husband, Home, Duty — different Space, loving Emotions, and
Discourse which allows for sharing and accepting new perspectives.
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Abstract

Hanif Kureishi’s novel The Black Album and the short story My Son the Fanatic
depict contemporary Britain swamped in a religious explosion of radical Islam.
They also illustrate white British hypocrisy and the constant molestation of
hybrid immigrants. Due to their skin colour, they regularly suffer humiliation.
The hostile behaviour of white Brits affects their maturation, forcing them to act
in a different way. The aim of this paper is to analyse these two literary works
and their protagonists as the epitome of hybrid identity within the postcolonial
Bildungsroman tradition, and to demonstrate that the only viable option for them
is the third way.

Keywords: The Black Album, My Son the Fanatic, hybrid identity, skin colour, the
third way.

1. Introduction

The late eighties and the beginning of the nineties were significant years
for the subgenre known as the postcolonial Bildungsroman. This was also
the period of great expansion of postcolonial literature in general. Literary
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critics were not surprised by the growing interest in the process of the
protagonist’s self-formation from diverse cultural contexts. Therefore,
many postcolonial writers turned to the genre because “[...] its focus on
the process and progress provide the useful tools with which to deconstruct
imperialism and its underlying ideals” (Mullaney 2010: 31).

While Barbara Harlow refers to the genre as “resistance literature”,
Mark Stein insists that the genre allows a writer to discuss the process of the
protagonist’s transformation as well as the existence of novelty. Stein also
points out that the main difference between the traditional and postcolonial
Bildungsroman is that the latter explores the issue of “[...] finding a voice
and a relationship between an individual and a larger group [...]” (2004:
30). He argues that protagonists in postcolonial Bildungsroman novels
hardly ever move from the country to London; instead, they are typically
born and raised in London.

The issue of positioning oneself within society is quite a complicated
process. Christopher Marlowe and Daniel Defoe were the first to write about
this problem in English literature and “[...] both found it difficult to find
a satisfactory place in the society of their day [...]” (Watt 2001: 131). The
process of development and adjustment of the main hero is characterized
by predominantly negative and painful experiences, regardless of whether
the individual is white, black, mixed-race, or a first or second-generation
immigrant. However, Merle Tonnies notes that there is a difference when
it comes to blackness and other postcolonial issues, as they involve an
additional process of transformation. Moreover, the very same process
concerning the person facing multiple forms of marginalisation is even
more complex. Hence, it is obvious that “[...] the concept of Bildung has to
be transformed [...]” (Tonnies 2013: 52).

Hanif Kureishi is one of the most popular contemporary writers. He
has produced significant work in a range of genres. Despite regularly
expressing his discomfort with being labeled as a postcolonial writer and
calling it a “narrow term” (Hanif Kureishi, 2002, pers.comm., in Yousaf
2002: 16), his writing is strongly rooted in English traditions while also
exhibiting many features of the postcolonial Bildungsroman. The most
important one relies on Mikhail Bakhtin’s theory that the structure of the
Bildungsroman can vary depending on the time period in which it is used to
represent the emergence of the hero. In distinguishing between historical
and cyclical time, he notes the difference in the typical emergence of the
hero in the novels which follow one’s adolescence, versus those which
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“[...] depict man’s path from childhood through youth and maturity to
old age [...]” (1986: 22). Bearing in mind Bakhtin’s concept of cyclical
time and the fact that some of Kureishi’s novels and short stories explore
themes of identity and coming-of-age, this is a significant indication that
his works align with the postcolonial Bildungsroman genre. Additionally,
Sarah Illott, in her book New Postcolonial British Genres, reflects on the
emergence of the Gothic Tales of Postcolonial England, which can be
related to the postcolonial Bildungsroman. She discusses different post-
traumatic experiences of the second and the third generation of immigrants
and associates them with the gothic dimension, as their coming-of-age is
saturated with racism, bullying, and alienation. Kureishi’s writing also
incorporates gothic vocabulary such as trauma, fear, silence, uneasiness,
melancholy, haunting, and the uncanny “[...] to reflect contemporary
manifestations of fear and trauma associated with the ‘unhomely’ experience
of migration and the psychological and material traumas of alienation and
racism that causes ethnic minority characters to experience themselves as
Others” (Ilott 2015: 54).

After achieving great success with the novel The Buddha of Suburbia,
which reflects the period of soaring optimism, idealism, and serenity, Hanif
Kureishi depicts the eighties in Britain in a starkly different manner. His
trip to Pakistan opened many new horizons and resolved many issues.
There, he witnessed the major expansion of religion and the process of
Islamisation that was in full swing. In that very same period in Britain,
the tension among young Muslim people was rising on a daily basis. The
constant battle between liberalism and fundamentalism became one of the
most important themes of his literature, and his focus, at the time, was
exclusively on race and ethnicity.

The hybrid protagonists in the novel The Black Album, Shahid and
Chad, and the protagonist in the short story My Son the Fanatic, Ali,
confront numerous challenges in order to achieve their coming-of-age.
The goal of this paper is to analyse the texts within the tradition of the
postcolonial Bildungsroman, focusing specifically on the role and influence
of skin colour stereotypes, a stigma that follows them throughout their
lives. It also aims to show that the protagonists, who are almost the same
but not white, carry the burden of their inheritance. To do so, the paper
employs three key psychoanalytic concepts which depict events that
disrupt identity and cause trauma: the uncanny, repetition compulsion,
and abjection. In this paper, Sigmund Freud’s concepts of the uncanny and
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repetition compulsion are closely associated with the emergence of hybrid
identity, while Julia Kristeva’s abjection is presented as a normal phase
of one’s maturation. The concepts also depict the fear and discomfort
which hybrid people experience when they look in the mirror and see
their image. Furthermore, given that their identity is divided between two
worlds and two cultures and that their destiny is quite uncertain, “the
absence of secure anchors leaves many [...] characters adrift on a storm-
filled existential sea [...]” (Moore-Gilbert 2001: 150). Finally, the paper
examines the reasons why the protagonists shift the course of their lives
towards Islam and how religion becomes the primary driving force in their
lives. Why do they embrace fundamentalist ideology so vehemently? Is
fundamentalism, for them, a last resort for salvation, or does it drive them
even further into extremism? As such, this paper seeks to answer one of
the most important questions: How dangerous is it for the protagonists to
exclude the otherness in themselves?

2. Hybrid identity - an uncanny story of their lives

Stuart Hall, an influential cultural theorist, distinguishes three different
notions of identity: the enlightenment subject, the sociological subject and
the post-modern subject. The first two are characterised by the existence
of a human person defined as a fully centred, unified individual capable of
reasoning and acting. Moreover, when it comes to the sociological subject,
the process of identity formation is fulfilled through relations with others.
The outside interference, the interaction between self and society, plays
an important role. Finally, the post-modern subject has all but a unified
and stable identity. The post-modern identity is fragmented and usually
consists of multiple identities. Sometimes those are contradictory, but that
is what makes a person more versatile and adaptable (Hall 1996).

The uncontrolled influx of immigrants from the former British colonies
during the post-war period had a direct impact on every aspect of British
society. Britain also became a country with “[...] the highest number of
mixed-race relationships anywhere in the occidental world [...]” (Alibhai-
Brown 2001: 2). These mixed-race relationships as well as the offspring
of second and third-generation immigrants influenced the emergence of a
new hybrid identity, which directly deconstructs the concepts of fixity and
stability. Thus, “with one black parent and one white, I was the orange
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to my father’s red and my mother’s yellow, not quite either but rather
something altogether new” (Varaidzo in Shukla 2016: 12). Individuals of
mixed race argue that to be of mixed race means being raceless, being
nothing — neither white nor black. Simultaneously, they face rejection by
blacks and whites, Muslims and Christians, Pakistanis and the English. It
also means to belong nowhere but present. Moreover, the focus is always
on skin colour, which can lead to stereotyping and inaccurate assumptions,
and potentially create problems. However, the fact that someone is not
recognisable consequently means that one does not exist. Freud would
probably connect this with the dread of castration. In blinding himself,
Oedipus found the most appropriate punishment. In postcolonial Britain,
however, society inflicts punishment by limiting the acts and existence of
a new identity, while at the same time imposing an inferiority complex.
Hybrid people are constantly made to feel unworthy, insignificant, and
invisible. In doing so, it may incite a phenomenon known as repetition
compulsion, an unconscious urge to relive earlier traumas. According to
John Fletcher’s book Freud and the Scene of Trauma, Freud insists on the
“postulate of a compulsion to repeat that proceeds [...] from the very nature
of the drives, a compulsion powerful enough to overrule the pleasure
principle” (2013: 319). Fletcher also adds that “[...] what is repeated is
a highly specific, perceptual, and memorial configuration or gestalt, in
which is invested the original affect of fright and a range of painful and
distressing emotions that have not been worked through” (2013: 308).
Thus, when we discuss hybrid identities, their acts, and their existence, it is
entirely about the repetition of the repressed—either the traumatic event
or its circumstances.

Furthermore, the idea of a double in any form or degree is highly
disturbing. The emergence of hybrid identities is closely related to Freud’s
concept of the uncanny. It defines phenomena which are simultaneously
both familiar and unfamiliar to the ego and “it undoubtedly belongs to all
that is terrible - to all that arouses dread and creeping horror [...]” (Freud
1919: 1). The term is also associated with everything that needs to stay
hidden and secret, but in the end becomes visible. Recently, the feeling
of uneasiness has increased with the visibility of hybrid identity. The
plurality and fluidity of identity might be the terms that explain and define
it best. Consequently, the ability of hybrid people to adapt and transform
themselves depending on the situation that determines the conditions is
terrifying. The “strange faces” with a “strange colour” who master the
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language perfectly well and who exhibit excellent manners. Thus, their
skin colour, like a stigma or a token of a shameful act of their parents,
reveals their identity and determines their destiny in advance. What is
more, Frantz Fanon in his Black Skin, White Mask, discusses the influence
of the stereotypes concerning skin colour. He distinguishes between Jews
and black people. Fanon argues that “[...] the Jew can be unknown in his
Jewishness” (2008: 87) since his skin colour is white. Besides, “[...] their
conduct is perpetually overdetermined from the inside” (Sartre, 1946, as
cited in Fanon 2008: 87), contrary to black people who are overdetermined
from the outside. Consequently, Fanon points out that he is “[...] the slave
not of the ‘idea’ that others have of me but of my own appearance” (2008:
87). However, in theoretical psychoanalysis, abjection is a normal phase
in one’s social maturation. Julia Kristeva in her Powers of Horror: Essays
on Abjection, observes that the moment of abjection appears when “[...]
the subject, weary of fruitless attempts to identify with something on the
outside, finds the impossible within; when it finds that the impossible
constitutes its very being”(1982: 5). Kureishi’s hybrid protagonists in both
the novel and the short story struggle to assimilate their skin as a part of
their sense of self, which is why they feel threatened by it. They all see
their inner identity as English. In other words, although they were born
in England or “[...] brought up with England as their home, they seem
increasingly alien with their mother” (Tlott 2015: 82). They share the same
customs, they do not recognise any other culture as their own, and they
fail to acknowledge their own otherness. The problem arises the moment
when they discover the discrepancy between their expected reflection in
the mirror and the image they actually see.

Another thing that makes the lives of hybrid people even more
complicated is when Freud’s notion of the uncanny intersects with their
place of birth — England. Namely, the country they have known all their
life to be their habitat suddenly becomes unknown. Racist narratives
suggesting that immigrants, even those born in England or belonging to
the third generation of immigrants, should go home makes their existence
in England unpleasant and inconvenient. That is why “the experience of
being ‘unhomed’ manifests itself differently [...] for immigrants for whom
England is the place known as home whilst racist rhetoric insists on their
origin being elsewhere” (Ilott 2015: 77).

Although the hybrid identity has not been fully recognised yet, it is
widespread and gradually emerging from the shadows. Moreover, when
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different races and cultures intersect, a new generation with its own
culture and its own hidden signs is created. Peter Brooks in his book Body
Work discusses Frankenstein’s Monster from the Lacanian point of view. He
draws a distinction between the Imaginary and the Symbolic Order, with
the Imaginary pertaining to the mirror stage and the Symbolic Order being
concerned with language. In doing so, Brooks maintains that contrary to
the Symbolic Order where the monster can “[...] produce and project his
desire in language”, in the Imaginary “[...] the monster will never cease to
be the ‘filthy mass™ (1993: 203). When viewed from Kureishi’s perspective,
or through the eyes of his hybrid characters, it becomes apparent that the
“monsters” of the post-60s era were fortunate to have the language of pop
culture to express their desires. Despite the protagonists’ inability to change
their complexion, this universal form of expression, found in literature,
music and visual media, provided a transparent and meaningful means of
communication not only for them, but for young people worldwide.
Finally, hybrid people face numerous challenges and discriminatory
acts. At present, they must cope with feelings of rejection, solitude,
darkness, alienation, dread, and sorrow. The prejudices that loom over
their heads constantly bear down on them and their psyche. They always
have the impression that they are not good enough, not smart enough,
or have some kind of bodily dysfunction. Nevertheless, hybrid people
regularly send a strong message that they are here and have no intention
of leaving. They are the offspring of colonisation and globalisation. They
exist, and their being will undergo major changes in the future. The greedy
politics of colonial imperialism has created the monsters, so let them live.

3. Bildung and/or anti-Bildung: desire for authority

As has already been discussed with reference to the Bildungsroman,
the final goal of the protagonist is to be accepted by the society he lives
in. He undergoes a series of challenging situations, many of which are
negative, confronts various obstacles, shows the rebellious nature he
possesses throughout the process of maturation and finally assimilates. In
other words, the protagonist finds the balance between the social and the
private. As for the postcolonial Bildungsroman, a key plot element is the
process of Bildung. However, achieving complete integration is impossible
since the hero strives for a place in a society which is characterised by
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instability and which goes through a constant flux and change. Thus, the
novel usually ends either before the protagonist reaches any conclusion
related to his identity or his striving meets with failure (Lopez 2001). On
the other hand, hybrid identities insist on the fact that “it is the British, the
white British, who have to learn that being British isn’t what it was. Now
it is a more complex thing, involving new elements” (Kureishi 2011: 34).
Consequently, it is not the hybrid individuals who have an identity crisis,
but white British people who have yet to acknowledge and accept that
the British identity is changing. Therefore, taking into consideration both
sides and their different approaches, it is fair to say that in the postcolonial
Bildungsroman, a hero needs to reach a compromise. In Kureishi’s literary
world it means that “the best the young British-Asian heroes can do is
accept their lot in a world driven by hypocrisy, selfishness, racism and class
confusion, and, by immersing themselves in the pleasure of consumption,
salvage what personal enjoyment they can” (Buchanan 2007: 42). But
what happens with those who never get accepted by the society they live
in, never get understood, or never find a compromise? In the novel The
Black Album and the short story My Son the Fanatic, Kureishi associates
those characters with religion. Shahid, for example, opens Allah’s door
naively, whereas Chad, Hat and many other members of Riaz’s group,
along with Ali, intentionally open the very same door. Their approaches
might be different, but the consequences are the same. After becoming
alienated, they usually decide to return to their communities and friends
who share the same religious values, and they choose to start living a life
solely in accordance with their religion. Through time, most of them begin
to live a fundamentalist life instead of a regular one. From society’s point
of view, their story does not have a happy ending, or if it does, society will
not see it that way.

3.1. The Black Album: the power of religion or the power of literature

Shahid, the twenty-year-old protagonist of the novel The Black Album,
belongs to the second generation of British Pakistanis. His parents came
from Pakistan and started to live their immigrants’ dream in Kent. After
the death of his father, Shahid moves to London for further education.
He enrolls at a college to study literature. At the same time, he strives
to distance himself from his family and become more independent, while
primarily seeking to come to terms with his identity.
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The novel follows Shahid’s problematic process of maturation. The
psychological maturation and transformation of the boy who would rather
make an impact on the world as an artist than as a political, religious or
any other kind of activist. One of the reasons for Shahid’s great dedication
to literature, particularly high literature, is that he truly believes that it will
help him find the answer concerning his identity and habitat. “Literature,
painting, architecture, psychoanalysis, science [...] and all this has gone
hand-in-hand with something significant. That is: critical inquiry into the
nature of truth. It talks of proof and demonstration” (Kureishi 1995: 99).
Therefore, Shahid’s process of coming-of-age is seen through the “[...] terms
of intellectual rather than affective choices” (Moore-Gilbert 2001: 111).

From the very beginning of Shahid’s stay in London, he experiences
solitude and confusion with regard to various matters. Even though he
attends a college where the majority of the students are either black or
of mixed race, he has some difficulty identifying with them. Shahid’s
acquaintance with religion starts as a consequence of the forlornness he
feels in London. He is not a boy who has been raised in a shallow religious
environment. Shahid emphasises many times that his father has taught
neither him nor his brother anything about it. What draws him to religion
is not necessarily racism, although he was regularly bullied in school, but
rather the fact that while walking around the area, he realises that it is
all about joining. The mosque and religion erase the borders since “[...]
here race and class barriers were suspended. [...] Strangers spoke to one
another” (Kureishi 1995: 142). What is more, regardless of whether they
come from Pakistan, Iran or any other Muslim country, or whether they are
rich or not, they are equally treated.

The painful process of adaptation and loneliness lasts until the moment
when he meets Riaz, the leader of the Muslim fundamentalist group who
“[...] emphasizes origins at the expense of environment” (Buchanan
2007: 60), and Deedee, a lecturer at his college, a feminist, and the real
representative of postmodern ideology and popular culture. She is also
known for her drug addiction and preference for pleasure over politics.
Both Riaz and Deedee very quickly recognise Shahid’s vulnerabilities,
innocence, and naivety. Like real predators, they use their powers to catch
the prey. In this merciless fight, both of them strive to earn and keep his
attention. Therefore, Shahid becomes the victim of his inner conflict. He
also faces a dilemma of his life which is painful and potentially tragic.
The main question is how to balance between his “[...] individualistic,
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knowledge-and-pleasure-seeking urges, and traditional morality and [...]
religion” (Buchanan 2007: 68). In other words, how to balance between
two streams: the demands of militant Islam and the pleasures and vices of
secular life. Since their ideologies are diametrically opposite, and because
he finds consolation in both of them, the struggle becomes even more
complicated. “[...] When he was with his friends their story compelled
him. But when he walked out, like someone leaving a cinema, he found
the world to be more subtle and inexplicable” (Kureishi 1995: 133). He
experiences the same problem when he spends time with Deedee. The
world, steeped in lust, drugs and literature, is not a place to be easily
abandoned. Moreover, both sides endeavor to present London to Shahid.
They use different perspectives, each depicting London in the manner
which underpins their respective ideologies. Riaz, for example, on their
first meeting, takes him to an Indian restaurant to meet with other fellow
countrymen, while Deedee Osgood takes him to a rave party where they
stay all night. She exposes him to the carnival of sex and drugs, a world
he has never seen before. Riaz’s secret goal is to reconnect Shahid with
his father’s country, whereas Deedee aims to free him from any bonds that
suffocate his youth.

For Shahid, religion becomes a significan problem the moment he has
to choose between the knowledge offered by literature and the knowledge
of a single book — the Quran. Moreover, he gets deeply disappointed upon
realizing that the group he belongs to is planning to use violence in order
to show their disagreement with the book The Midnight Children (the
writer presumably alludes to Rushdie’s novel: The Satanic Verses) which
has raised a great deal of tension in society. Since the debate about this
book reveals the worst in everyone, Shahid decides to leave the group
for good. “Shahid looked away immediately, with a guilty expression]|...].
[...] If anything he felt ashamed. He was someone who couldn’t join in,
couldn’t let himself go” (Kureishi 1995: 225).

By the end of the novel, he undergoes a significant shift and rejects
everything related to religion. Shahid’s journey finishes when he realises
that he needs to find an “alternative belief system that counters the British
lack of direction, but nevertheless offers the freedom and subjectivity
necessary for the expression of cross cultural hybrid subjectivity” (Upstone
2008: 10). Therefore, the moment Shahid raises his voice and tells Deedee
that he “[...] never likes being told what to do” (Kureishi 1995: 160),
although he has always been told what to do up to that point, shows that
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his process of maturation has come to an end. He has finally overcome the
developmental gap, the lack of father’s authority or any other authority.

While in Shahid’s case education prevails over dogma, things turn
differently for Chad. Being a Pakistani child adopted by a white, racist
English family, his life trajectory changes drastically. As a child, he was
brought to England and lived in an English way. Not only did he feel racism
on his skin among his friends, but he also felt it among the members of
his foster family. To further complicate matters, he felt the very same
resentment among the Pakistani. When he decided to take classes in Urdu,
they mostly laughed at him. “In England, white people looked at him as if
he were going to steal their car or a handbag, particularly when he dressed
like a ragamuffin. But in Pakistan they looked at him even more strangely”
(Kureishi 1995: 107). Hence, rejection, humiliation and the feeling of
homelessness drive him away from his family, and an accidental meeting
with Riaz changes his life. From this moment onwards, he starts calling
himself Muhammad Shahabuddin Ali-Sha, and later Chad, and insists that
everyone call him by that name. In do